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Poetry Translation and Translation Criticism in Translation Journals of the Republican Period

ABSTRACT

With a linguistic point of view, this article investigates the various aspects of poetry translation in Turkish
Literature within the Republican Period. Our aim is to discuss the various manifestations of poetry
translation in terms of the translation criticism and our discussion is based on the data taken from the three
journals of translation published in the Republican era: Terciime (1940-1966), Yazko Ceviri (1982-1984) and
Metis Ceviri (1989-1992). Our findings indicate that literary clerk put a great emphasis on the poetry
translation and express their views on translation via these journals. Accordingly, the poetry translation
requires a distinct semiotic mechanism in order to transfer the linguistic material which is a combination
of semantic, pragmatic, stylistic and rhetoric features from the source text into the target text. Our findings
also show that the main point of discussion in the journals in terms of translation criticism is the (lack of)
equivalence between the source text and target text, the specific linguistic devices to be used in the
translation and the translation of stylistic features. It is evident from the discussions that the translation
criticism in this period has limited contribution to the field due to fact that it approaches to the translation
not as a linguistic process but an end product.

Key words
Translation, translation criticism, poetry translation, Terciime, Yazko Ceviri, Metis Ceviri

INTRODUCTION

The concept of translation has been present in the literary tradition of humanity for centuries
and it has emerged towards the end of the 20th century as a new discipline independent of
linguistics (Holmes, 1972). Translation is defined in dictionaries as "to transfer a text from one
language to another, to say it again in that language" (TDK Turkish Dictionary, 1988). However,
it is in fact not translating the words that express what the author means, but rather repeating
the whole semantic load conveyed by those words in another language. This can be shown as
follows:

Figure 1. Translation process

Primary form ———p Referent ———  Secondary form

Thus, translation is the expression of a word transferred to a referent by a primary language by
a new word that can be transferred to that referent by a secondary language. The relation of the
correlation that emerges here is a relation of reciprocity between two different orders of objects.

Translation is never the reshaping of linguistic forms or their equivalents in different languages
according to certain syntactic patterns; it is the totality of the semantics that linguistic forms
reveal, and it is this totality of the semantics that is conveyed in translation. If translation,
especially literary translation, is understood as the translation of linguistic forms, then there can
be no true translation from one language into another. Therefore, translation is not a matter of
finding an equivalent for a syntactic string in a different language, but of creating a completely
different form in a different language through a form-meaning unity. In a way, this brings a
linguistic perspective to translation. Indeed, from a linguistic point of view, translation is the
translation of the meaning of a linguistic sign into another sign, especially into a more advanced
sign that defines the essence of the sign in the most detailed way. The rearticulation of a linguistic
sign can be achieved in three ways: (i) intra-linguistic translation, (ii) interlinguistic translation,
and (iii) inter-semiotic translation.

To define translation in a broader sense, it becomes clear that language itself is a process of
translation, rather than a part of language. According to Octavio Paz, learning to speak is in a
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sense learning to translate. For example, when a child asks his/her mother the meaning of a
word, what the child really wants is nothing more than the translation of a foreign expression.
Based on this, it can be said that translation occurs not only between languages but also within
languages (Paz, 1981 p. 163). From this point of view, it cannot be said that any language is a
truly original language. Indeed, language itself is essentially a translation process.

This article approaches translation from a linguistic perspective and analyzes different aspects
of poetry translation in Turkish literature in the Republican period. The aim of the article is to
reveal different aspects of translation, three milestones of the translation movement in the
Republican period of Turkish literature. The data consist of the journals Terciime (1940-1966),
Yazko Ceviri (1982-1984) and Metis Ceviri (1989-1992), which made great contributions to poetry
translation in the period they were published. The findings show that the intellectuals of the
relevant period expressed their views on translation criticism through journals, that they put
special emphasis to poetry translation, and that the language used in poetry translation requires
a separate semiotic apparatus. The main axis of the discussions on translation criticism in the
relevant period was the source-text orientation, the quality of translation and the differentiation
of the language to be used in translation. Since translation criticism of the period did not consider
translation as a process but as a product, its contributions to the literature remained limited.

The organization of the article is as follows: In the second section, brief information about the
translation movement in Tiirkiye will be given. The third section will focus on the translation of
poetry. In the fourth section, the journals , Yazko Ceviri and Metis Ceviri will be investigated in
terms of translation criticism and poetry translation in translation journals will be discussed. The
conclusion summarizes the study.

TRANSLATION IN TURKIYE BEFORE AND AFTER THE REPUBLICAN PERIOD

Translation in Turkish literature goes back to the 7th century Central Asia. In pre-Islamic Turkish
literature, translations from Chinese can be found in both the Gokturk and Uighur fields. In later
periods, Turks who adopted Islam continued the tradition of translation with translations from
Arabic and Persian languages in order to learn the requirements of this new religion. Interlinear
translations of the Qur'an are particularly important in this regard. In Turkish culture, both the
changes in the 10th century (Islamization) and the changes in the 19th century (Westernization)
have always been communicated to society through works of translation. In the years when the
new religion began to spread, works written on religious rules were translated from Arabic, and
encyclopedic works titled "acaib ve garaib", which gained importance in the scientific field from
the 14th century, were translated from Arabic. During the reign of Sultan Ahmet III, many
translations were made on the initiative of Grand Vizier Ibrahim Pasha.

The use of translation for specific purposes continued during the Tanzimat years, and
translations from Western literature were aimed at creating a social benefit. Therefore, especially
in literary translations, it can be said that translators intervened in parts of the source text that
would damage the construction of national culture (see Karadag, 2015). The first official steps in
the field of translation began with the opening of the Chamber of Translation during the reign
of Sultan Mahmut II. However, the Chamber of Translation was mostly used for official
purposes and literary works were not given much attention. Namik Kemal criticizes this
situation as follows: "As far as translation is concerned, this science has not progressed in our
country. In fact, 90 percent of the translated works cannot be understood by those who do not
speak French (Kuntay, 1944, p. 53). During the reign of Sultan Abdiilmecid, Enciimen-i Danis
was established in 1851 and this committee translated the books to be taught in Dariilfiinun,
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later Istanbul University. Cemiyet-i Tibbiye-i Osmaniye, which was established during the reign
of Sultan Abdjiilaziz, translated books on medicine. Also during the reign of Sultan Abdiilaziz,
there was a plan to establish a translation society, but it was not realized. In the reign of Sultan
Abdiilhamid II, the Translation Society and the Mabeyn Translation Department were
established, but these organizations were soon disbanded. The work of the Copyright and
Translation Committee, which was established during the constitutional monarchy, remains
mainly on the scientific level; literature and art are not given much attention.

The Translation Office, which was established during the Republican period, is the most
important of these steps. In 1939, Hasan Ali Yiicel, the Minister of Education, established the
Translation Office as part of the Westernization policy and appointed Sebahattin Eyiiboglu and
Nurullah Atag, two famous literary and intellectual figures of the time, as its directors. In a short
period of time, this office translated hundreds of foreign works into Turkish. Within the
framework of the translation movement, which is accelerated by the work of the Translation
Office, a journal is published which contains criticism of translated works, summaries of all
national and international translated works, essays and articles on translation problems.

Hasan Ali Yiicel, who was the Minister of Education at the time, made a great contribution to
the Journal of Translation, which was founded in 1940 and published for 26 years. In fact, during
his period, translation became a regular activity with the support of the state, and Yiicel, who
was well aware of the place of translation in the national awakening, addressed the problems
related to translation and proposed solutions at the First Turkish Publishing Congress.

Halide Edip Adivar, Saffet Pala, Dr. Adnan Adivar, Bedri Tahir Saman, Sebahattin Eyiiboglu,
Ragip Hulusi Erdem, Nurullah Atag, Bedrettin Tuncel, Enver Ziya Karal, Abdiilkadir Inan,
Sebahattin Ali were present at the first meeting of the Translation Committee in 1939. Nurullah
Atag (Chairman), Saffet Pala, Sebahattin Eyiiboglu, Sebahattin Ali, Bedrettin Tuncel, Enver Ziya
Karal were elected to the permanent board. Thanks to the activities of the Translation Office, a
total of 500 works have been translated into Turkish. Greek and ancient classics predominated
among them. 23 works by Plato, 5 by Euripides and 7 by Sophocles were published. Goethe was
the most popular among German classics, Moliere among French classics, and Shakespeare
among English classics. There are also Eastern Islamic, Babylonian, Italian, Chinese and
Hungarian classics.

The translation movement's focus on the classics of ancient Greece has been met with a number
of criticisms. It is often said that no real progress can be made with a translation work that
focuses only on the West, and that the construction of modern Turkish identity cannot be
realized in a Western-oriented manner. Selim Ileri presents Atilla IThan's views on this issue as
follows:

“Inénii cumhuriyeti Yunan-Latin kiiltiiriine yoneldiginden lise hayatimizda Aristophanes,
Sophokles vb. handiyse ders kitabi diye okutulurdu [...] liselere Sophokles’i sokuyor ama
Mevlana’y: kaprnin disinda birakiyorlar [...] bugiin taklit bir edebiyat gelisiyorsa, bunda tek
yonlii bir ceviri ¢abasina agirt 6nem vermenin etkisi vardir (Ileri, 1982 p. 106).

[Since the Inénii Republic was oriented towards the Greek-Latin culture,
Aristophanes, Sophocles, etc. were read as textbooks in our high schools [...] they
let Sophocles into the high schools but left Mevlana outside of the door [...] if an
imitation literature is developing today, it is due to the excessive emphasis on a
one-way translation effort (Ileri, 1982, p- 106).]
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REPUBLICAN INTELLECTUALS' PERSPECTIVES ON TRANSLATION AND THE
TRANSLATION OF POETRY

Both in the early Republican period and in later periods, ideas about translation and translation
criticism often revolved around questions such as whether translation is possible in the true
sense, the orientation of source and target texts, and the importance of form or meaning in
translation. In the early Republican period, the exact nature of translation was often debated
among intellectuals. According to Nurullah Atag, for example, translation is the art of expressing
the thoughts of an author in another language. It requires skill rather than knowledge (Atag,
1944, p. 155). In an article published in Vakit on August 14, 1944, Yunus Kazim Koni argues that
a complete translation is not possible and he refers to Elmalili Hamdi Yazir's translation of the
Qur'an. According to him, Elmalili Hamdi Yazir used the term meal ‘translation+interpretation’
instead of terciime ‘translation’. In fact, according to some interpretations of Islam, it is not
possible to fully translate the Qur'an into languages other than Arabic (Koni, 1944, p. 157).

Another important issue discussed among the intellectuals in the Republican period was the
intellectual dimension of translation. Understanding the language of a literary text to be
translated does not always bring with it an understanding of the ideas that the text conveys.
Therefore, when translating a text, especially literary translation, it is also necessary to master
the system of ideas expressed in the primary language in which the text was written. Thus,
translation, which we analyzed above as a process of recreation, in this context also means
rethinking. In fact, in linguistic terms, meaning is a form-function association, while thinking is
more in the conceptual-theoretical dimension (Atag, 1941, p. 77).

The movement of translation poetry, which gained great momentum in Turkish literature after
the conversion to Islam, continued with translations of Arabic and especially Persian poetry and
developed into an original literary tradition during the period of Divan literature. In the
Tanzimat and Servet-i Fiinun periods, translations of French poetry began to appear in Turkish
literature, and in the Republican period, translations from English and German were added to
French.

Although the translation of poetry is a much debated topic, poetry has been translated for
centuries. From linguists to translators, from literary theorists to semioticians, from literary
scholars to poets, everyone has expressed an opinion on the impossibility of transforming a
linguistic form (poetic text) that conveys connotation into another form without losing its
meaning-value. These ideas mostly focus on the fact that the loss of information-meaning, which
is inevitable in the translation process, is multiplied by the loss of meaning, expression and style
in the translation of poetry. This is because the poet uses linguistic signs not as a means of
expression, but as an object. Thus, the language of poetry becomes a secondary language
distilled from familiar words.

The translation of poetry is not only an activity of finding a correspondence between the source
language and the target language. Since it requires attention to the "signifier" level of the sign
system, and since in some poems this level completely affects the signifier (rhetorics), it brings
with it many difficulties, ranging from the phonological quality of the linguistic forms to be
translated, from technical elements to shifts in meaning (Giirsel, 1978). Based on all these, the
view that poetry translation is impossible is rather the view that the element that makes a poem
a poem is the sound similarity (paromasis). The famous linguist Roman Jacobson argues that
poetry cannot be translated by definition (cited in Giirsel, 1978). According to him, the defining
feature that constitutes the poetic text is realized in terms of phonology rather than syntax.
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Despite the difficulties mentioned above, poetry translation has been practiced for centuries.
Some basic techniques that have come to the fore in these translations have formed the theory
of poetry translation over time. According to this, the poet reads the poem in the original
language. This reading gives the translator the content that contains information about the tools
of the original poem. When the goal is to write the poem, the translator must create a new form
in which to place this content. The content is available, but a new form must be created. It is in
this re-creation that the translator's talent lies (Barnstone, 1991, p. 96).

In poetry translation, the translator's reading of the original poem and then arriving at a new
poetry text is actually a process of recycling. The universe of meaning conveyed by the linguistic
forms in the original text is recycled in the mind of the translator, and a new linguistic form, the
translated poem, is created. The product of recycling is still a poem, but the only link between it
and the original poem is the raw material, in other words, the universe of meaning. However,
the translator must still respect the original text with certain interests. These interests are
technical, such as rhyme, poetic tone, and meter.

Picture 2. Poetry translation
Original text
9y
Poet '. " Translator

\
CONTENT

New poem Translator

The untranslatability of poetry is also one of the most frequently debated issues in poetry
translation. Atilla flhan jokingly responds to the claim that poetry is untranslatable as follows:

...Baska bagka dillerde yazsalar da bazi sairlerin kan gruplari aymidir. Her yazar biraz
kurcalasa yabanc: dillerde yazan, kendi kan grubundan bir ya da birkag yazar bulabilir. Iste
edebi bir eserin gevriminde mutlaka bu kan gruplar: benzesen yazarlar rol almalidir. (Akt.
Tleri, 1982 s. 106)

[Some poets have the same blood type even though they write in different
languages. If every writer digs a little, he can find one or more writers of his own
blood group who write in foreign languages. In the translation of a literary work,
writers of the same blood group must participate. (quoted in Ileri, 1982, p. 106)]

Although the universe of meaning is sufficient in literary translation, in poetry the universe of
meaning can only serve to reveal the essence of the text. Therefore, only the translation of the
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universe of meaning determines the subject of the poem; the real translation is the translation of
the way the poem is said, which, according to Ilhan Berk, is impossible (Berk, 1978 p. 71). Ilhan
Berk compares the translation of poetry to an iron chickpea and gives hints on how poets should
chew this chickpea. According to him, the most accurate way of translating is to find the poetic
language/style of the poem to be translated. This requires perceiving the language of the source
poem within the historical period. The best example of this is the difference between the
language Sabri Esat Siyavusgil used in translating Villar and the poetic language he used in
translating Valery. At this point, it is important to convey the source poem as it is, rather than to
say it best in Turkish. In a way, it is about finding the path that the source poem follows in
Turkish. For example, in Melih Cevdet Anday's translation of Anabel Lee, we see that he has
found both the language of the original poem, the structure closest to the original poem, and the
way of saying it. Below is a part of the poem and the translation.

It was many and many a year ago,

In a kingdom by the sea,

That a maiden there lived whom you may know
By the name of Annabel Lee;

And this maiden she lived with no other thought
Than to love and be loved by me.

Edgar Alan Poe

Senelerce senelerce evveldi

Bir deniz iilkesinde

Yasayan bir kiz vards, bileceksiniz
Ismi Anabel Lee

Higbir sey diisiinmezdi sevilmekten
Sevmekten baska beni.

Cev. Melih Cevdet Anday

Melih Cevdet Anday, the translator of Annabel Lee, expresses his thoughts on the translation of
poetry in the following way:

Ozgiirliik metne sadik kalan bir 5zgiirliiktiir, bunun yaninda sekli de korumak gerekir. Icerik
elbette onemlidir ancak, dili, deyim gibi 6teki 6geleri yok sayarsaniz isin icinden ¢ikamazsiniz.
Bicemi kazimak gerekir. Her ozanin, her yazarin bir dzel sesi vardir, bunu belirtmek gerekir.
(quoted in Aktiirel, 1991 p. 22)

[Freedom is a freedom that is faithful to the text, but it is also necessary to preserve
the form. The content is important, of course, but if you ignore other elements like
language and idioms, you can't get out of it. It is necessary to scrape the style. Every
poet, every writer has a special voice, this should be noted. (quoted in Aktiirel, 1991,

p.22)]

Cevat Capan is another poet/translator who has expressed his views on the translation of poetry.
According to Capan (1991, p. 11), the untranslatability of poetry depends on the structure of the
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texts. In easy texts, poetry translation may be possible and the product that is produced after
translation can be called a poetry translation. But in difficult and demanding texts, the
translation of poetry is a work of rewriting, a work of recreation. The difficulty of this recreation
lies in the idioms, figures of speech, puns, and other subtleties of expression that are unique to
alanguage. The technical features of poetry, or in other words, musical subtleties such as rhyme,
stress, alliteration, are difficulties that can be overcome with a sensitive ear. According to Capan,
re-creation brings about a process of re-singing in the target language. Capan says that the
phrase "I wasted time, and now doth time waste me" in Shakespeare's Richard II reminds him
of the line Beni giryan eden hiikm-i zamandir ‘It is time that makes me wasted’. Similarly, when
Antenius faints next to Cleopatra and sings "Let Rome in Fiber melt!", Capan thinks of the song
Varsin goniil agskina harab olsun ‘Let the heart be ruined for love’. Capan (1991:16) states that the
most important element of the original text that should not be lost in the translation of poetry is
the tone of the poem, and in his own translations he is careful not to "detonate" his translations
as much as possible.

Capan's remarks on poetry translation show that translation refers to aesthetic concerns as well
as the use of language and the universe of meaning of the poem. When this situation is evaluated
in terms of semiotics, it shows that poetry translation brings a new aesthetic level along with a
new level of meaning. In other words, the translation of poetry is not only a translation between
signs, but also an exchange between aesthetic levels.

POETRY TRANSLATION AND TRANSLATION CRITICISM IN JOURNALS

In this section, detailed information will be given on three journals that made significant
contributions to the translation movement in the Republican era. These journals are Terciime (87
issues), published between 1940 and 1966, Yazko Ceviri (15 issues), published between 1981 and
1984, and Metis Ceviri (21 issues), published between 1987 and 1992.

These journals are of great importance in recent Turkish poetry in terms of reflecting the poetry
of the period, introducing European, Asian, ancient Greek and Latin poetry to Turkish readers,
and translating the poetry of Turkish poets into foreign languages. These three journals, which
define themselves as translation journals, have maintained a certain continuity in a certain
period of publication and have been the mirror of the literary trends and approaches of their
time. In this section, however, we will emphasize the movement of translation poetry that
developed in these three journals rather than the trends and approaches of the period. After
discussing the journals in general, statistical information will be given about the poetry
translations that emerged as a result of scanning the relevant journals. The study of Ayav et al.
(1992) was used as a source for the preparation of some numerical data.

Terciime Journal May 1940 - July 1966

Founded in 1940 as a publication of the Ministry of Education, Terciime has been published as 87
issues between 1940 and 1966. As an activity of the Translation Office of the Ministry of
Education, the journal was under the direction of Prof. Bedrettin Tuncel. It was published and
printed in Ankara. Nurullah Atag, Sabri Esat Siyavusgil, Ahmet Muhip Dranas, Halide Edip
Adzivar, Orhan Veli Kanik, Nurullah Atag, Sabri Esat Siyavusgil, Ahmet Muhip Dranas, Halide
Edip Adivar and Orhan Veli Kanik were the prominent writers in the first issues of the journal,
and the number of writers increased in the following issues.

It has published 4 special issues. These are Poetry Special Issue (1945), Goethe Special Issue
(1949), Schiller Special Issue (1959), and Letters Special Issue (1964). The number of original
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articles published in the journal is 413 and that of translated articles is 931. Although most of the
translations were from Western languages, translations were made from a total of 19 languages.
The languages translated ranged from Arabic to Persian, Sanskrit to Chinese, and Japanese to
Hindi. French was the top language translated with 34%. French was followed by German with
25% and English with 14%. Latin translations accounted for 6% of the total, while translations
from Greek accounted for 5%. The rate of translations from Turkish into foreign languages is
3.5%. In the early years of the journal, Ancient Greek and Latin were emphasized, while the
importance of Turkish has increased in recent years.

In the classification of translated works by age, the modern age is in first place with 54%.
Translations of contemporary works account for 24%, ancient translations for 13%, and medieval
translations for 9%. One-third of the translations are essays and reviews, and two-thirds are
literary genres. Translations of literary genres were mostly published in reciprocal editions.

The total number of translators whose translations are published is 224. 116 of the translators
have only one translation. The most productive translator is Selahattin Batu with his 42 works.
The translators whose works are published in the earlier issues of the journal can be listed as
Yasar Nabi Nayir, Sabri Esat Siyavusgil, Azra Erhat, Sebahattin Eyiiboglu, Liitfi Ay, Samim
Sinanoglu, Melahat Togar. Later on, new translators have also started: M. N. Gengcosman, O.
Peltek, Selahattin Batu, Salah Birsel, Ilhan Berk, F. Baltas. The alphabetical order of the
contributors: Oktay Akbal, Sebahattin Ali, Melih Cevdet Anday, Ozdemir Asaf, Nurullah Atac,
Liitfi Ay, F. Baldas, Selahattin Batu, Suat Baydur, Sadi Baytin, IThan Berk, Salah Birsel, Pertev
Naili Boratav, Orhan Burian, Necati Cumali, Ahmet Muhip Dranas, Azra Erhat, Sebahattin
Eytiboglu, M. Nuri Gengosman, Erol Giiney, Resat Nuri Giintekin, Vedat Giinyol, Talat Sait
Halman, Nusret Hizir, Kemalettin Kamu, Orhan Veli Kanik, Yakup Kadri Karaosmanoglu, Vasfi
Mahir Kocatiirk, Yunus Kazim Ko&ni, Sait Maden, Muallim Naci, Yasar Nabi Nayir, Behget
Necatigil, Afif Obay, Halid Fahri Ozansoy, Nahid Sirr Orik, Melahat Ozgﬁ, Oguz Peltek, Tahsin
Sarag, Samim Sinanoglu, Suat Sinanoglu, Sabri Esat Siyavusgil, Cemil Ziya Sanbey, Ahmet
Hamdi Tanpinar, Cahit Sitki Taranci, Melahat Togar, Hilmi Ziya Ulken, Halit Ziya Usaklgil,
Suut Kemal Yetkin, Can Ydiicel.

Sebahattin Ali's, Halide Edip's, Yasar Nabi's and Nurullah Atag's essays on the technique of
translated poetry, Falih Rifki Atay's introductions to translations, Mithat Cemal Kuntay's
translation notes and Hasan Ali Yiicel's introductory articles are some of the original articles we
have come across. Some of the poetry translations published in the journal are as follows:

Orhan Burian's translation of Macbeth c. 1-7, Ahmet Muhip Dranas' translations of Baudelaire
c. 2-8, Sabahattin Eyiiboglu's translations of prose poems by Baudelaire and La Fontaine c. 2-8,
Liitfi Ay's translations of Corneille and Musset c. 2-9, c. 4-28, Sadik Boran's translations of Rupet
Brokee c. 3-13. 2-9, c. 4-28, Sadik Boran's translations from Rupet Brokee c. 3-13. Another name
who translated Baudelaire was Ziibeyde Boran c. 3-16. Yunus Kazim Koni translated prose
poems by Holderlin c. 3-18, Azra Erhat's translations of Sappho, Arkhillokos, Hesiodos and
Aristophanes c. 4-19, c. 5-25, Sabri Esat Siyavusgil's translations of Cyreno de Bergerac by
Edmond Rostand, Ballads by Frongois Villon, Ruy Balas by Victor Hugo c. 5-28, c. 8-43,44. Can
Yiicel's translation of Narcissus by Ovidius Naso c. 5-25, his translations of T. S. Eliot and La
Fontaine c. 11-60, c. 14-69-70 are also among the important translations.

The translations of Eastern classics in the journal include translations of the Seven Hangings,
vol. 4-19; Necati Lugal's translation of Sehname, vol. 5-27; Nuri Gengosman's translations of
rubai and ghazals from Cami, vol. 7-38; and selected poems from Sadi, vol. 8-45; Saffet Yetkin's
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translations from Molla Cami, vol. 8-45; and Nuri Geng¢osman's translation of Kaside-i Biirde,
vol. 15-73, 74.

Yazko Ceviri July 1981 - April 1984

Yazko Ceviri was published as 18 issues between July 1981 and April 1984, continuously until its
15th issue, with irregular intervals thereafter. The journal has one special issue: Kafka Special
Issue. The journal is owned by Mustafa Kemal Agaoglu on behalf of YAZKO, directed by Ahmet
Cemal and edited by Adnan Yalciner. Of the 531 articles published in Yazko Ceviri, 400 are
translations and 131 are original. Of the translated articles, 49% were on literary genres, 11% on
theory, 39% on essays and reviews, and 1% on book reviews and translation criticism. Of the
articles on translation theory, 75% are on language and 25% are on translation.

A total of 28 languages were translated in the magazine, and 95% of these translations were from
Western languages. Most of the translations were from French. Out of a total of 400 translations
in the journal, 84 were from French, 80 from English, and 69 from German. The remaining
translations are from Russian, Spanish, Italian and Turkish. Since the 5th issue of the magazine,
poems by Turkish writers have also been translated into foreign languages. 44% of these poems
were translated into French, 44% into English and 12% into German. Translations of recent and
contemporary authors are chosen in the journal. The percentage of translations from antiquity
remains at 3%. Most of the poems have not been published together. The poems that have been
published are mostly by Turkish poets.

A total of 155 translators published in Yazko Ceviri. Of these, 83 made only one translation. The
most productive translator is Ahmet Cemal, the director of the journal, and he has 28
translations. The main translators who contributed to the journal can be listed as in alphabetical
order: Ataol Behremoglu, Murat Belge, [lhan Berk, Ahmet Cemal, Aziz Calislar, Cevat Capan,
Mehmet Cavus, Sebahattin Eyiiboglu, Aksit Goktiirk, Vedat Giinyol, Sema Rifat Giizelsan, Giil
Isik, Selim Ileri, Ozdemir Ince, A. Kadir, Mehmet Kanar, Ayse Kiran, Ahmet Kocaman, Onat
Kutlar, Sait Maden, Lale Miildiir, Behget Necatigil, Bertan Onaran, Adnan Ozer, Fatih Ozgﬁven,
Baris Pirhasan, Mehmet Rifat, Oktay Rifat, Samih Rifat, Yurdanur Salman, Ulkii Tamer, Melahat
Togar, Atilla Tokatli, Tomris Uyar, Can Yiicel.

Metis Ceviri October 1987 - October 1992

Metis Ceviri was published as 21 issues between October 1987 and October 1992, regularly until
its 19th issue and then irregularly thereafter. Of the 581 articles published in the journal, 394
were translations and 187 were original. The original articles focused on investigations on the
issue of translation, book introductions, translation theory, and translation criticism. 72% of the
translated articles were on literary products, 17% on reviews and essays, and 9.5% on translation
theory.

A total of 28 languages were translated. Most of the translations (66%) were from Western
languages, with English being the most frequently used language. Excluding comparative
translation, 136 of the 377 translations are translations of texts in English, 87 in Turkish, 43 in
German, and 30 in French. While 95% of the journal's translations are from original languages,
5% are from secondary languages. The journal translated more works by Turkish poets into
foreign languages than the two earlier journals analyzed above. 40% of the works by Turkish
poets were translated into English, 26% into German, 22% into French, 2% into Spanish, 2% into
Italian, and 1% into Adyghe, Armenian, Hebrew, Kurdish, Ossetian, Judeo-Spanish, and Greek.
90% of the translations are contemporary works.
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A total of 241 translators' works were published in Metis Ceviri journal. Out of these, 157 have
produced a single translation. The most productive translator is Yurdanur Salman with her 24
translations. Some of the translators who have contributed to the journal are listed below in
alphabetical order: Fiisun Akatli, Teoman Aktiirel, Savkar Altinel, Orug Arioba, Yasar Avung,
Berlin Yazi Ceviri Grubu, Ahmet Cemal, Ruth Cristie, Cevat Capan, Giizin Dino, Safinaz
Duruman, Ismet Zeki Eyiiboglu, Zafer Giiler, Niliifer Giingdrmiis, Miige Giirsoy, Talat Sait
Halman, Victoria Holbrook, Kemalettin Kamu, Nesrin Kasap, Alber Kesis, Petek Kurtboke,
Turgay Kurultay, Sait Maden, Metis Ceviri Study Group, Levent Mollaismailoglu, Lale Miildiir,
Fatih C)zgiiven, Saliha Paker, Miifide Pekin, Yurdanur Salman, Tahsin Sarag, Tugrul Tanyol,
Talat Tekin, Melahat Togar, Zehra Toska, Tevfik Turan, Sedat Umran, Tomris Uyar, Orhan Veli,
Hilmi Yavuz, Suut Kemal Yetkin, Can Yiicel, Tahsin Yiicel.

Poetry Translation and Translation Criticism in Journals

Translation journals and translation activities in these journals have been the subject of many
previous studies. Among these, the studies of translation criticism are particularly important for
our topic here. The proliferation of translation and interpreting departments in universities,
especially the field of translation studies, has brought an academic approach to the subject.
Studies on translation journals can be found in Bogeng Demirel and Yilmaz (1998), Berk (2004),
Goktas (2005), Akyol (2008), Ozdilek (2013) and others. Our study is rather an attempt to
question the current situation and the potential reasons for it. We do not aim at establishing
some criteria for translation criticism (see, among others, Bogen¢ Demirel and Yilmaz, 199§;
Anamur, 1998).

The most comprehensive issue discussed in translation journals in the context of translation
criticism is the comparison of source and target texts. The main axis of discussion on this topic
is the incompatibility between the source and target texts, in other words, translation errors.
Thus, translation criticism has actually emerged as a problem of equivalence. If we evaluate this
situation in terms of Toury's theory, we encounter the duality of the matrix norm and the textual-
linguistic norm (Toury, 1995). That is, translation critics have emphasized that the translation
should be as faithful as possible to the source language in terms of matrix norms and as faithful
as possible to the structure of the target language in terms of textual-linguistic norms. This means
that the translator is expected to do many things at once. This situation has made the translator
dictate every part and every stage of the translation process; the translator is portrayed as a
super-being, an omnipresent actor who is visible in both the source and target texts at the same
time. Especially in the case of literary translations, criticism has become a typical witch hunt,
revolving around the question of where the translator has made a mistake (see also Bengi Oner,
1999).

It can be said that the period in which the equivalence of the source and target texts was at the
forefront was the period of the Terciime Journal. In this period, the fact that poetry translations
were published together with the originals inevitably led to the comparison of source and target
texts, and especially the choice of words became the most important axis of criticism (Hizir,
1941). The micro-level criticism of this period continued in the following periods, and a macro-
level evaluation of the translated text could not emerge.

Analyzing the content and tone of the translation criticism articles in Terciime Journal, it can be
said that these articles are actually evaluations of the quality of the translations made in the
period rather than translation criticism. In this period, since the criteria for translation criticism
had not been fully developed, the critics were generally positive about the translations and made
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some minor suggestions for alternative translations. In addition, translators' replies to
translation criticism were also published in the journal. In Ozdilek's (2003) detailed study,
Ozdilek (2003, p. 40) reports that out of all the translation criticism articles (106) published in
Terciime Journal, only 5 were replied to by the translators.

Another reason why the debate about source text-target text equivalence is kept on the agenda
by translation critics is that texts do not grow structurally; in other words, translation critics
continue to identify one or more linguistic forms - be it a word, a phrase, or a sentence - as the
main agenda of their criticism. However, the concept of text includes not only sentences, but also
text-linguistic criteria such as coherence, consistency, and acceptability that must exist between
these sentences. Therefore, a different understanding of translation criticism can be developed
if translation criticism considers not small linguistic forms but larger linguistic forms. The
macro-level description mentioned by Karantay (1993) also stands out as a similar situation.

In translation, not only textlinguistic, but also pragmatic phenomena are important for the
opposition of source and target languages. In fact, linguistic forms, and the larger linguistic
forms formed by the transposition of these forms into a string, contain not only grammatical
meaning, but also pragmatic meaning, which is embellished by the speaker's intentions. The
insistence on adhering to the text not only in terms of meaning but also in terms of grammatical
structural equivalence, which was developed by critics of translation especially during the
period of the Terciime Journal, contradicts the fact that the use of syntactic structures differs from
language to language. In this regard, Akerson Erkman (1988, p. 34) argues that formal adherence
to grammatical rules in translation should not displace meaning, and that translation should
depend on the implicit intentions of the source language. For example, the passive in European
languages such as German and English and the passive in Turkish may have different implicit
intentions in the translation of the subject. Therefore, the choice of grammatical structure in
translation should depend on these implicit intentions. In this regard, Even Zohar's poly-system
theory may be explanatory enough (Even Zohar, 1978). This descriptive approach, which views
the translation as a product of the target culture, can more successfully address the problem that
the translation of poetry, in particular, is too far removed from the source text in terms of
syntactic structure.

As mentioned above, the distortions in source-target equivalence are considered errors by the
critics of the time. However, according to Paker (1983 p. 131), errors in translation should not be
accepted as a basis for translation evaluation. Paker uses Anton Popovic's notion of shifts instead
of error as a source for this position. According to Popovic, the differences between the source
text and the target text are not errors but shifts in idiom and should be considered normal in the
translation process (Popovic, 1981 p. 156). Popovic's essentially structuralist/linguistic approach
can be seen as an ideal way to remove the translator as superhero. In this context, Paker finds
Can Yiicel's translation of T. S. Eliot's The Love Song of Alfred Profrock the most successful. The
reason for this is Can Yiicel's relatively freer attitude among translators and his use of what
Popovic calls phrase shifts. According to Paker, Can Yiicel both adhered to the original text and
exploited the possibilities of Turkish poetry in his translation.

In parallel with Paker (1983), Karantay (1987) also favors the translator's freedom in the context
of source and target language differences. According to Karantay (1987, p. 56), translation
criticism that is reduced to a comparison of source and target texts, especially in literary
translation, is not very useful for literature. Instead, van den Broeck's descriptive model, which
examines the plural relationships between the target text and the intended readership, between
the source and target texts, and between the source and the set of texts reflecting the same
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language/culture/traditions, may yield better results (Karantay, 1987, p. 56) (see also Bengi-Oner,
1993, p. 31; Ece, 2008, p. 142). In particular, Bengi-Oner's (1993) study can be interpreted as
suggesting that some of the contradictions inherent in the theoretical approach to translation
also permeate translation criticism, and that the focus on the source text in criticism makes the
translator the target of unattainable perfection.

Doltas (1988) has a different view from Paker (1983) and Karantay (1987) on the difference
between the source and target texts in literary translation. According to Doltas (1988), it should
be essential to ensure the similarity between the two texts resulting from the translation. While
similarity is identical with the concept of translation, difference brings the concept of variant. In
this regard, Mehmet Fuat reminds that the translator has certain responsibilities in terms of
preserving the style of the source text (Fuat, 1987 p. 19). According to Fuat (1987), it is an
inexcusable excuse for the translator to confine a foreign author to his or her own style through
translation. On the contrary, the translator should get into the author's mood and develop a style
that corresponds to the author's style.

Another extension of the issue of source-target equivalence in the context of translation criticism
is the evaluation of linguistic form and structure possibilities in the target language through
translation. In other words, translation criticism has sometimes attributed the difference
between the source and target languages to a lack of expression in the target language and
suggested that linguistic forms in the target language can be enriched through translation.
Although this does not seem to be the case for Yazko Ceviri and Metis Ceviri, the journals of the
post-1980 translation movement, it is the case for Terciime Journal, the journal of the early
Republican period. Translation criticism in Terciime Journal was sometimes reduced to the
problems of the target language - Turkish - and the weakness of the expressive possibilities of
Turkish was mentioned (Ozdilek, 2013, p. 37). The movement of ‘purification’ the language in
the early republican years was also felt in the literary world, and old words were replaced by
new ones. However, the fact that the semantic/ontological connotations of the new words had
not yet been established and that they could not acquire different literary meanings may have
caused difficulties in translation. This may be the reason why translators such as Suat Sinanoglu
and Sabahattin Ali, who translated for Terciime Journal, often complained about the target
language.

Another important point in this regard is that translators sometimes rely on old Turkish and use
old words instead of ‘new’ or ‘pure’ Turkish words that do not fully fit the expression in the
translation. This makes the language of the translated text in need of translation. In fact, some
critics in the Journal of Translation criticize some translations for using old language and style.
For example, a translation of Voltaire by Nahit Sirr1 was criticized by Bedrettin Tuncel on the
grounds that the language and style were too old (Bogeng Demirel and Yilmaz, 1998, p. 101). In
our opinion, the translator circumvents the formal constraints of the target language as a result
of language planning (language simplification) by using old language and style. The extent to
which translation activities between 1930 and 1950 were influenced by language simplification
processes can be the subject of a separate study.

Finally, one of the debates that occurs in the critical articles in translation journals is that
individual authors give some translation prescriptions that allow the development of norms for
translation, in other words, individual authors examine the question of how translation should
be. For example, Nusret Hizir, who is a frequent contributor of Terciime Journal has expressed
his opinions on how translation should be. According to Karantay (2008), such prescriptions
were actually a search for a norm for translation at a time when translation studies had not yet
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emerged as a science. Similarly, later journals such as Yazko Ceviri and Metis Ceviri also included
opinions on the characteristics of translation. In this regard, Ozdilek's (2013) categorization of
the relevant opinions in Terciime Journal is quite important and can be developed for other
journals as well.

CONCLUSION

In this article, three journals - Terciime, Yazko Ceviri and Metis Ceviri - which are among the
milestones of the Republican period's translation movement in the axis of poetry translation,
have been analyzed and their contributions to the field of translation criticism have been
examined. Both Terciime Journal, a journal in the early Republican period, and Yazko Ceviri and
Metis Ceviri, journals with the same aim published in the post-1980 period, published many
articles in the context of translation criticism and contributed to the formation of translation
norms, albeit in a limited way.

The reasons for the limited amount of contribution are (i) the perception of translation criticism
as an expression of disapproval among intellectuals, (i) the creation of an omnipresent
superhero by imposing on the translator the mission of being faithful to the source text and at
the same time creating miracles in the target text, (iii) the inability to establish generally accepted
translation norms on which translators can rely, (iv) the fact that translators remain faithful to
the source text in some parts of the text and recreate it in other parts for the purpose of creating
an aesthetic level in the target language, results in ‘unfaithful translator” who is not good for
anyone.

Today, as a result of studies carried out with a certain level of awareness, such as Bengi Oner
(1993), Paker (1988) and Karantay (2008), translation criticism, which is a fault-finding activity
trapped in subjective judgments, is gradually evolving towards an understanding based on
objective criteria, taking into account both the translation product and the translation process.
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Oz

Bu makalede ceviriye dilbilimsel a¢idan yaklasiimakta ve Cumhuriyet donemi Tiirk edebiyatinda siir
gevirisinin farkli yonleri incelenmektedir. Makalenin amaci Cumhuriyet dénemi Tiirkiye’sinde geviri
hareketinin {i¢ kilometre tas1 olan Terciime, Yazko Ceviri ve Metis Ceviri dergilerinde geviri elestirisi
baglaminda siir gevirisinin farkli yonlerini ortaya koymaktir. Incelemeye konu olan veri yaymlandiklari
dénemde ceviri siire biiyiik katkilar yapan Terciime (1940-1966), Yazko Ceviri (1982-1984) ve Metis Ceviri
(1989-1992) dergileri ve bu dergilerde yayimlanan ceviri siirlerden olusmaktadir. Incelenen dergilerden elde
edilen bulgular, ilgili dénemin aydmnlarmimn ceviri elestirisi baglamindaki goriislerini dergiler aracilig: ile
ortaya koyduklarini, siir gevirisine 6zel bir 6nem verdiklerini ve siir ¢evirisinde kullanilan dilin ayr1 bir
gostergebilimsel diizenek gerektirdigini gostermektedir. {lgili donemde ceviri elestirisi konusundaki
tartismalarin ana eksenini kaynak metin-erek metin oryantasyonu, ¢evirini niteligi ve geviride kullanilacak
dil farklilasmasi olusturmaktadir. Dénemin geviri elestirisi anlayisinin geviriyi bir siire¢ olarak degil de
geviri metni bir {iriin olarak degerlendirmesi nedeniyle alanyazina katkilar1 sinirh diizeyde kalmistir.

Anahtar kelimeler
Ceviribilim, geviri elestirisi, siir ¢evirisi, Terciime, Yazko Ceviri, Metis Ceviri

GIRIS

insanhgm yazin geleneginde yiizyillardan beri var olan geviri kavrami, 20. Yiizyilin sonlarina
dogru dilbilimden bagimsiz yeni bir disiplin ve bu disipline ait yeni kuramlar olarak ortaya ¢ikar
(Holmes, 1972). Sozliik anlamiyla, “bir metni ait oldugu dilden bagka bir dile aktarmak, o dilde
tekrar soylemek” (TDK Tiirkge Sozliik, 1988) olan geviri, aslinda yazarin ne demek istedigini
anlatan kelimeleri ¢evirmekten ziyade, o kelimelerin anlatti$1 semantik bir biitiin olan anlami
baska bir dilde tekrar etmektir. Bu su sekilde gosterilebilir:

Sekil 1. Ceviri dizimi

Birincil 56z ——— Gonderge ¢—— Ikincil S6z

Buradaki ifadeden de anlasilacag gibi geviri, birincil dil tarafindan bir gondergeye aktarilan
sOziin ikincil bir dil tarafindan o gondergeye aktarilabilen yeni bir soz ile ifade edilmesidir.
Burada ortaya ¢ikan baginti iliskisi, iki ayr1 nesne diizeni arasindaki karsiliklilik bagintisidir.

Ceviri hicbir zaman dilsel formlarin ya da bu dilsel formlarin farkli dillerdeki karsiliklarinin
belirli s6zdizim kaliplarina gore yeniden sekillendirilmesiyle ortaya ¢ikmaz; dilsel formlarin
ortaya koydugu anlam-evren biitiinii olarak ortaya ¢ikar ve geviride aktarilan bu anlam-evren
biitiintidiir. Eger ceviri, 6zellikle de yazin gevirisi dilsel form gevirisi olarak anlasilirsa, hicbir
dilden hicbir dile gercek anlamda ¢eviri miimkiin olmaz. Dolayisiyla ceviri bir sozdizim
dizgesine farkli bir dilde herhangi bir karsilik bulma isi degil, bir sekil-anlam birlikteligi
tizerinden farkl bir dilde apayri bir yaratma isidir. Bu bir bakima geviriye dilbilimsel bir bakis
acisini da beraberinde getirir. Nitekim, dilbilim agisindan geviri, dilsel bir gostergenin anlaminin
bagka bir gostergeye 6zellikle gostergenin 6ziinii en ayrintili bigcimde tanimlayan daha gelismis
bir gostergeye cevirisidir. Dilsel gostergenin yeniden dile getirilmesi {i¢ yolla olur: (i) diligi ¢eviri,
(i) diller aras1 geviri, ve (iii) gostergeler arasi geviri.

Ceviriyi daha genis anlamda tanimlamak gerekirse, dilin bir par¢asinin degil de aslinda dilin
kendisinin bir geviri siireci oldugu ortaya ¢ikar. Octavio Paz'a gore konusmay1 6grenmek bir
bakima gevirmeyi dgrenmektir. Ornegin bir cocuk annesine bir sézciigiin anlamini sordugunda
¢ocugun asil istedigi kendisine yabanci bir anlatimin gevrilmesinden bagka bir sey degildir.
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Bundan yola ¢ikarak soylenebilir ki geviri yalniz diller arasinda degil, dil i¢cinde de ortaya ¢ikar
(Paz, 1981, s. 163). Bundan hareketle herhangi bir dilin gercek anlamda 6zgtin bir dil oldugu
soylenemez. Nitekim, dilin kendisi 6zii itibariyla bir geviri siirecidir.

Ceviri siirecinin Oncesinde ele almnirsa, bir dilsel formun anlami dilsel formun yani basinda
bulunmaz, ayni dilsel formun iginde de olmadig1 kesindir. Formlarin anlami ancak onun
herhangi bir kullaniminin, yazili ya da sozlii baglamda oteki dilsel formlarla tegkil ettigi
kargitliklarin bir toplamudir, bir bagka deyisle bir alt diizenler biitiintidiir. Bir diger ifadeyle
anlam evreni kazanilmis bir degerdir. Haas (1981)’e gore geviri tam da bu kazanilmis degerin
yeniden kazanilmasidir. Herhangi iki dilde ortaya g¢ikan ayni/benzer gonderim
durumlari=olgulari=kurallar1 bu anlam evreninin g¢evrilmesine katkida bulunur. Ancak, bu
ayni/benzer gonderim durumlar1 her zaman bulunmaz, ¢iinkii diller, dilsel formlar ve dilsel
araglar oyle incedir ki, bir dilde tek bir olgu olan bir sey, baska bir dilde bir¢ok farkli olguya
karsilik gelebilir.

Bu makalede ceviriye dilbilimsel acidan yaklasilmakta ve Cumhuriyet donemi Tiirk
edebiyatinda siir cevirisinin farkli yonleri incelenmektedir. Makalenin amaci Cumhuriyet
donemi Tiirkiye’sinde geviri hareketinin ti¢ kilometre tas1 olan Terciime, Yazko Ceviri ve Metis
Ceviri dergilerinde geviri elestirisi baglaminda siir gevirisinin farkli yonlerini ortaya koymaktir.
Incelemeye konu olan veri yaymlandiklar1 dénemde geviri siire biiyiik katkilar yapan Terciime
(1940-1966), Yazko Ceviri (1982-1984) ve Metis Ceviri (1989-1992) dergileri ve bu dergilerde
yayinlanan geviri siirlerden olusmaktadir. Incelenen dergilerden elde edilen bulgular, ilgili
donemin aydinlarmin geviri elestirisi baglamindaki goriislerini dergiler aracilig: ile ortaya
koyduklariny, siir gevirisine 6zel bir onem verdiklerini ve siir ¢evirisinde kullanilan dilin ayr1 bir
gostergebilimsel diizenek gerektirdigini gostermektedir. Ilgili donemde ceviri elestirisi
konusundaki tartismalarmn ana eksenini kaynak metin-erek metin oryantasyonu, cevirini niteligi
ve ceviride kullanilacak dil farklilasmasi olusturmaktadir. Dénemin geviri elestirisi anlayisinin
geviriyi bir siire¢ olarak degil de ceviri metni bir iiriin olarak degerlendirmesi nedeniyle
alanyazina katkilar1 smirh diizeyde kalmagtir.

Makalenin organizasyonu su sekildedir: Ikinci boliimde Tiirkiye’de ceviri hareketi hakkinda
kisa bilgiler verilecek, tigiincii boliimde ise siir ¢evirisi konusuna odaklanilacaktir. Dordiincii
boliimde Terciime, Yazko Ceviri ve Metis Ceviri dergilerindeki geviri elestirisi ve siir gevirisi
konularma deginilecektir. Sonug boliimii ¢alismay1 6zetler niteliktedir.

CUMHURIYET ONCESI VE SONRASI DONEMDE TURKIYE'DE CEVIRi

Tiirk edebiyati tarihinde gevirinin daha olusum devirlerinde basladig1 diisiiniilecek olursa
gevirinin 6nemi daha iyi anlagilir. Islamiyet &ncesi Tiirk edebiyatinda hem Goktiirk hem de
Uygur sahasinda Cinceden yapilan geviriler goriiliir. Daha sonraki donemlerde Islamiyet'i
benimseyen Tiirkler, bu yeni dinin gereklerini 6grenmek icin Arap ve Fars dillerinden yapilan
cevirilerle ceviri gelenegini devam ettirmiglerdir. Ozellikle satir arasi Kuran cevirileri bu
anlamda 6nemlidir. Tiirk kiiltiiriinde gerek onuncu yiizyildaki degisim (Islamlasma) gerek 19.
Yiizyil'daki degisim (Batililasma) hep geviri eserler vasitasiyla topluma mal edilmistir. Yeni
dinin yayilmaya bagladig: yillarda Arapcadan dini kurallar {izerine yazilmis eserler gevrilmis,
14. Yiizyil’dan itibaren de bilimsel alanda énem kazanan 'acaib ve garaib' adli ansiklopedik
eserler onem kazanmustir. Sonraki donemde tipla ilgili cevirilere de rastlanir. Sultan III. Ahmet
déneminde sadrazam Ibrahim Pasa'nin girisimiyle bircok geviri yapilmustir.

Cevirinin belirli amagclara yonelik kullanimi Tanzimat yillarinda da devam etmis, Bati
edebiyatindan yapilan cevirilerde toplumsal bir fayda olusturmak hedeflenmistir. Buna
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istinaden, Ozellikle edebiyat cevirilerinde kaynak metnin milli kiiltiiriin insasini zedeleyecek
béliimlerine ¢evirmenler tarafindan miidahalelerde bulunuldugu soylenebilir (Bkz. Karadag,
2015). Terciime alaninda ilk resmi adimlar ise Sultan II. Mahmut doneminde Terctime Odasi'nin
acgilmasi ile baglar. Ancak Terctime Odasi daha ¢ok resmi amaclar i¢in kullanilmis, edebi eserlere
fazla ilgi gosterilmemistir. Namik Kemal bu durumu soyle elestirir: “Terctimelere gelince, bu
fen bizde ilerlememistir. Hatta terclime olunmus eserlerin yiizde 90'mi1 Fransizca bilmeyen
anlayamaz (Kuntay, 1944, s. 53). Sultan Abdiilmecid devrinde, 1851'de Enciimen-i Danis
kurulmus, bu kurul Dartilfiinunda okutulacak kitaplar: ¢evirmistir. Sultan Abdiilaziz devrinde
kurulan Cemiyet-i Tibbiye-i Osmaniye ise tipla ilgili kitaplar ¢evirmistir. Yine Sultan Abdiilaziz
devrinde terciime cemiyeti kurulmak istenmis, ancak bu gerceklesmemistir. Sultan IL
Abdiilhamid devrine gelindiginde ise Miitercimin Cemiyeti ve Mabeyn Miitercimligi Dairesi
goriiliir, ancak bu kurullar da kisa siire sonra dagilir. Mesrutiyet doneminde kurulan Telif ve
Terctime Heyeti'nin yaptig1 calismalar daha ¢ok bilimsel diizlemde kalir; edebiyat ve sanata
fazla yer ayrilmaz.

Cumhuriyet doneminde kurulan Terciime Biirosu ise mevcut adimlarin en 6nemlisi olarak
karsimiza ¢ikar. 1939'da batililasma politikalar1 geregi Maarif Vekili Hasan Ali Yiicel Terciime
Biirosu'nu kurar ve yonetimine devrin iinlii edebiyat ve fikir adamlarindan Sebahattin
Eyiiboglu ve Nurullah Atag’1 getirir. Kisa siire iginde bu biiro yiizlerce yabanci eseri Tiirkceye
kazandirir. Terciime Biirosu'nun calismalariyla hizlanan geviri hareketi kapsaminda, geviri
yapitlarmin elestirilerinin, milli ve milletlerarasi nitelikte tiim g¢eviri ¢alismalarinin 6zetlerinin,
ceviri sorunlarina iligkin deneme ve yazilarin oldugu bir dergi ¢ikarilir.

1940 yilinda yayinlanmaya baslayip 26 yil siireyle ¢ikan Terciime Dergisinde donemin Maarif
Vekili Hasan Ali Yiicel'in katkisi biiytiktiir. Nitekim onun doénemindeki terciime devletin
desteginde diizenli bir ¢alisma haline gelmis, terciimenin milli uyaniglardaki yerini iyi izlemis
olan Yiicel, Birinci Tiirk Negriyat Kongresi'nde terctime ile ilgili problemleri ele almis, ¢6ztim
Onerileri getirmistir. Terclimeyi, milletlerarasi soziiniin anlatmak istedigi amaci, her seyden
once, her seyden ¢ok gerceklestirmeye yarayan bir vasita olarak goren Yiicel, terctimenin bir
milletin biiytiklerinin diistindiiklerini diger milletlerin halkina duyurdugunu soyler (Yiicel,
1961, s. 16).

1939'da Terciime Heyeti'nin ilk toplantisinda Halide Edip Adivar, Saffet Pala, Dr. Adnan
Adivar, Bedri Tahir Saman, Sebahattin Eyiiboglu, Ragip Hulusi Erdem, Nurullah Atag,
Bedrettin Tuncel, Enver Ziya Karal, Abdiilkadir Inan, Sebahattin Ali hazir bulunmuslar, daimi
biiroya ise Nurullah Atag (baskan), Saffet Pala, Sebahattin Eyiiboglu, Sebahattin Ali, Bedrettin
Tuncel, Enver Ziya Karal se¢ilmislerdir. Terciime Biirosu'nun faaliyetleri sayesinde toplam 500
eser Tiirk¢eye kazandirilir. Bunlar arasinda Yunan ve Antik ¢ag klasikleri agirlik kazanmustir.
Eflatun’un 23, Euripides’in 5, Sofokles’in 7 eseri yaymnlanmigtir. Alman klasikleri arasinda
Goethe, Fransiz klasikleri arasinda Moliére, Ingiliz klasikleri arasinda da Shakespeare bagta
gelir. Bunlarin yaninda Sark-islam, Babil, italyan, Cin ve Macar klasikleri de yer alir.

Terciime hareketinin Antik Yunan klasikleri {izerine yogunlasmasi beraberinde birtakim
elestirileri de getirir. Sadece bat1 odakl: bir terctime c¢alismasi ile gercek anlamda bir ilerleme
saglanamayacagl, modern Tiirk kimliginin insasmin sadece batiya doniik bir sekilde
gerceklestirilemeyecegi siklikla dillendirilir. Bu konuda Selim Tleri Atilla Ilhan’in gorislerini su
sekilde verir:

Inénii cumhuriyeti Yunan-Latin kiiltiiriine yoneldiginden lise hayatimizda Aristophanes,
Sophokles vb. handiyse ders kitabi diye okutulurdu [...] liselere Sophokles’i sokuyor ama
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Mevlana’y: kapmmin disinda birakiyorlar [...] bugiin taklit bir edebiyat gelisiyorsa, bunda tek
yonlii bir ceviri ¢abasina agirt 6nem vermenin etkisi vardir (leri, 1982 s. 106).

CUMHURIYET DONEMIi AYDINLARININ CEVIRI VE SIiR CEVIRISINE BAKIS
ACILARI

Gerek erken Cumhuriyet donemi, gerekse sonraki dénemlerde geviri ve geviri elestirisi tizerine
dile getirilen diisiinceler siklikla gercek anlamda gevirinin miimkiin olup olmadigi, kaynak
metin-erek metin oryantasyonu, ceviride form ya da anlamin 6nem kazanmas: gibi konular
tizerine yogunlasir. Erken Cumhuriyet doneminde ¢evirinin tam olarak ne oldugu
entelektiieller arasinda siklikla tartisthr. Ornegin Nurullah Atag’a gore terciime bir miiellifin
diisiincesini bir bagka dilde sdyleyebilme sanatidir. Bilgiden ziyade yetenek ister (Atag, 1944, s.
155). Yunus Kazim Koni ise 14 Agustos 1944 tarihli Vakit gazetesinde c¢ikan bir yazisinda
tamamen gevirinin miimkiin olmadigini savunurken Elmalili Hamdi Yazir'in Kuran gevirisine
atifta bulunur. Ona gore Elmalihi Hamdi Yazir Kuran gevirisi yerine Kuran meali ifadesini
kullanmistir. Nitekim kimi Islam yorumlarma gére Kuran’mn ana dili olan Arapgadan bagka bir
dillere tam olarak aktarilmasi miimkiin degildir (Koni, 1944, s. 157).

Cumhuriyet donemi aydinlar1 arasinda tartisilan bir diger 6nemli konu da gevirinin diistince
boyutudur. Cevrilecek bir yazin metninin dilini anlamak, her zaman metnin yaydig: fikirleri de
anlamay1 beraberinde getirmez. Bu ylizden Ozellikle yazin gevirisinde bir metni gevirirken
metnin yazildigr birincil dilde ifade ettigi diistinceler sistemine hakim olmak da gerekir.
Boylelikle, yukarida bir yeniden yaratma siireci olarak inceledigimiz geviri, bu baglamda
degerlendirildiginde bir yeniden diisiinme anlamina da gelir. Nitekim anlam dilbilimsel acidan
bir form-islev birlikteligidir; diislince ise daha ¢ok kavramsal-kuramsal boyuttadir (Atag, 1941,
s.77).

Tiirk edebiyatinda Islamiyet'e gecildikten sonraki donemde biiyiik bir hiz kazanan ceviri siir
hareketi, Arap ve 0Ozellikle Fars edebiyatina ait manzum eserlerden yapilan gevirilerle devam
etmis, Divan Edebiyati doneminde ise 6zgiin bir edebiyat gelenegine evrilmistir. Tanzimat ve
Servet-i Fiinun donemlerinde ise Fransiz siirinden yapilan ¢geviriler Tiirk yazin edebiyatinda boy
gbstermege baglamis, Cumhuriyet dénemine gelindiginde Fransizcaya Ingiliz ve Alman
dillerinden yapilan geviriler de eklenmistir.

Siir gevirisi tizerinde ¢ok tartisilan bir konu olmakla birlikte yiizyillardir siir gevirisi
yapilmaktadir. Dilbilimcilerden g¢evirmenlere, edebiyat kuramcilarindan gostergebilimcilere,
edebiyatcilardan sairlere kadar herkes, tiimiiyle yan anlamlar (connotation) ileten bir dilsel form
dizgesinin (siirsel metnin) anlam-deger yitimine ugramadan baska bir dizgeye doniisme
olanaksizlig1 tizerine fikir beyan etmislerdir. Bu fikirler cogunlukla geviri isleminde kaginilmaz
olan bilgi-anlam kaybinin, siir gevirisinde hem anlam, hem ifade, hem de iislup kaybiyla
¢ogalmasi iizerinde yogunlasir. Cilinkii sair, dil gostergelerini anlatim araci olarak degil, bir
nesne gibi kullanir. Boylece siir dili bildik s6zctiklerden damitilmis bir ikincil dile dontistir.

Siir gevirisi yalnizca kaynak dil ile erek dil arasinda gergeklesen bir karsilik bulma etkinligi
degildir. Gostergeler dizgesinin “gdsteren” diizlemine de onem vermegi gerektirdiginden, hatta
baz1 siirlerde bu diizlem gostereni tiimiiyle etkilediginden (sozciik oyunlari=retorik) karsilik
aranan dilsel formlarin sesbilimsel niteliginden, teknik 0gelerden anlam kaymalarina degin
bir¢ok glicliigli beraberinde getirir (Giirsel, 1978). Biitiin bunlardan hareketle siir gevirisinin
olanaksiz oldugu goriisti daha ¢ok siiri siir yapan 6genin ses benzesimi (Paromasis) oldugu
goriisiidiir. Unlii dilbilimci Roman Jacobson, siirin tanimi geregi cevrilemeyecegini dne siirer
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(Akt. Giirsel, 1978). Ona gore siirsel metni olusturan belirleyici 6zellik, s6zdizim agisindan ¢ok
sesbilimi agisiyla gerceklesir.

Yukarida bahsedilen zorluklara ragmen siir gevirisi ytlizyillardan beri yapilagelmektedir. Bu
gevirilerde on plana ¢ikan birtakim temel teknikler, zamanla siir gevirisinin kuramim
olusturmustur. Buna gore sair, 6zgiin dildeki siiri okur. Bu okuma ¢evirmene asil siirin
araglarina ait bilgiyi kapsayan igerigi verir. Amag siirin yazilmasi ise ¢evirmene bu igerigi
yerlestirecegi yeni bir bicim yaratmasin gerektirir. Igerik elde hazirdir ancak yeni bir bigim
mutlaka yaratilmalidir. Iste cevirmenin yetenegi bu yeniden yaratimda yatar (Barnstone, 1991 s.
96).

Siir gevirisinde gevirmenin 6zgiin siiri okumasi ve sonrasinda yeni bir siir metnine ulagmasi
ashinda bir geri doniisiim siirecinden ibarettir. Ozgiin metindeki dilsel formlar aracig: ile
aktarilan anlam evreni ¢evirmenin zihnide geri doniisiime ugrar ve yeni bir dilsel form biitiinii
olan geviri siir ortaya ¢ikar. Geri doniistimden elde edilen iiriin yine bir siirdir ancak 6zgiin siir
ile arasindaki tek bag hammadde, bir bagka deyisle anlam evrenidir. Ancak yine de ¢evirmen
ozglin metne birtakim ilgilerle saygi duymak zorundadir. Bu ilgiler, uyak, siirsel ton ve vezin
teknigi gibi teknik alanda gergeklesen ilgilerdir.

Sekil 2. Ceviri siir

Ozgiin siir metni

Y
Sair '. " Cevirmen

P
ICERIK

Yeni siir Cevirmen

Siirin gevrilemezligi de siir gevirisi konusunda siklikla tartisilan konulardandir. Siirin
cevrilemezligi iddiasina Atilla ilhan saka yollu sdyle yanit verir:

...Baska bagka dillerde yazsalar da bazi sairlerin kan gruplar: aymidir. Her yazar biraz
kurcalasa yabanc: dillerde yazan, kendi kan grubundan bir ya da birkac yazar bulabilir. Iste
edebi bir eserin gevriminde mutlaka bu kan gruplar: benzesen yazarlar rol almalidir. (Akt.
Tleri, 1982 s. 106)

Nesnel bir yazin gevirisinde anlam evreninin yeterli olmasina karsin siirde anlam evreni ancak
metnin 6ziinii ortaya koymaya yarar. Dolayisiyla salt anlam evrenini ¢gevirmek siirin konusunu
belirler; asil ceviri siirin deyis, sdylenis biciminin cevrilmesidir ki bu Ilhan Berk’e gore
imkansizdir (Berk, 1978 s. 71). ilhan Berk siir cevirisini demir leblebiye benzetir ve sairlerin bu
leblebiyinasil ¢igneyecegine dair ipuglar1 verir. Ona gore ¢eviride en isabetli yol, ¢evrilecek siirin
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siir dilini/tislubunu bulmaktir. Bu da kaynak siirin dilini tarihsel donem igerisinde algilamay1
gerektirir. Buna en iyi 6rnek Sabri Esat Siyavusgil’in Villar'1 cevirirken kullandig: dil ile Valery’i
gevirirken kullandig: siir dilinin farkli olusudur. Bu noktada 6nemli olan kaynak siiri Tiirkgede
en iyi sdylemek yerine onu oldugu gibi aktarmaktir. Bir bakima kaynak siirin izledigi yolu
Tiirkcede bulmaktir. Ornegin Melih Cevdet Anday’in Anabel Lee gevirisinde onun asil siirin
hem dilini hem asil siire en yakin yapry1 hem de sdyleyis bigimini buldugunu goriiriiz. Siirin ve
gevirinin bir boliimii asagida verilmistir:

It was many and many a year ago,

In a kingdom by the sea,

That a maiden there lived whom you may know
By the name of Annabel Lee;

And this maiden she lived with no other thought
Than to love and be loved by me.

Edgar Alan Poe

Senelerce senelerce evveldi

Bir deniz iilkesinde

Yasayan bir kiz vards, bileceksiniz
Ismi Anabel Lee

Higbir sey diisiinmezdi sevilmekten
Sevmekten baska beni.

Cev. Melih Cevdet Anday

Annabel Lee'nin ¢evirmeni Melih Cevdet Anday siir gevirisi ile ilgili diisiincelerini dile
getirirken soyle der:

Ozgiirliik metne sadik kalan bir 6zgiirliiktiir, bunun yaninda sekli de korumak gerekir. Icerik
elbette onemlidir ancak, dili, deyim gibi 6teki 6geleri yok sayarsamz isin icinden ¢itkamazsiniz.
Bicemi kazimak gerekir. Her ozamn, her yazarin bir dzel sesi vardir, bunu belirtmek gerekir.
(Akt. Aktiirel, 1991, s. 22)

Siir ¢gevirisi konusunda goriislerini dile getiren bir diger sair/cevirmen de Cevat Capan’dir.
Capan’a (1991, s. 11) gore siirin gevrilemezIligi metinlerin yapisma baghdir. Siir cevirisi kolay
metinlerde miimkiin olabilir ve geviri sonrasinda ortaya ¢ikan iiriine siir gevirisi denebilir.
Ancak icinden ¢ikilmasi gii¢, zorlu metinlerde siir gevirisi bir yeniden yazma-sdyleme, bir
yeniden yaratma isidir. Bu yeniden yaratmadaki zorluk deyimler, s6z sanatlari, sozciik oyunlari
gibi bir dilin kendine 6zgii anlatim inceliklerinde yatar. Siirdeki teknik 6zellikler ya da bir bagka
deyisle; uyak, vurgu, ses yinelemesi gibi miiziksel incelikler duyarl bir kulakla {istesinden
gelinebilecek zorluklardir. Capan’a gore yeniden yaratim erek dilde bir yeniden sdyleme
stirecini getirir. Capan Shakespeare’in II. Richard adli oyununda gegen “I wasted time, and now
doth time waste me” ifadesinin kendisine “beni giryan eden hiikm-i zamandir” dizesini
hatirlattigini sdyler. Ayni sekilde Antenius, Cleopatra’nin yaninda kendinden gecip “let Rome
in Fiber melt!" dediginde Capan’in aklina “varsin goniil agkina harab olsun” sarkisi gelir. Capan
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(1991, s.16), siir gevirisinde 6zgiin metnin yitirilmemesi gereken en 6nemli unsurunun siirdeki
ses tonu oldugunu belirtir ve kendi cevirilerinde elinden geldigi kadar cevirilerinin ‘detone’
olmamasina 6zen gosterir.

Capan’in siir gevirisi ile ilgili soyledikleri geviri siirin dil kullanimi ve anlam evreninin yani sira
estetik kaygilara da atif yaptig1 sonucu ortaya ¢itkmaktadir. Bu durum gostergebilim agisindan
degerlendirildiginde, siir ¢evirisinin yeni bir anlam diizlemi ile birlikte yeni bir estetik diizlemi
de beraberinde getirdigini gostermektedir. Bir baska deyisle, siir ¢evirisi sadece gostergeler arasi
ceviri degil, estetik diizlemler arasi bir degistirmedir.

CEVIRI DERGILERI VE SiiR CEVIRISI CEVIRI ELESIIRISI

Bu boliimde Cumhuriyet doneminde gelisen geviri hareketine énemli katkilar1 olan {i¢ dergi
hakkinda ayrmtili bilgiler verilecektir. Dergiler 1940-1966 yillar1 arasmda c¢ikan 87 sayili
Terctime, 1981-1984 yillar1 arasinda 15 say1 ¢tkan Yazko Ceviri ve 1987-1992 yillar1 arasinda 21
say1 ¢ikan Metis Ceviri dergileridir.

S0z konusu dergiler donemin siir anlayisini yansitmalari, Avrupa, Asya, Antik Yunan ve Latin
siir anlayiglarmi Tiirk okurlarma tanitmalari ve Tiirk sairlerin siirlerinin yabanci dillere
gevrilmesi agisindan son donem Tiirk siirinde biiyiik 6neme sahiptirler. Kendilerini geviri
dergisi olarak tanimlayan bu {i¢ dergi, belli bir yaym doneminde belli bir siirekliligi saglamuslar,
donemlerindeki edebi egilimlerin ve yaklagimlarin aynasi olmuslardir. Ancak bu béliimde
donemin egilim ve yaklasimlarindan ziyade bu ti¢ dergide gelisen geviri siir hareketine vurgu
yapacagiz. Dergileri genel olarak isledikten sonra ilgili dergilerin taranmasi sonucunda ortaya
gikan siir gevirileri hakkinda istatistiksel bilgiler verilecektir. Kimi sayisal verilerin
hazirlanmasinda Ayav ve dig. (1992) calismasi kaynak olarak kullanilmustir.

Terciime Dergisi Mayis 1940 - Temmuz 1966

1940 yilinda Maarif Vekilligi'nin bir yayin organi olarak gikan Terciime dergisi, kesintisiz olarak
19. Say1y1 gormiis, sonrasinda ise belirli araliklarla ¢ikmaya devam etmistir. Dergi, 1940-1966
yillar1 arasinda toplam 87 sayiya ulagmistir. Maarif Vekilligine bagh Terciime Biirosu'nun bir
etkinligi olan dergi, Prof. Bedrettin Tuncel’in idaresindedir. Yayin biirosu ve basildig1 yer
Ankara’dadir. Derginin ilk sayilarinda 6n plana ¢ikan isimler Nurullah Atag, Sabri Esat
Siyavusgil, Ahmet Muhip Dranas, Halide Edip Adivar, Orhan Veli Kanik olsa da ileriki
sayilarda yazar kadrosu geniglemistir.

Yayin hayat1 boyunca 4 6zel say1 cikarmistir. Bunlar Siir Ozel Sayis1 (1945), Goethe Ozel Sayist
(1949), Schiller Ozel Sayis1 (1959), Mektup Ozel Sayist (1964). Dergide yayinlanan telif yazilarin
sayis1 413, geviri yazilarin sayisi ise 931'dir. Cevirilerin ¢ogu Bat1 dillerinden olmakla beraber,
toplam 19 dilden ceviri yapilmistir. Arapcadan Farscaya, Sanskritceden Cinceye, Japoncadan
Hintgeye kadar genis bir yelpazedeki dillerden geviri yapilmustir. Ceviri yapilan diller arasinda
ilk siray1 % 34’liik bir oranla Fransizca almistir. Fransizcadan sonra % 25 ile Almanca % 14 ile
Ingilizce gelmektedir. Latince geviriler % 6’da kalirken Yunancadan yapilan gevirilerin oran ise
% 5'tir. Tiirkgeden yabanci dillere yapilan gevirilerin orani ise % 3.5tir. Derginin ilk yillarinda
antik Yunan ve Latin dillerine 6nem verilmis, Tiirk¢enin 6nemi son yillarda artmaistir.

Ceviri yapilan eserlerin ¢aglara gore simniflamasinda Yakingag % 54 ile ilk sirayr alir. Cagdas
eserlerin gevirisi % 24, Antik ¢aga ait geviriler % 13, Orta Cag’a ait geviriler de % 9’luk bir orana
sahiptir. Ceviri yazilarinin tigte birini deneme-inceleme tiirii, {igte ikisini ise yaznsal tiirler
olusturur. Yazinsal tiirlerin gevirileri biiyiik oranda karsilikli basilmigtir.
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Dergide toplam 224 ¢evirmenin gevirisi ¢tkmustir. 116 ¢evirmen sadece bir geviri yaparken en
cok ceviriyi 42 ceviri ile Selahattin Batu yapmuistir. Derginin ilk donemlerinde Yasar Nabi Naynr,
Sabri Esat Siyavusgil, Azra Erhat, Sebahattin Eyiiboglu, Liitfi Ay, Samim Sinanoglu, Melahat
Togar 6n plana ¢ikan isimler olurken, sonraki donemlerde ise M. N. Gengosman, O. Peltek,
Selahattin Batu, Salah Birsel, [lhan Berk, F. Baltag 6n plana cikmistir. Dergiye katkida bulunan
cevirmenlerden bazilari alfabetik siralamayla su sekildedir: Oktay Akbal, Sebahattin Ali, Melih
Cevdet Anday, Ozdemir Asaf, Nurullah Atag, Liitfi Ay, F. Baldas, Selahattin Batu, Suat Baydur,
Sadi Baytin, {lhan Berk, Salah Birsel, Pertev Naili Boratav, Orhan Burian, Necati Cumali, Ahmet
Muhip Dranas, Azra Erhat, Sebahattin Eyiiboglu, M. Nuri Gengosman, Erol Giiney, Resat Nuri
Glintekin, Vedat Glinyol, Talat Sait Halman, Nusret Hizir, Kemalettin Kamu, Orhan Veli Kanik,
Yakup Kadri Karaosmanoglu, Vasfi Mahir Kocatiirk, Yunus Kazim Koni, Sait Maden, Muallim
Naci, Yasar Nabi Nayir, Behget Necatigil, Afif Obay, Halid Fahri Ozansoy, Nahid Sirr1 Orik,
Melahat Ozgii, Oguz Peltek, Tahsin Sarag, Samim Sinanoglu, Suat Sinanoglu, Sabri Esat
Siyavusgil, Cemil Ziya Sanbey, Ahmet Hamdi Tanpmar, Cahit Sitki Taranci, Melahat Togar,
Hilmi Ziya Ulken, Halit Ziya Usakligil, Suut Kemal Yetkin, Can Yiicel.

Dergide Sebahattin Ali, Halide Edip, Yasar Nabi ve Nurullah Ata¢'in terciime siir teknigi
iizerine denemeleri, Falih Rifki Atay’in terciime tanitimlari, Mithat Cemal Kuntay'in terctime
notlari, Hasan Ali Yiicel'in takdim yazilar1 karsimiza ¢ikan telif yazilardir. Dergide yaymlanmus
baz1 siir ¢evirileri sunlardir:

Orhan Burian'in Macbeth gevirisi c. 1-7, Ahmet Muhip Dranas’in Baudelaire’den gevirileri c. 2-
8, Sabahattin Eyiiboglu'nun yine Baudelaire’den ve La Fontaine’den mensur siir gevirileri c. 2-8,
Litfi Ay'm Corneille ve Musset'ten yaptig1 geviriler c. 2-9, c. 4-28, Sadik Boran'in Rupet
Brokee’den yaptig1 geviriler c. 3-13. Baudelaire’den geviri yapan bir diger isim de Ziibeyde
Boran’dir c. 3-16. Yunus Kazim Koni Holderlin’den mensur siirler gevirmis c.3-18. Yine
Holderlin’den Melahat Togar'in cevirileri de yer almaktadir c. 5-28. Azra Erhat'm Sappho,
Arkhillokos, Hesiodos ve Aristophanes’ten yaptig1 ceviriler c. 4-19, c. 5-25, Sabri Esat
Siyavusgil’in Edmond Rostand’dan Cyreno de Bergerac, Frongois Villon’dan baladlar, Victor
Hugo’dan Ruy Balas gevirileri c. 5-28, c. 8-43,44. Can Yiicel'in Ovidius Naso’dan Narkissos
gevirisi c. 5-25, T. S. Eliot ve La Fontaine’den yaptig1 ceviriler c. 11-60, c. 14-69-70 de énemli
ceviriler arasindadir.

Dergide Dogu klasiklerinden yapilan geviriler olarak Yedi Aski gevirileri c. 4-19, Necati Lugal'm
Sehname cevirisi c. 5-27, Nuri Gengosman’in Cami’den yaptig1 rubai ve gazel gevirileri c. 7-38
ile Sadi’den ¢evirdigi segme siirler c. 8-45, Saffet Yetkin'in Molla Cami’den yaptig: geviriler c. 8-
45, yine Nuri Gengosman’in Kaside-i Biirde ¢evirisi c. 15-73, 74 6nemlidir.

Yazko Ceviri Temmuz 1981 — Nisan 1984

Temmuz 1981 — Nisan 1984 tarihleri arasinda toplam 18 say1 yayinlanan Yazko Ceviri, 15. Sayiya
kadar araliksiz ¢ikmis, sonraki donemde diizensiz araliklarla devam etmistir. Derginin bir 6zel
sayisi vardir: Kafka Ozel Sayisi. Derginin sahibi YAZKO adina Mustafa Kemal Agaogly,
yOneticisi Ahmet Cemal ve yaz1 isleri miidiirii Adnan Yalginer'dir. Yazko Ceviri'de ¢ikan 531
yazinin 4001 geviri, 131'i ise telif yazidir. Ceviri yazilarin % 49'u yazinsal tiirler, %11’i kuram,
%39"u deneme-inceleme, %1’i kitap tanitimi ve ceviri elestirisi tizerine yazilan yazilardir. Ceviri
kuramu ile ilgili yazilarin %751 dil {izerine, %25’i ise geviri {izerinedir.

Dergide toplam 28 dilden ceviri yapilmis olup bu cevirilerin %95’lik kismu Bat1 dillerinden
yapilan cevirilerdir. En ¢ok Fransizcadan geviri yapilmustir. Dergideki toplam 400 gevirinin 84’1
Fransizca, 80’1 1ngilzce, 69'u Almancadir. Kalanlar ise Rusca, Ispanyolca, italyanca, ve Tiirkce

EDE Egitim Dil ve Edebiyat Dergisi EDE Education Language and Literature Journal

2023

25




Poetry Translation and Translation Criticism in Translation Journals of the Republican Period

olarak goze carpmaktadir. Derginin 5. Sayisindan itibaren Tiirk yazarlarin siirleri de yabanci
dillere gevrilmeye baglanmustir. Bu siirlerden %44'(i Fransizcaya, %44’ii Ingilizceye, %12’si
Almancaya gevrilmistir. Genelde yakingag ve ¢agdas yazarlardan yapilan geviriler goriiliir.
Antik c¢agdan yapilan gevirilerin orani %3 olarak kalir. Siirler biiyiik oranda karsilikli
basilmamistir. Karsilikli basilan siirler gogunlukla Tiirk sairlerin siirleridir.

Yazko Ceviride toplam 155 ¢evirmen gorev almistir. Bunlardan 83'ii sadece bir ¢eviri yapmustir.
En cok geviri yapan gevirmen 28 geviriyle derginin yoneticisi Ahmet Cemal’dir. Dergiye kathida
bulunan baglica cevirmenler alfabetik olarak soyle siralanabilir: Ataol Behremoglu, Murat Belge,
[lhan Berk, Ahmet Cemal, Aziz Calislar, Cevat Capan, Mehmet Cavus, Sebahattin Eyiiboglu,
Aksit Goktiirk, Vedat Giinyol, Sema Rifat Giizelsan, Giil Isik, Selim Ileri, Ozdemir Ince, A. Kadir,
Mehmet Kanar, Ayse Kiran, Ahmet Kocaman, Onat Kutlar, Sait Maden, Lale Miildiir, Behget
Necatigil, Bertan Onaran, Adnan Ozer, Fatih Ozgﬁven, Baris Pirhasan, Mehmet Rifat, Oktay
Rifat, Samih Rifat, Yurdanur Salman, Ulkii Tamer, Melahat Togar, Atilla Tokatli, Tomris Uyar,
Can Yiicel.

Metis Ceviri Ekim 1987 — Ekim 1992

Ekim 1987 - Ekim 1992 yillar1 arasinda toplam 21 say1 yayinlanan Metis Ceviri, 19. Sayiya kadar
diizenli bir sekilde ¢ikmus sonraki donemde diizensiz araliklarla yoluna devam etmistir. Dergide
yayinlanan toplam 581 yaziin 394’1 ceviri, 187’si ise telif yazidir. Telif yazilar inceleme-
arastirma tizerine yogunlasmuis, kitap tanitimi, ¢eviri kurami, geviri elestirisi gibi konularda da
yazilar yaymlanmustir. Ceviri yazilarin ise %72’si yazinsal {iriin, %17’si inceleme-deneme, %9.5'i
ise geviri kurami hakkindadir.

Dergide toplam 28 dilden geviri yapilmistir. Cevirilerin ¢ogu (%66) Bat1 dillerinden yapilmis
olup en ¢ok kullanilan dil ingilizce olmustur. Karsilastirmali geviri hari¢ 377 gevirinin 136’s1
ingilizce, 87’si Tiirkge, 43"t Almanca, 30'u Fransizca metinlerin cevirisidir. Dergideki ¢evirilerin
%951 6zgiin, %51 ise ikincil dillerden yapilmustir. Yukarida incelenen iki dergiye oranla daha
fazla Tiirk sairin eserini yabanci dillere ¢eviren dergide, Tiirk sairlerin eserlerinden %401
Ingilizceye, %26’s1 Almancaya, %22’si Fransizcaya, %2’si Ispanyolcaya, %2’si Italyancaya, %1'i
ise Adige, Ermenice, [branice, Kiirtce, Osetce, Yahudi Ispanyolca31 ve Yunancaya gevrilmistir.
Cevirilerin %901 cagdas donem {irlinlerinden yapilan cevirilerdir.

Metis Ceviri Dergisinde toplam 241 ¢evirmenin gevirisi yaymlanmustir. Bunlardan 157’si tek bir
geviri yapmustir. En ¢ok ¢eviri yapan gevirmen ise 24 ceviriyle Yurdanur Salman’dir. Dergiye
katkida bulunan cevirmenlerden bazilar1 sunlardir alfabetik olarak su sekilde siralanabilir:
Fiisun Akatli, Teoman Aktiirel, Savkar Altinel, Oru¢ Arioba, Yasar Avung, Berlin Yazi Ceviri
Grubu, Ahmet Cemal, Ruth Cristie, Cevat Capan, Glizin Dino, Safinaz Duruman, Ismet Zeki
Eytiboglu, Zafer Giiler, Niliifer Giingormiis, Miige Glirsoy, Talat Sait Halman, Victoria
Holbrook, Kemalettin Kamu, Nesrin Kasap, Alber Kesis, Petek Kurtboke, Turgay Kurultay, Sait
Maden, Metis Ceviri Calisma Grubu, Levent Mollaismailoglu, Lale Miildiir, Fatih Ozgﬁven,
Saliha Paker, Miifide Pekin, Yurdanur Salman, Tahsin Sarag, Tugrul Tanyol, Talat Tekin,
Melahat Togar, Zehra Toska, Tevfik Turan, Sedat Umran, Tomris Uyar, Orhan Veli, Hilmi
Yavuz, Suut Kemal Yetkin, Can Yiicel, Tahsin Yiicel.

Ceviri dergilerinde siir cevirisi ve ceviri elestirisi

Ceviri dergileri ve bu dergilerdeki ceviri faaliyetleri daha onceki bir¢ok arastirmanin konusu
olmustur. Bu arastirmalar igerisinde s6z konusu dergilerdeki geviri elestirisi yazilar1 iizerine
yapilan calismalar buradaki konumuz agisindan &zellikle Snemlidir. Universitelerde Miitercim-
Terciimanlik boliimlerinin, 6zelikle de geviribilim ¢alisma alaninin yayginlasmasi, konunun
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akademik diizeyde ele alinmasini beraberinde getirmistir. Ceviri dergileri {izerine yapilan
calismalar icin basta Bogeng Demirel ve Yilmaz (1998) olmak iizere, Berk (2004), Goktas (2005),
Akyol (2008), Ozdilek (2013) gibi calismalara bakilabilir. Bizim calismamiz daha ¢ok var olan
durumu ve bu durumun nedenlerini sorgulama g¢alismasi olup geviri elestirisi icin Olgtitler
olusturma amaci giitmemektedir (digerleri arasinda bkz. Bogen¢ Demirel ve Yilmaz, 1998;

Anamur, 1998).

Ceviri dergilerinde ceviri elestirisi baglaminda tartisilan en kapsamli konu geviride kaynak
metin-erek metin karsilastirmasidir. Bu konudaki tartismalarin ana eksenini kaynak metin-erek
metin arasindaki uyumsuzluklar, bir bagka deyisle ¢eviri yanlislar: olusturur. Dolayisiyla geviri
elestirisi aslinda bir esdegerlik sorunu olarak ortaya ¢ikmistir. Bu durumu Toury’nin kurami
agisindan degerlendirdigimizde, karsimiza matris norm ve metinsel-dilsel norm ikiligi ¢ikar
(Toury, 1995). Soyle ki, geviri elestirmenleri ¢evirinin matris normlar agisindan kaynak dile
alabildigine sadik; metinsel-dilsel normlar agisindan ise erek dilin yapisini en iyi yansitir olma
ozelligine vurgu yapmiglardir. Bu da aslinda gevirmenden ayni anda bir¢ok sey beklemekle ayni
anlama gelmektedir. Bu durum ¢evirmeni geviri siirecinin her yerine, her asamasina dikte eder
hale getirmis; gevirmen ayni anda hem kaynak metinde, hem de erek metinde goriiliir bir siiper
varlik, bir omnipresent aktor olarak resmedilmistir. Ozellikle yazin cevirilerinde elestiri,
gevirmen nerede hata yapmis sorusunun ekseninde tipik bir cad1 avina déniismiistiir (Ayrica
bkz. Bengi Oner, 1999).

Kaynak metin — erek metin esdegerliginin en ¢ok 6n planda oldugu dénem Terciime Dergisi
donemidir denebilir. ilgili donemde siir gevirilerinin orijinalleri ile birlikte verilisi, ister istemez
kaynak metin — erek metin karsilastirmasmi beraberinde getirmis, 6zellikle sozciik se¢imi
konusu elestirilerin en 6nemli ekseni olmustur (Hizir, 1941). Bu donemde goriilen mikro diizey
elestiriler sonraki donemlerde de devam etmis, ¢eviri metninin makro diizey degerlendirilmesi
ortaya ¢tkamamustir.

Terciime Dergisi'ndeki geviri elestirisi yazilarinin igerigi ve tonu incelendiginde bu yazilarin
aslinda bir geviri elestirisi olmaktan ziyade ilgili donemde yapilan gevirilerin niteligi {izerine
degerlendirmelerdir denebilir. Ceviri elestirisinin Olgiitlerinin tam anlami ile ortaya ¢tkmadig:
bu donemde elestirmenler cevirileri genellikle olumlu bulmus, baz kiigiik alternatif geviri
onerileri de yapmuglardir. Ayrica dergide yapilan geviri elestirilerine geviri sahipleri tarafindan
verilen cevaplar da yayinlanmisgtir. Ozdilek’in (2003) ayrmtili galismasinda Terciime Dergisi'nde
yaymlanan tiim geviri elestirisi yazilarinda (106) yazi, sadece 5 tanesine ¢eviri sahibi tarafindan
cevap verildigi aktarilmistir Ozdilek (2003, s. 40).

Kaynak metin - erek metin esdegerligi tartismasinin geviri elestirmenleri tarafindan siirekli
giindemde tutulmasinin bir diger nedeni de metinlerin yapisal anlamda biiytimemesi, bir diger
deyisle ceviri elestirmeninin geviriyi degerlendirirken goziine takilan bir ya da birden ¢ok dilsel
formu -bu bir sozciik, bir bek ya da bir ctimle olabilir- elestirisinin ana giindemi olarak
belirlemeye devam etmesidir. Oysa metin kavrami biinyesinde sadece climleleri degil, o
ciimleler arasinda var olmas: gereken bagdasiklik, tutarlilik, kabul edilebilirlik gibi
metindilbilimsel olgiitleri de barindirir. Dolayisiyla geviri elestirisi kiiciik dilsel formlar1 degil
daha biiytik dilsel formlar1 g6z 6niine aldiginda daha farkl bir geviri elestirisi anlayis1 gelisebilir.
Karantay'in (1993) s6z konusu ettigi makro diizey betimleme de buna benzer bir durum olarak
goze carpmaktadir.

Ceviride kaynak dil- erek dil kargithg: icin metindilbilimsel olgularin yani sira edimbilimsel
olgular da 6nemlidir. Nitekim dilsel formlar ve bu formlarin dizgeye aktarimiyla olusan daha
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biiyiik dilsel formlar sadece dilbilgisel anlam degil, ayn1 zamanda konusucunun niyetleriyle
bezenmis kullanimsal anlam da barmndirirlar. Ceviride 6zellikle Terciime Dergisi doneminde
elestirmenler tarafindan gelistirilen metne salt anlam degil, ayn1 zamanda dilbilgisel yap1
esdegerligi agisindan da bagl kalinmasi yoniindeki 1srar, sozdizimsel yapilarin kullanima ait
olgularmin diller arasinda fark gostermesi olgusuyla celisir haldedir. Bu konuda Akerson
Erkman (1988 s. 34) ceviride dilbilgisi kurallarina sekilsel baglhiligin anlami Gtelememesi
gerektigini, cevirinin kaynak dildeki értiik niyetlere baglh olmasi gerektigini ifade eder. Ornegin
Almanca, Ingilizce gibi Avrupa dillerindeki edilgen ile Tiirkcedeki edilgen yapilarinda znenin
otelenisinde farkl ortiik niyetler olabilir. Dolayisiyla ¢eviride dilbilgisel yapinin segimi bu ortiik
niyetlere bagh olmalidir. Bu konuda aslinda Even Zohar'in ¢oklu-dizge kurami da yeterince
agiklayicr olabilir (Even Zohar, 1978). Ceviriye erek kiiltiirtin bir {irlinii olan yaklasan bu
betimlemeli yaklasim, Ozellikle siir gevirisinin kaynak metinden so6zdizim agisindan gokga
uzaklagmasi sorunuyla daha basarili bir sekilde yiizlesebilir.

Yukarida da belirttigimiz gibi kaynak dil — erek dil esdegerligindeki bozulmalar dénemin
elestirmenleri tarafindan hata incelemesi olarak ele alinmaktadir. Ancak, cevirideki hatalar
Paker’e (1983, s. 131) gore geviri degerlendirmelerinde bir temel olarak kabul edilmemelidir.
Paker bu tutumuna kaynak olarak Anton Popovi¢'in hata yerine kullandig1 kaydirma terimini
kullarur. Popovic’e gore kaynak metin — erek metin farkliliklar1 birer hata degil, deyis
kaydirmasidir ve geviri siirecinde olagan karsilanmalidir (Popovig, 1981, s. 156). Popovi¢'in bu
ozlinde-yapisala / dilbilimci yaklagimi ¢evirmeni siiper kahraman koltugundan indirmek igin
ideal bir yol olarak diisiiniilebilir. Nitekim Paker bu baglamda T.S. Eliot'un The Love Song of
Alfred Profrock adli siirlerinden en ¢ok Can Yiicel’inkini basarili bulur. Bunun nedeni ise Can
Yiicel'in gevirmenler arasindaki gorece daha Ozgiir tutumu ve Popovi¢'in tabiriyle deyis
kaydirmalarina daha fazla yer vermesidir. Paker’e gore Can Yiicel gevirisinde hem 6zgiin metne
bagli kalmis hem de Tiirk siirinin olanaklarindan faydalanmustir.

Paker’e (1983) paralel olarak Karantay (1987) de kaynak dil — erek dil farkliliklar1 baglaminda
gevirenin oOzglrliigiinden yanadir denebilir. Karantay’a (1987 s. 56) gore ozellikle yazin
gevirisinde kaynak metin-ama¢ metin karsilastirmasina indirgenen ¢eviri elestirisinin
alanyazina ¢ok da faydas: yoktur. Bunun yerine, amag¢ metin-amaclanan okur kitlesi, kaynak
dizge-amac¢ dizge, kaynak metin-ayn1 dilin/kiiltiiriin/geleneklerin yansimasi olan metinler
dizgesi arasindaki ¢ogul iligkileri irdeleyen van den Broeck’iin betimleme modeli daha iyi sonug
verebilir (Karantay, 1987 s. 56) (Ayn1 zamanda bkz. Bengi—@ner, 1993, s. 31; Ece, 2008 s. 142).
Ozellikle, Bengi-Oner’in (1993) calismasi, geviriye kuramsal agidan yaklasimin biinyesinde
barindirdigr bazi geligkilerin ceviri elestirisine de sirayet ettigi, elestirideki kaynak metin
odakliligin ¢evirmeni ulasilamaz bir miikemmelligin hedefi haline getirdigi seklinde
yorumlanabilir.

Yazin gevirisinde kaynak metin - erek metin farklilif1 konusunda Doltas (1988) Paker (1983) ve
Karantay’dan (1987) daha farkli goriisler dile getirmektedir. Doltag’a (1988) gore, geviri
sonucunda ortaya ¢ikan iki metin arasinda benzerlik saglamak esas olmalidir. Benzerlik ¢eviri
kavramui ile 6zdes iken, farklilik ise varyant kavramini getirir. Bu konuda Mehmet Fuat da
kaynak metindeki tislubun muhafazasi konusunda c¢evirmenin birtakim sorumluluklarinin
oldugunu hatirlatir (Fuat, 1987 s. 19). Fuat'a (1987) gore ¢evirmenin yabanci bir yazar1 ¢eviri
yoluyla kendi iislubuna hapsetmesi bagislanamayacak bir kolaya kagmaktir. Tam tersi olarak
gevirmen, yazarin havasma girmeli, yazarin {tislubuna karsiik gelebilecek bir {islup
gelistirebilmelidir.
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Ceviri elestirisi baglaminda kaynak dil — erek dil esdegerligi konusunun bir diger uzantis1 da
erek dildeki dilsel form ve dizge olanaklarimin ceviri {izerinden degerlendirilmesidir. Bir bagka
deyisle, ceviri elestirisi bazen kaynak dil — erek dil farkini erek dildeki ifade yetersizligine
baglamus, erek dildeki dilsel formlarin ceviri yoluyla zenginlesebilecegi ortaya atilmistir. Bu
durum 1980 sonrasi geviri hareketinin dergileri olan Yazko Ceviri ve Metis Ceviri dergileri i¢in
gecerli goziikmese de erken Cumhuriyet doneminin dergisi olan Terciime igin gegerlidir.
Terclime dergisindeki geviri elestirisi bazen erek dildeki -Tiirk¢edeki- sorunlara indirgenmis,
Tiirkgenin ifade olanaklarmin zayifligindan bahsedilmistir (Ozdilek, 2013 s. 37) bu durumun
agirlikli olarak terciime dergisinde ortaya ¢ikmasinin nedeni donemde hakim olan dil planlama
calismalar: olabilir. Erken Cumhuriyet yillarindaki dilde sadelesme hareketi, kendisini yazin
diinyasinda da hissettirmis, eski kelimeler yerlerini yeni kelimelere terk etmistir. Ancak yeni
kelimelerin semantik/ontolojik ¢agristmlarinin heniiz oturmamus olusu, yazinsal anlamda farkl
anlamlar kazanamamalar1 beraberinde ceviri zorluklarimi da getirmis olabilir. Terctime
Dergisi'nde ceviri yapan Suat Sinanoglu, Sabahattin Ali gibi ¢evirmenlerin siklikla erek dilden
yakinmalarmin nedeni bu olabilir.

Bu konudaki bir diger nemli nokta da cevirmenlerin kimi zaman eski Tiirkceye itibar etmeleri,
cevirideki ifadeyi tam karsilamayan Oztiirkce kelimeler yerine eski kelimeleri kullanmalaridir.
Bu da ceviri metninin dilini ¢eviriye muhtag hale getirmektedir. Nitekim Terciime Dergisinde
kimi elestirmenler kimi gevirileri eski dil ve tislup kullandiklar1 gerekgesiyle elestirmektedirler.
Ornegin, Nahit Sirri'ya ait bir Voltaire evirisi Bedrettin Tuncel tarafindan gevirideki dil ve
iislubun fazlasiyla eski oldugu gerekgesiyle elestirilmistir (Bogeng Demirel ve Yilmaz, 1998 s.
101). Burada kanumizca geviride kullanilacak erek dilin dil planlamasi (dilde sadelesme) sonucu
ortaya g¢ikan bicimsel kisitlarinin gevirmen tarafindan eski dil ve iislup kullanilarak baypas
edilmesi so6z konusudur. Tiirk¢enin yogun bir sadelesme evresine girdigi 1930-1950 yillar
arasindaki ceviri faaliyetlerinin dildeki sadelesmeden ne derece etkilendigi ayr1 bir ¢alisma
konusu olabilir.

Son olarak, ¢eviri dergilerindeki geviri elestirisi yazilarinda ortaya ¢ikan tartismalardan biri de
geviri i¢in normlarin gelismesini saglayacak bazi ¢eviri regetelerinin verilmesi, bir bagka deyisle
cevirinin nasil olmasi gerektigi konusunun bireysel yazarlarca irdelenmesidir. Ornegin Terciime
Dergisi'nde siklikla yazan Nusret Hizir ¢evirinin nasil olmasi gerektigi konusunda fikirlerini
beyan etmistir. Karantay’a (2008) gore bu tiirden regeteler aslinda geviribilimin bir bilim olarak
ortaya ¢ikmadig1 o donemlerde geviri i¢in bir norm arayisindan ibarettir. Ayni sekilde sonradan
devam eden Yazko Ceviri ve Metis Ceviri gibi dergilerde de gevirinin olmasi gereken
ozelliklerine dair goriiglere yer verilmistir. Bu konuda Ozdilek’in (2013)Terciime Dergisi'ndeki
ilgili goriisleri derledigi simiflandirma oldukga 6nemlidir ve diger dergiler i¢in de gelistirilebilir.

SONUC

Bu makalede siir gevirisi ekseninde Cumhuriyet donemin geviri hareketinin kilometre
taglarindan olan ti¢ dergi — Terclime, Yazko Ceviri, Metis Ceviri- incelendi ve 6zellikle bu
dergilerin geviri elestirisi ¢alisma alanina yaptiklar: katkilar irdelendi. Gerek erken Cumhuriyet
doneminde belirli bir misyonla yaymn hayatina atilan Terciime dergisi, gerekse 1980 sonrasi
donemde ¢ikan Yazko Ceviri ve Metis Ceviri dergileri geviri elestirisi baglaminda bir¢ok yazi
yayinlamis, ¢eviri normlarinin olugsmasina smirli da olsa katkida bulunmuslardir.

Katkinin smirliliginin nedenleri olarak (i) geviri elestirisinin aydinlar arasinda bir begenmeme
ifadesi olarak algilanmasi, (ii) gevirmene ayni anda hem kaynak metne sadik kalip hem de erek
metinde harikalar yaratma misyonunu yiikleyerek omnipresent bir siiper kahraman
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yaratilmasi, (iii) cevirmenlerin {izerine yaslanacag1 genel kabul gormiis ¢eviri normlarimnin bir
tiirlii olusturulamamasi, (iv) ¢evirmenlerin ayni1 metnin bazi yerlerinde kaynak metne sadik
kalip, baz1 yerlerinde ise erek dilde estetik bir diizlem olusturma amacmna yonelik olarak
yeniden yaratim yapmalari ve bu durumun “Ne Isa’ya ne Musa’ya yaranabilme” sonucunu
dogurmasi olarak sayilabilir.

Giiniimiizde ise Bengi Oner (1993), Paker (1988), Karantay (2008) gibi belirli bir biling diizeyiyle
yapilan ¢alismalar neticesinde, 6znel yargilara hapsolmus bir kusur arama etkinligi olan geviri
elestirisi, giderek nesnel dlgiitlere yaslanan, hem ceviri sonucu ortaya ¢ikan {iriinii hem de geviri
stirecini dikkate alan bir anlayisa dogru evrilmektedir.
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Examination of The Preparation of Secondary School Students for The High School Entrance Exam (LGS)

ABSTRACT

The aim of the study is to examine the preparation of secondary school students for the high school
transition exam. In the study, cross-sectional screening design was used from the types of screening
models. The participants to be included in the study were selected from among the eighth-grade students
studying in 4 different public secondary schools in the city center of Aksaray through a purposeful sample.
The sample of 230 eighth-grade students who volunteered to participate in the study constitute the
researcher's sample. The personal information form and questionnaire form developed by the researchers
were used as data collection tools. The research data were collected from the students within a course hour
in a way not to disrupt the school lessons by adhering to the voluntary basis after the necessary official
permissions were obtained. The collected data were analyzed descriptively by using SPSS 22.0 data
analysis program. In addition, the answers given to 1 open-ended question in the survey were analyzed
by using content analysis. Students are most often prepared for the high school entrance exam by studying
at home in addition to school lessons. Most of the students’ study for the exam on average 1-2 hours a day.
Students learn that school lessons alone are not enough to prepare for the exam; that the school contributes
the most to increasing their knowledge and experience during the exam preparation process; They think
that solving questions and attending school classes are the most effective for the exam. In addition, the
place where students feel most comfortable in this process is their own home. It is thought that these results
will be a source for the preparation process of secondary school students for the high school transition
exam.

Keywords
High school entrance exam, LGS, exam preparation studies, middle school students.

INTRODUCTION

Many different methods are used to determine the performance or success of the individual in
any subject in human life. These methods are a number of measurement and evaluation activities
carried out to reveal the current situation. Examination is one of the most well-known
measurement and evaluation methods carried out in order to be able to choose among limited
or large number of individuals in any subject in daily life. The exam is an assessment and
evaluation application that is evaluated according to the performance of the individual and
shows whether he has achieved success in any field or whether he has won.

The exam is defined in the TDK Current Turkish Dictionary (TDK, 2023) as "1. Name: Attendance,
examination, test to obtain the knowledge degree of students or those who want to enter a job. 2. The noun,
metaphor: A difficult situation that requires resistance, solidarity, strength, ultimately giving an
experience." There are many definitions in the literature on the exam. The exam is the general
name of the method that can be done in written, oral or applied form to determine whether an
individual will perform as expected in the measured subject and as a result of which the person
has something to gain or lose. These gains can sometimes be direct and sometimes indirect
(Cetinkaya, 2018, p. 76).

One of the most important methods of measurement and evaluation in education and training
processes is examination applications. In this process, by looking at the exams, the degree to
which the students reach the goals they need to reach; it is decided what is the level of
knowledge, skills and attitudes that they are expected to gain. In addition, exams are the most
common form of assessment and evaluation in many countries in determining the transition of
students between education levels.

In the Turkish education system, different methods are used when determining the transition
between education levels. In the Turkish education system, there is no exam application in the
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transition from primary school to secondary school. When transferring from primary school to
secondary school in Turkey, the student is directed to the primary school in his / her region,
taking into account his / her residence address. Of course, this reflects the practice in public
schools. In private schools, families can enroll their children in the private secondary school of
their choice after primary school without any limitations. In the Turkish education system,
central exams have been applied for many years in the transition from secondary school to high
school (secondary education). According to the scores obtained from these exams, students are
placed in high schools. As in the transition from primary school to secondary school, this
situation is also valid for public schools in the transition from secondary school to high school
and there are different practices in private schools.

In the Turkish education system, the High School Entrance Examination (LGS) was taken
between 1999-2003 for the transition from secondary school to high school (secondary
education); Placement Test (SBS) from 2004 to 2006; Between 2013 and 2017, the Transition
System from Basic Education to Secondary Education (TEOG) was implemented (Giingor, 2021;
@zdag, 2019). Since 2018, the Central Examination for Secondary Education Institutions That
Will Receive Students by Examination has been implemented (MEB, 2018a; Sallabas & Tagskin,
2020; Ulusoy, 2020). In addition, in this new system, the obligation of students to take the exam
was abolished on the grounds that the obligation to take the exam caused stress in the students
(MEB, 2018b). In the current system applied in the transition from secondary school to high
school (secondary education), only 10% of the students who graduate from secondary school are
placed in qualified schools that take the exam, while 90% of the students are placed in one of the
five high schools closest to their homes in the region where they live with the address-based
registration system (Bayar & Giirlek, 2022; Demir & Yilmaz, 2019).

In the Turkish education system, it can be said that the transition exam system from secondary
school to high school (secondary education) is one of the issues that occupy the country's agenda
the most in the transition between levels. In this new system, which was renewed in 2018 and
continues to be implemented currently, many studies have been carried out in the literature on
students’ exam preparation (Bayar & Giirlek, 2022; Demir & Yilmaz, 2019, Gezen, 2018; Giingor,
2021; Ozda§, 2019; Toytok, Eren & Gezen, 2019; Ulusoy, 2020; Yalgin, 2019). This study, unlike
other studies in the literature, examines the students' preparations for the exam in general and
not on the basis of any course. Within the scope of the research, in addition to determining the
information about the students' preparation for the exam, the factors affecting the motivation of
the students for the exam were also tried to be determined. It is thought that this situation will
also allow better interpretation of the findings obtained in the research.

Determining the preparatory work of the eighth graders of secondary school for the exam they
take when they pass to high school will reveal how students prepare for the exam and their
thoughts about the exam process during the transition from middle school to high school. The
aim of this study is to examine the preparation studies of secondary school eighth grade students
for the high school transition exam. It is also thought that this research is important in terms of
giving information about the preparation process for the high school transition exam.

METHOD
Model of the Research

In this study, cross-sectional screening model, which is a sub-branch of the general screening
model, was used. The most popular type of research design in educational research is the cross-
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sectional pattern. In the cross-sectional research pattern, the researcher collects data at a specific
time. For any research topic, students' completion of a questionnaire on that topic reflects their
current views. This pattern has an advantage in measuring current attitudes or practices. At the
same time, the implementation of the survey in the cross-sectional pattern and the collection of
data takes a short time (Creswell, 2019, p.483). In this context, considering its suitability for the
research purpose, cross-sectional screening model was used in this study.

Population/Simple

The sample group of this study was determined through purposeful sampling. The sample
group of the study was selected among the eighth-grade students studying in 4 different public
secondary schools in the city center of Aksaray in the first semester of the 2019-2020 academic
year. The necessary permissions were obtained from the official institutions before starting the
work. The sample of 230 eighth-grade students who volunteered to participate in the study
constitute the researcher's sample.

Table 1. Distribution of Students by Gender Variable

Gender n %
Male 111 48,3
Female 119 51,7
Grand Total 230 100

When the data in Table 1 are examined together, it is seen that 48.30% (111 students) of the
students in the sample group are male and 51.70% (119 students) are female. It can be said that
the participants in the sample group are represented at a similar level according to the gender
variable.

Table 2. Distribution of Students by Housing Variable

Housing Name n %
Home 225 97,8
Student dormitory 5 2,2
Grand Total 230 100

When the data in Table 2 are examined together, it is seen that 97.8% (225 students) of the
students in the sample group live at home and 2.2% (76 students) live in the student dormitory.
There has never been anyone stating any other housing name to the other option besides the
residences of this.

Table 3. Distribution of Students by Their Mother's Profession

Profession Name n %
Housewife 183 79,6
Worker 30 13,0

Civil servant 9 3,9
Cooker 4 1,7
Pharmacist 1 04
Lawyer 1 04

Tailor 1 04
Hairdresser 1 0,4
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Grand Total 230 100

When the data in Table 3 are examined together, the distribution of the mothers of the students
in the sample group according to occupations is seen. 79.6% (183) of the students' mothers were
housewives; It is understood that 13.0% (30) worked as workers, 3.9% (9) as civil servants, 1.7%

(4) as cooks, 0.4% (1) as pharmacists, 0.4% (1) as lawyers, 0.4% as (1) as tailors, and 0.4% (1) as
hairdressers.

Table 4. Distribution of Students by Father’s Profession

Profession Name n %
Worker 87 37,8
Operator/Tradesman 25 10,9
Handyman/Industrialist 24 10,4
Civil servant 23 10,0

Not Working/Unemployed 22 9,6
Chauffeur 17 74
Cooker 9 3,9

Retired 6 2,6
Pharmacist 4 1,7
Security 3 1,3
Carpenter 3 1,3
Farmer 3 1,3
Engineer 2 0,9
Hairdresser 1 04
Tailor 1 0,4

Grand Total 230 100

When the data in Table 4 are examined together, the distribution of the fathers of the students
in the sample group according to professions is seen. 37.8% (87) of the fathers of the students
were workers, 10.9% (25) were operators/tradesmen, 10.4% (24) were mechanics/industrialists,
10% (23) were civil servants, 7.4% (17) were drivers, 3.9% (9) were cookers, 2.6% were retired,
1.7% (4) were pharmacists, 1.3% (3) were lawyers, 1.3% (3) were carpenters, 1.3% (3) were
farmers, 0.9% (2) were engineers, 0.4% (1) were hairdressers, 0.4% (1) were tailors; It is
understood that 9.6% of them did not work in any job (including death).

Table 5. Distribution of Students According to the Course in which They Are Most Successful

Ders Ad1 n %

Turkish 48 20,9
Religious Culture of Religion and Knowledge
. 37 16,1
of Ethics
Physical Education and Sports 31 13,3
English 27 11,7
Science 26 11,3
Republic of Turkey Turkish Revolution
. . 25 10,9
History and Ataturkism

Mathematics 24 10,4

Visual Arts 7 3,0
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Music 5 2,2
Grand Total 230 100

When the data in Table 5 are examined together, the distribution of the students in the sample
group according to the course in which they are most successful is seen. It is seen that 20.9% (48)
of the students are the most successful in Turkish, 16.1% (37) in Religious Culture of Religion
and Knowledge of Ethics, 13.5% (31) in Physical Education and Sports, 11.3% (26) in Science,
10.9% (25) in the Republic of Turkey Turkish Revolution History and Ataturkism, 10.4% (24) in
Mathematics, 3% (7) in Visual Arts, and 2.2% (5) in Music.

Table 6. Breakdown by the Type of High School Students Most Want to Earn

High School Type n %
Science High School 62 27,0
High School of Social Sciences 44 19,1
Sports High School 32 13,9
Anatolian High School 31 13,5
Vocational and TeSCcl;ll';l;;il Anatolian High 31 13,5
High School of Fine Arts 20 8,7

Imam Hatip High School 8 3,5

Private High School (College) 2 0,9
Grand Total 230 100

When the data in Table 6 are examined together, the distribution of the students in the sample
group according to the high schools they most want to earn is seen. 27% (62) of the students
want to win Science High School, 19.1% (44) Social Sciences High School, 13.9% (32) Sports High
School, 13.5% (31) Anatolian High School, 13.5% (31) Vocational and Technical Anatolian High
School, 8.7% (20) Fine Arts High School, 3.5% (8) Visual Arts, 0.9% (2) Private High School
(College).

Data Collection and Analysis

In the study, the '"Personal Information Form" prepared by the researchers and the
"Questionnaire Form" prepared to examine the preparation studies of the eighth-grade students
of the middle school for the high school transition exam were used as data collection tools. Both
forms were submitted to the opinion of three field experts. After the necessary corrections were
made in line with the opinion of the field experts, the forms were made ready for
implementation. During the implementation phase, first of all, the school administration,
teachers and students were informed. Students were given one class hour (40 minutes) to fill out
the forms. The research data were analyzed by descriptive analysis technique by using SPSS 22.0
package program. In addition, the answers given by the students for the open-ended question
in the questionnaire form were analyzed by using content analysis. As a result of this analysis,
some themes and codes were reached. The biggest factor in choosing these analysis methods is
to present the research findings in an understandable form. As a result of these analyzes, the
research findings were shown descriptively and tried to be related to the themes and codes
reached by qualitative analyzes.
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FINDINGS

The findings obtained as a result of the analyzes on the data obtained in the research are included
under this heading. The relevant findings according to the order of the questions in the
questionnaire form are shown below.

1. How do you prepare for the High School Entrance Exam (LGS)?
Table 7. Distribution of Students According to High School Entrance Exam (LGS) Preparation Methods

Preparation Method n Y%

In addition to my school lessons, I do studies at

home myself 85 370
I just follow my school lessons 65 28,3
In addition to school classes, I attend Support and a1 178
Training Courses (DYK) ’
In addition to school lessons, I go to a private
course/classroom/study center 2 109
In addition to school lessons, I take private lessons 13 5,7
Other 1 0,4
Grand Total 230 100

When the data in Table 7 are examined, the distribution of the students in the sample group
according to the preparation methods for the High School Transition Exam (LGS) is seen. 37%
(85) of the students do their own home studies in addition to school lessons, 28.3% (65) follow
only school lessons, 17.8% (41) attend Support and Training Courses () in addition to school
lessons, 10.9% (25) go to a special course/dershane or study center in addition to school lessons,
5.7% (13) take private lessons in addition to school lessons, 0.4% (1) prepare for LGS by other
methods.

2. Who is your biggest supporter as you prepare for the High School Entrance Exam
(LGS)?

Table 8. Distribution of Students According to Their Biggest Supporter in the High School Entrance
Exam (LGS) Preparation Process

Supported by n %
My Whole Family 73 31,7
My mother 59 25,7
My teachers 45 19,6
Friends 20 8,7

My father 15 6,5

My sister 12 52

My brother 6 2,6
Grand Total 230 100

When the data in Table 8 are examined, it is seen that the students in the sample group are
distributed according to their biggest supporter in the preparation process for the High School
Transition Exam (LGS). 31.7% (73) of the students consider their whole family, 25.7% (59) their
mother, 19.6% (45) their teacher, 8.7% (20) their friends, 6.5% (15) their father, 5.2% (12) their
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older sister, and 2.6% (6) their older brother as their biggest supporter in the process of preparing
for the High School Entrance Exam (LGS).

3. How many hours a day do you study for the High School Entrance Exam (LGS) on
average?

Table 9. Distribution of Students to the High School Entrance Examination (LGS) According to the
Average Working Hours per Day

Average Working Hours n Y%

0-1 hour 56 24,3

1-2 hours 85 37,0

2-3 hours 53 23,0

3-4 hours 24 10,4

4-5 hours 10 43

5 hours or more 2 0,9
Grand Total 230 100

When the data in Table 9 are examined, the distribution of the students in the sample group
according to the average working hours per day during the preparation process for the High
School Transition Exam (LGS) is seen. It is seen that 37.0% (85) of the students study the High
School Entrance Exam (LGS) between 1-2 hours, 24.3% (56) between 0-1 hours, 23.0% (53)
between 2-3 hours, 10.4% (24) between 3-4 hours, 4.3% (10) between 4-5 hours, 0.9% (2) 5 hours
or more.

4. Do you find School Lessons alone sufficient to prepare for the High School
Entrance Examination (LGS)?

Tabeo 10. Students” Opinions on Whether They Consider School Courses Sufficient on Their Own in
the Preparation Process for the High School Entrance Exam (LGS)

Qualification Status n %
Yes, I find it sufficient 96 41,7
No, I find it inadequate 134 58,3

Grand Total 230 100

When the data in Table 10 are examined, it is seen that the opinions of the students in the sample
group about whether they find the school courses alone sufficient in the preparation process for
the High School Transition Exam (LGS) are included. While 58.3% (134) of the students did not
find school lessons sufficient to prepare for LGS alone, 41.7% (96) found school lessons alone
sufficient to prepare for LGS.

5. What do you think is the biggest contribution of the school in preparing for the
High School Entrance Exam (LGS)?

Table 11. Students’ Views on What the School’s Greatest Contribution Is to the High School Entrance
Exam (LGS) Preparation Process

School Contribution n %
Increases our knowledge and experience for the 139 60,4
exam
Ensures being organized and disciplined 54 23,5
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Provides a competitive environment 33 14,3
All 2 0,9

None 2 0,9

Grand Total 230 100

When the data in Table 11 are examined, it is seen that the opinions of the students in the sample
group about the biggest contribution of the school in the preparation process for the High School
Transition Exam (LGS) are included. It is seen that 60.4% (139) of the students have increased
their knowledge and experience for the exam, 23.5% (54) have ensured regularity and discipline,
14.3% (33) have provided a competitive environment, 0.9% (2) have all and 0.9% (2) have
expressed an opinion in the direction of none.

6. Where do you feel most comfortable preparing for the High School Entrance Exam
(LGS)?

Table 12. Students’ Views on Where They Feel Most Comfortable in the High School Entrance Exam
(LGS) Preparation

Place Name n %
Home 156 67,8
School 49 21,3
Library 8 3,5

Quiet/tranquil environment 4 1,7
Course/classroom 4 1,7
Gym 4 1,7

Open spaces 3 1,3
Dormitory 1 04

Village 1 0,4

Grand Total 230 100

When the data in Table 12 are examined, it is seen that the opinions of the students in the sample
group about the place where they feel most comfortable in the preparation process for the High
School Transition Exam (LGS) are included. It is seen that 67.8% (156) of the students express
their opinions as home, 21.3% (49) as school, 3.5% (8) as library, 1.7% (4) as a quiet/calm
environment, 1.7% (4) as a course or classroom, 1.7% (4) as a gymnasium, 1.3% as open spaces,
0.4% (1) as a dormitory and 0.4% as a village.

7. Which do you think contributed the most to you in preparing for the High School
Entrance Exam (LGS)?

Table 13. Students’ Views on What Contributes Most to Them in the High School Entrance Exam (LGS)
Preparation Process

Contributing Element Name n %
Solve a question 63 27,4
Attending school classes 57 24,8
Take a practice test 48 20,9
Subject to work 39 17,0

Going to a course/classroom 19 83
Training 4 1,7
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Grand Total 230 100

When the data in Table 13 are examined, it is seen that the opinions of the students in the sample
group about what contributed to them the most in the preparation process for the High School
Transition Exam (LGS) are included. It is seen that 27.4% (63) of the students stated that solving
questions, 24.8% (57) attending school lessons, 20.9% (48) participating in the practice exam,
17.0% (39) subject study, 8.3% (19) going to the course or classroom, 1.7% (4) training contributed
more to the exam. The answers of those who say to train can be explained by the fact that
students want to study in sports high school.

8. What motivates you when preparing for the High School Entrance Exam (LGS)?

The themes and codes determined based on the student answers given to this question are as
follows:

Theme 1: Family

¢ My family being by my side, supporting me

¢ My family trusts me

¢ My family is happy with my achievements

¢ Gifts my parents promised me

¢ My family should not be angry even if I get bad results
¢ Making my family proud

e Showing that my parents believe I will be successful

¢ The sacrifices my family made for me

Theme 2: School

* Support of my teachers

* My school course grades are high

¢ The school administration rewards those who are successful
* My guidance counselor to help me with the exam

* Practice exams at school

¢ Tomake a high net in the practice exams and solved tests in the school
¢ Studies for school lessons

¢  Work in the school library

¢ Studying for the exam with school friends

¢ Competitive environment

¢ Fun lessons (making lessons fun)

¢ Courses at the school

Theme 3: Individual Elements

¢ Studying in a good high school

¢ To have a good job in the future

e Self-confidence (self-confidence)

¢ Watch motivational videos

¢ To do the profession he wants in the future
* Have goals for the future

® eDreams

* My individual ambition

¢ To be a useful individual to the country
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¢ Studying at the same high school as my friends

¢ Geta good education

* Make new friends

* Responding to what I am sure of

¢ Living without needing anyone in the future

¢ Seeing yourself physically strong (preparation for sports high schools)

Theme 4: Environmental Elements

¢  When I succeed, those around me praise me
* Support from my friends

e Social events

* Meeting successful people

Theme 5: Other Elements

¢ Complete the subject gap

* Solve too many questions

¢ Listen to music

* Awarding of awards

* Work in a quiet/tranquil environment
¢ Working in the morning hours
¢ Watch motivational videos

* Read or listen to success stories
¢ Playing sports

e Sing

® Draw pictures

* Buying new books

Motivational factors of students for LGS; family, school, individual and environmental elements,
in addition to other elements are seen to be gathered under the themes. The codes under these
themes show the motivational elements that have an impact on students when preparing for
LGS. These motivators can provide insight into what can be done to improve students'
performance on exam study.

DISCUSSION, CONCLUSION and RECOMMENDATIONS

In this study, the preparation studies of secondary school eighth grade students for the High
School Transition Exam (LGS) were examined according to various variables. The study was
carried out by using the screening model. Based on the findings obtained as a result of the
analyzes on the data obtained from the participants, the following results were obtained.

It was seen that the types of high schools that the students participating in the research wanted
to earn the most were Science High School, Social Sciences High School, Anatolian High School,
Vocational and Technical Anatolian High School. The most important reason why students
prefer these types of high schools can be explained by the fact that the student profile in these
high schools is above a certain level.

It was determined that the students prepared for the High School Entrance Exam mostly with
the individual studies they did themselves in addition to the school lessons. This situation shows
the importance of individual performance of students in addition to school lessons in
preparation for the exam.
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During the preparation phase for the High School Entrance Exam, it was determined that the
students saw their whole family, mother and teachers as the biggest supporters of them. With
this result, it has been revealed how important the importance of the family is in the eyes of the
student in the process of preparing for LGS and to what extent it is accepted as a power by the
student in this process. Giingor (2021) states that the family should reward and motivate their
children by providing psychological support during the preparation process for LGS. Celenk
(2003) also mentions that the family has an important role in the success of the child. For this
reason, it can be said that the support of the families as much as possible during the exam process
will increase the motivation of the student and positively affect the success of the exam.

It was determined that the average daily working hours of the students for the exam varied
between 0-3 hours at most. Considering the average working hours of the students, it can be said
that there is a reasonable range of hours on the basis of average daily work. Because, in addition
to exam studies, different variables such as school lessons, homework, social activities, etc. are
other important elements that the student should spare time during the day.

A large proportion of students do not find school lessons alone sufficient to prepare for LGY.
This is to show similarities with the application. Currently, the opening of courses for the exam
in addition to school lessons in public secondary schools, the publication of achievement tests
by the Ministry of National Education for the exam, etc. can be shown as evidence that school
lessons alone are not sufficient for the exam. In this regard, either the content of the exam should
be arranged according to the courses or the lessons should be planned in accordance with the
exam. Because the course contents and applications to be applied and the LGS content, which is
in a decisive position for the future life of the students, show differences. This inevitably leads
to reluctance of students towards course contents and applications. In particular, skill-based
courses that are not included in the exam questions are completely neglected. Dogan & Oktay
(2022) reached similar conclusions in their study. Yal¢in (2019) also concluded in his study that
secondary school students prepare for the exam by participating in the Support and Training
Course (DYK) given in schools and the after-course studies given in private schools.

Most of the participating students think that the school contributes to them in terms of increasing
their knowledge and experience and ensuring that they are organized and disciplined while
preparing for LGS. A small number of the participating students think that the school provides
a competitive environment. These thoughts of the students are important in terms of revealing
the importance of the school in the exam preparation process. The school needs to be considered
as a whole, not just lessons. In the preparation phase for the exam, components such as lessons,
achievement tests, school essays, district and provincial essays, courses, etc. show that the school
is cared for by the student during the exam process.

In preparation for LGS, students feel most comfortable in the home and school environment.
Considering these preferences of the students in the preparation process for the exam, especially
in the exam preparation process, the home environment for the students in the eighth grade of
secondary school should be arranged in a way to motivate the student to the exam. In particular,
hospitality that will harm the exam preparation process of the students, distracting activities,
arrangements that will disturb the student should be avoided. Because students will work more
efficiently in environments where they feel comfortable.

Most of the participating students think that solving questions, participating in school lessons,
participating in mock exams and studying subjects contribute more to them in the preparation
process for LGS. Current practices support these results. Because, especially according to the
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2023 TUIK data in the period of the research, the fact that the participant students living in an
environment that can be described as low socio-economic level give parallel answers increases
the reliability of the study.

In this study, in addition to the above, the factors affecting the motivation elements of the
students for the exam were tried to be determined. The factors affecting the motivations of the
students in the exam preparation process were tried to be determined by the codes specified in
the themes of family, school, individual elements, environmental elements and other different
elements. Toytok, Eren & Gezen, 2019) say that students who prepare for the exam usually have
a desire to have a profession with a high social status as a result of winning the exam. It can be
said that this result is similar to the results in the individual codes determined. In similar studies
in the literature (Dogan & Oktay, 2022; Ozkan & Ozdemir, 2014; Oztiirk & Aksoy, 2014) also
found individual motivation factors that were similar to the results of the research. In addition,
it can be said that basic motivational factors such as giving confidence to the student, making
him feel that he is with him, and increasing his self-confidence are also very effective in the exam
preparation process. Gezen (2018) also found that the vast majority of students want to win the
exam in order to study in a good high school. When all these studies are considered together,
the motivation of the students for the exam can be seen as perhaps the most important factor to
be considered in the exam preparation process.

The findings and results of the research have taken a kind of picture of the preparation process
of secondary school eighth grade students for LGS. It is thought that these results will be a source
for students, teachers, school administrators, parents and researchers who will study in this field
regarding the preparation process of secondary school students for the high school transition
exam.
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Oz

Aragtirmanmin amaci, ortaokul Ogrencilerinin liseye gegis smavina hazirlik ¢alismalarinin
incelenmesidir. Aragtirmada, tarama modeli tiirlerinden kesitsel tarama deseninden
faydalanilmistir. Arastirmaya dahil edilecek katihmcilar amagh 6rneklem yoluyla Aksaray il
merkezinde bulunan 4 farkli devlet ortaokulunda &grenim gormekte olan sekizinci siuf
Ogrencileri arasindan secilmistir. Arastirmaya katilmaya goniillii olan 230 sekizinci simif
Ogrencisi arastirmacinin Orneklemini olusturmaktadir. Arastirmacilar tarafindan gelistirilen
kisisel bilgi formu ve anket formu veri toplama araglar1 olarak kullanilmistir. Arastirma verileri,
gerekli resmi izinler alindiktan sonra goniilliiliik esasmna bagl kalarak okul derslerini
aksatmayacak sekilde bir ders saati igerisinde 6grencilerden toplanmistir. Toplanan veriler,
SPSS 22.0 veri analiz programindan faydalanilarak betimsel olarak analiz edilmistir. Ankette
yer alan 1 adet agik uglu soruya verilen cevaplar ise igerik analizinden faydalamilarak analiz
edilmistir. Ogrenciler, liseye gecis siavina en ¢ok okul derslerine ek olarak evde calisarak
hazirlanmaktadir. Ogrencilerin biiyiik bir kismi smava giinde ortalama 1-2 saat arasinda
calismaktadir. Ogrenciler, sadece okul derslerinin smava hazirlanmada yeterli olmadiginy;
smava hazirlik siirecinde okulun en ¢ok bilgi ve birikimlerini arttirmaya katki sagladiginy;
sinava en ¢ok soru ¢6zmenin ve okul derslerine katilmanin etkili oldugunu diisiinmektedirler.
Ayrica Ogrencilerin bu siirecte kendilerini en rahat hissettikleri yer kendi evleridir. Bu
sonuglarin, ortaokul 6grencilerinin liseye gecis sinavina yonelik hazirlik siirecine iliskin kaynak
olusturacag diistiniilmektedir.

Anahtar kelimeler
Liseye gecis sinavi, LGS, sinava hazirlik ¢calismalar, ortaokul 6grencileri.

GIRIS

Insan hayatinda herhangi bir konuda bireyin performansini veya basarili olma durumunu
belirleyebilmek amaciyla bir¢ok farkli yontem kullanilmaktadir. Bu yoOntemler, mevcut
durumun ortaya ¢ikarilmasma yonelik gergeklestirilen birtakim olgme ve degerlendirme
faaliyetleridir. Giinlitk hayatta herhangi bir konuda siirh veya ¢ok sayida birey arasindan
secim yapabilmek amaciyla gerceklestirilen en bilindik 6l¢me ve degerlendirme yontemlerinden
biri sinavdir. Sinav, bireyin performansina gore degerlendirilip herhangi bir alanda basariya
ulagsip ulasmadigi veya kazanip kazanmadigini gosteren bir Olgme degerlendirme
uygulamasidir.

Smav, TDK Giincel Tiirkge Sozliik'te (TDK, 2023) “1. Isim: Ogrencilerin veya bir ise girmek
isteyenlerin bilgi derecesini almak icin yapilan yoklama, imtihan, test. 2. Isim, mecaz: Direnme,
dayamsma, gii¢ gerektiren, sonugta bir deneyim kazandiran zor durum.” seklinde tanimlanmustir.
Smav tizerine literatiirde bir¢ok tanimlama mevcuttur. Smav, bir bireyin 6l¢iilen konuda
kendisinden beklenilen performansi sergileyip sergilemeyecegini belirleyebilmek icin yazili,
s0zlii veya uygulamali olarak yapilabilen ve sonucunda kisinin kazanip kaybedecegi bir seyler
olan yontemin genel adidir. Bu kazanimlar bazen dogrudan bazen de dolayl olabilir (Cetinkaya,
2018, s.76).

Egitim 6gretim siireglerinde de 6lgme ve degerlendirmenin en 6nemli yontemlerinden biri sinav
uygulamalaridir. Bu siirecte smavlara bakarak ogrencilerin ulagsmasi gereken hedeflere ne
derece ulastigina; kazanmas: beklenen bilgi, beceri ve tutumlarinin diizeyinin ne olduguna
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karar verilmektedir. Ayrica 6grencilerin egitim kademeleri arasindaki gegislerini belirlemede
birgok tilkede en bilindik 6l¢me degerlendirme sekli sinavlardir.

Tiirk egitim sisteminde egitim kademeleri arasinda gecisi belirlerken farkli yontemler
kullanulmaktadir. Tiirk egitim sisteminde ilkokuldan ortaokula geciste herhangi bir smnav
uygulamasi yapilmaz. Tiirkiye’de ilkokuldan ortaokula gecerken 6grencinin ikametgah adresi
dikkate alinarak bolgesindeki ilkokula yonlendirilir. Tabi bu durum devlet okullarindaki
uygulamay1 yansitmaktadir. Ozel okullarda herhangi bir smirlama olmaksizin aileler
ilkokuldan sonra g¢ocuklarin istedikleri 6zel ortaokula kaydini yaptirabilmektedirler. Tiirk
egitim sisteminde uzun yillardan beri ortaokuldan liseye (ortadgretim) gecislerde merkezi
smnavlar uygulanmaktadir. Bu smavlardan alman puanlara gore Ogrenciler liselere
yerlestirilmektedir. Ilkokulda ortaokula gegiste oldugu gibi ortaokuldan liseye gegiste de bu
durum devlet okullari icin gegerli olup 6zel okullarda farkli uygulamalar mevcuttur.

Tiirk egitim sisteminde ortaokuldan liseye (ortadgretim) gegislerde 1999-2003 yillar1 arasinda
Liseye Giris Sinavi (LGS); 2004-2006 yillar1 arasinda Seviye Belirleme Sinavi (SBS); 2013-2017
yillar1 arasinda ise Temel Egitimden Ortadgretime Gegis Sistemi (TEOG) uygulanmistir
(Giingor, 2021; Ozdas, 2019). 2018 yilindan itibaren ise Smavla Ogrenci Alacak Ortadgretim
Kurumlarina Iliskin Merkezi Smav uygulamasina gecilmistir (MEB, 2018a; Sallabas & Taskin,
2020; Ulusoy, 2020). Ayrica bu yeni sistemde sinava girme zorunlulugunun 6grencilerde strese
sebebiyet verdigi gerekgesiyle Ogrencilerin sinava girme zorunlulugu kaldirilmistir (MEB,
2018b). Ortaokuldan liseye (ortadgretim) gegiste uygulanan mevcut sistemde ortaokuldan
mezun olan 6grencilerin sadece %10'u smavla alan nitelikli okullara yerlesirken 6grencilerin
%90'1 adrese dayali kayit sistemi ile yasadig1 bolgede evlerine en yakin bes liseden birine
yerlesmektedir (Bayar ve Glirlek, 2022; Demir ve Yilmaz, 2019).

Tiirk egitim sisteminde kademeler arasi gegiste tilke giindemini en ¢ok meggul eden konularin
basinda ortaokuldan liseye (ortadgretim) gecis sinav sistemi geldigi sdylenebilir. 2018 yilinda
yenilenen ve halihazirda da uygulanmaya devam edilen bu yeni sistemde 0grencilerin simava
hazirliklaria yonelik literatiirde birgok ¢alisma (Bayar ve Giirlek, 2022; Demir ve Yilmaz, 2019,
Gezen, 2018; Giingor, 2021; Ozda§, 2019; Toytok, Eren ve Gezen, 2019; Ulusoy, 2020; Yalgin, 2019)
yapildig1 goriilmektedir. Bu ¢alisma, literatiirdeki diger calismalardan farkli olarak 6grencilerin
smava yonelik hazirhiklarimi herhangi bir ders bazinda degil genel olarak incelemektedir.
Arastirma kapsaminda 6grencilerin smava yonelik hazirlik ¢alismalarina dair bilgileri tespit
etmenin yaninda Ogrencilerin sinava yonelik motivasyonlarini etkileyen unsurlar da
belirlenmeye calisilmistir. Bu durumun, arastirmada elde edilen bulgularin daha iyi
yorumlanabilmesine de imkan saglayacag: diistiniilmektedir.

Ortaokul sekizinci smiflarin liseye gecerken girdikleri smava yonelik yaptiklarn hazirlik
calismalarmin tespit edilmesi, ortaokuldan liseye gecislerde Ogrencilerin smnava nasil
hazirlandiklarini ve smav siirecine yonelik diisiincelerini ortaya koyacaktir. Bu arastirmanin
amaci, ortaokul sekizinci sif Ogrencilerinin liseye gecis smavina hazirlik ¢alismalarinin
incelenmesidir. Bu arastirmanin liseye gecis sinavina hazirlik siirecine iliskin bilgiler vermesi
bakimindan da 6nemli oldugu diisiiniilmektedir.

YONTEM
Arastirmanin Modeli

Bu arastirmada genel tarama modelinin bir alt kolu olan kesitsel tarama modelinden
faydalanmilmigtir. Egitim arastirmalarinda en popiiler aragtirma deseni tiirii kesitsel desendir.
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Kesitsel aragtirma deseninde arastirmaci, belirli bir zamanda veri toplar. Herhangi bir arastirma
konusunda Ogrencilerin o konuyla ilgili anketi doldurmalari o andaki goriislerini
yansitmaktadir. Bu desende mevcut tutumlari veya uygulamalari Olgmede avantaji
bulunmaktadir. Ayn1 zamanda kesitsel desende anketin uygulanmas: ve verilerin toplanmasi
kisa zaman almaktadir (Creswell, 2019, s.483). Bu baglamda arastirma amacina uygunlugu
dikkate alinarak bu ¢alismada kesitsel tarama modelinden faydalanilmistir.

Evren/Orneklem

Bu ¢alismanin 6rneklem grubu, amagl 6rneklem yoluyla belirlenmistir. Calismanin 6rneklem
grubunu, 2019-2020 egitim 6gretim yili birinci déneminde Aksaray il merkezinde bulunan 4
farkli devlet ortaokulunda Ogrenim gormekte olan sekizinci smuf Ogrencileri arasindan
secilmistir. Calismaya baslamadan o©nce resmi kurumlardan gerekli izinler alinmustir.
Arastirmaya katilmaya goniillii olan 230 sekizinci sinif dgrencisi arastirmacinin drneklemini
olusturmaktadir.

Tablo 1. Ogrencilerin Cinsiyet Degiskenine Gore Dagilim:

Cinsiyet n Y%
Erkek 111 48,3
Kiz 119 51,7
Genel Toplam 230 100

Tablo 1'deki veriler birlikte incelendiginde 6rneklem grubunda yer alan 6grencilerin %48,30"u
(111 6grenci) erkek, %51,70'i (119 6grenci) kiz oldugu goriilmektedir. Orneklem grubundaki
katiimcilarin cinsiyet degiskenine gore benzer diizeyde temsil edildigi sdylenebilir.

Tablo 2. Ogrencilerin Ikamet Degiskenine Gire Dagilumi

ikamet Ad1 n Y%

Ev 225 97,8
Yurt 5 2,2
Genel Toplam 230 100

Tablo 2’deki veriler birlikte incelendiginde 6rneklem grubunda yer alan 6grencilerin %97,8 inin
(225 ogrenci) evde, %2,2'sinin (76 6grenci) yurtta yasadigr goriilmektedir. Bunun ikametlerin
disinda diger segcenegine baska bir ikamet ad1 belirten olmamaistir.

Tablo 3. Ogrencilerin Annelerinin Meslegine Gére Dagilim:

Meslek Adi n %
Ev hanimi 183 79,6
Isci 30 13,0
Memur 9 3,9
Asci 4 1,7
Eczac 1 04
Avukat 1 0,4
Terzi 1 0,4
Kuafor 1 04
Genel Toplam 230 100
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Tablo 3’teki veriler birlikte incelendiginde 6rneklem grubunda yer alan 6grencilerin annelerinin
mesleklere gore dagilimi goriilmektedir. Ogrencilerin annelerinin %79,6’s1 (183) ev hanini
oldugu; %13,01 (30) isci, %3,9'u (9) memur, %1,7’si (4) asg1, %0,4'1 (1) eczacy, %0,4'1 (1) avukat,
%0,4'11 (1) terzi, %0,4'1 (1) kuafor olarak galistigr anlagilmaktadir.

Tablo 4. Ogrencilerin Babalarinin Meslegine Gore Dagilim:

Meslek Adi n %
Isci 87 37,8
Isletmeci/Esnaf 25 10,9
Tamirci/Sanayici 24 10,4
Memur 23 10,0
Calismiyor/issiz 22 9,6
Sofor 17 74
Asci 9 3,9
Emekli 6 2,6
Eczaca 4 1,7
Giivenlik 3 1,3
Marangoz 3 1,3
Ciftci 3 1,3
Miihendis 2 0,9
Kuafor 1 04
Terzi 1 0,4
Genel Toplam 230 100

Tablo 4’teki veriler birlikte incelendiginde 6rneklem grubunda yer alan 6grencilerin babalarinin
mesleklere gore dagilimi goriilmektedir. Ogrencilerin babalarimin  %37,8'inin  (87) isgi,
%10,9unun (25) isletmeci/esnaf, %10,4'tintin (24) tamirci/sanayici, %10’'unun (23) memur,
%7,4"intin (17) sofdr, %3,9"unun (9) as¢1, %2,6'simin emekli, %1,7’sinin (4) eczaci, %1,3"tintin (3)
avukat, %1,3"liniin (3) marangoz, %1,3"tintin (3) ¢iftci, %0,9'unun (2) miithendis, %0,4’tiniin (1)
kuafor, %0,4'tingn (1) terzi oldugu; %9,6’sinin ise herhangi bir iste ¢calismadig (vefat durumu
da bu say1iya dahil) anlagilmaktadir.

Tablo 5. Ogrencilerin En Basarili Olduklar: Derse Gére Dagilim

Ders Adi n %
Tiirkce 48 20,9
Din Kiiltiirii ve Ahlak Bilgisi 37 16,1
Beden Egitimi ve Spor 31 13,3
Ingilizce 27 11,7
Fen Bilimleri 26 11,3
T.C. Inkilap Tarihi ve Atatiirkgiiliik 25 10,9
Matematik 24 10,4
Gorsel Sanatlar 7 3,0
Miizik 5 22
Genel Toplam 230 100

Tablo 5’teki veriler birlikte incelendiginde 6rneklem grubunda yer alan 6grencilerin en bagarili
olduklar derse gore dagilimi goriilmektedir. Ogrencilerin %20,9'unun (48) Tiirkge, %16,1’inin
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(37) Din Kiiltiirii ve Ahlak Bilgisi, %13,5"inin (31) Beden Egitimi ve Spor, %11,3’liniin (26) Fen
Bilimleri, %10,9unun (25) T.C. 1nkllép Tarihi ve Atatiirkgiiliik, %10,4’tintin (24) Matematik,
%3 tintin (7) Gorsel Sanatlar, %2,2’sinin (5) Miizik derslerinde en basarili olduklar
goriilmektedir.

Tablo 6. Ogrencilerin Kazanmay: En Cok Istedikleri Lise Tiiriine Gore Dagilimu

Lise Tiirii n %
Fen Lisesi 62 27,0
Sosyal Bilimler Lisesi 44 19,1
Spor Lisesi 32 13,9
Anadolu Lisesi 31 13,5
Mesleki ve Teknik Anadolu Lisesi 31 13,5
Giizel Sanatlar Lisesi 20 8,7
Imam Hatip Lisesi 8 3,5
Ozel Lise (Kolej) 2 0,9
Genel Toplam 230 100

Tablo 6’daki veriler birlikte incelendiginde 6rneklem grubunda yer alan 6grencilerin kazanmay1
en cok istedikleri liselere gore dagilimi goriilmektedir. Ogrencilerin %27’sinin (62) Fen Lisesi,
%19,1’'inin (44) Sosyal Bilimler Lisesi, %13,9'unun (32) Spor Lisesi, %13,5"inin (31) Anadolu
Lisesi, %13,5’inin (31) Mesleki ve Teknik Anadolu Lisesi, %8,7’sinin (20) Giizel Sanatlar Lisesi,
%3,5'inin (8) Gorsel Sanatlar, %0,9'unun (2) Ozel Lise (Kolej) kazanmayn istemektedir.

Verilerin Toplanmasi ve Analizi

Arastirmada, arastirmacilar tarafindan hazirlanan “Kisisel Bilgi Formu” ve ortaokul sekizinci
siuf ogrencilerinin liseye gecis smavina hazirlik ¢alismalarini incelemeye yonelik hazirlanan
“Anket Formu” veri toplama araglar olarak kullanilmistir. Hazirlanan her iki form da ii¢ alan
uzmanmin goriisiine sunulmugtur. Alan uzmanlarmin goriisii dogrultusunda gerekli
diizeltmeler yapildiktan sonra formlar, uygulamaya hazir hale getirilmistir. Uygulama
asamasinda Oncelikle okul idaresi, ogretmenler ve Ogrenciler bilgilendirilmistir. Formlar:
doldurmalari i¢in 6grencilere bir ders saati (40 dakika) verilmistir. Arastirma verileri SPSS 22.0
paket programindan faydalanilarak betimsel analiz teknigiyle analiz edilmistir. Ayrica anket
formunda yer alan agik uglu soruya yonelik 6grencilerin verdikleri cevaplar icerik analiziyle
kullanilarak analiz edilmistir. Bu analiz sonucunda bazi temalar ve kodlara ulagilmistir. Bu
analiz yontemlerinin tercih edilmesindeki en biiyiik etken, arastirma bulgularini anlasilir halde
sunabilmektir. Bu analizler sonucunda arastirma bulgular1 betimsel olarak gosterilmis ve nitel
analizlerle ulasilan tema ve kodlarla da iligskilendirilmeye ¢alisilmistir.

BULGULAR

Arastirmada elde edilen veriler iizerindeki analizler sonucunda ulasilan bulgulara bu baslik
altinda yer verilmistir. Anket formunda yer alan sorularin sirasina gore ilgili bulgular asagida
goOsterilmistir.
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1. Liseye Gegis Sitnavina (LGS) nasil hazirlaniyorsunuz?

Tablo 7. Ogrencilerin Liseye Gecis Sinavina (LGS) Hazirlik Yéntemlerine Gére Dagilimi

Hazirlik Yontemi n Y%

Okul derslerime ek olarak kendim evde caligmalar 85 370
yaplyorum

Sadece okul derslerimi takip ediyorum 65 28,3
Okul derslerine ek olarak Destekleme ve Yetistirme 41 178

Kurslarina (DYK) katiliyorum !

Okul derslerine ek olarak 6zel bir

kursa/dershaneye/etiit merkezine gidiyorum 2 105
Okul derslerine ek olarak 6zel ders aliyorum 13 57
Diger 1 04
Genel Toplam 230 100

Tablo 7’deki veriler incelendiginde 6rneklem grubunda yer alan Ogrencilerin Liseye Gegis
Smavina (LGS) hazirlik yéntemlerine gore dagilimi goriilmektedir. Ogrencilerin %37’ sinin (85)
okul derslerine ek olarak kendi evde ¢alismalar yaptigi, %28,3"iniin (65) sadece okul derslerini
takip ettigi, %17,8'inin (41) okul derslerine ek olarak Destekleme ve Yetistirme Kurslarma (DYK)
katildig1, %10,9unun (25) okul derslerine ek olarak ©zel bir kursa/dershaneye veya etiit
merkezine gittigi, %5,7’sinin (13) okul derslerine ek olarak 6zel ders aldig1, %0,4'tiniin (1) diger
yontemlerle LGS’ye hazirlanmaktadir.

2. Liseye Gegis Stmavina (LGS) hazirlanirken en biiyiik destek¢iniz kim?

Tablo 8. Ogrencilerin Liseye Gegis Sinavina (LGS) Hazirlik Siirecindeki En Biiyiik Destekcisine Gore “l

Dagilim

Destekleyen Kisi n %
Tim Ailem 73 31,7
Annem 59 25,7
Ogretmenlerim 45 19,6
Arkadaglarim 20 8,7
Babam 15 6,5

Ablam 12 5,2

Abim 6 2,6

Genel Toplam 230 100

Tablo 8'deki veriler incelendiginde O6rneklem grubunda yer alan Ogrencilerin Liseye Gegis
Smavina (LGS) hazirlhik siirecindeki en biiyiik destekgisine gore dagilimi goriilmektedir.
Ogrencilerin %31,7’si (73) tim ailesini, %25,7’si (59) annesini, %19,6’s1 (45) 0gretmenlerini,
%8,7’si (20) arkadaslarini, %6,5'i (15) babasini, %5,2’si (12) ablasini, %?2,6’s1 (6) ise abisini Liseye
Gegis Sinavina (LGS) hazirlik siirecindeki en biiyiik destekgisi gormektedir.
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3. Liseye Gegis Sinavina (LGS) giinde ortalama kag saat ¢calistyorsunuz?
Tablo 9. Ogrencilerin Liseye Gegis Stnavina (LGS) Giinde Ortalama Calisma Saatine Gore Dagilim

Ortalama Calisma Saati n %
0-1 saat aras1 56 24,3
1-2 saat arasi1 85 37,0
2-3 saat arasi 53 23,0
3-4 saat aras1 24 10,4
4-5 saat arasi 10 43
5 saat ve tizeri 2 0,9
Genel Toplam 230 100

Tablo 9’daki veriler incelendiginde 6rneklem grubunda yer alan 6grencilerin Liseye Gegis
Smavina (LGS) hazirlik siirecinde giinde ortalama ¢alisma saatine gore dagilimi goriilmektedir.
Ogrencilerin Liseye Gegis Sinavina (LGS) giinde ortalama %37,0’si (85) 1-2 saat aras1, %24,3'ii
(56) 0-1 saat arasi, %23,01i (53) 2-3 saat arasi, %10,4'1i (24) 3-4 saat aras1, %4,3'1i (10) 4-5 saat arasi,
%0,9'u (2) 5 saat ve tizeri ¢alistig1 goriilmektedir.

4. Okul Derslerini, Liseye Gegis Sinavina (LGS) hazirlanmada tek basina yeterli
buluyor musunuz?

Tablo 10. Ogrencilerin Okul Derslerini Liseye Gegis Stnavina (LGS) Hazirlik Siirecinde Tek Bagsina
Yeterli Bulup Bulmama Iliskin Goriisleri

Yeterlilik Durumu n %
Evet, yeterli buluyorum 96 41,7
Hayir, yetersiz buluyorum 134 58,3
Genel Toplam 230 100

Tablo 10’daki veriler incelendiginde 6rneklem grubunda yer alan Ogrencilerin Liseye Gegis
Smavina (LGS) hazirlik stirecinde okul derslerini tek basina yeterli bulup bulmadiklarma iligkin
goriislerinin yer aldigi goriilmektedir. Ogrencilerin %58,3'1i (134) okul derslerini LGS'ye
hazirlanmada tek basina yeterli bulmazken %41,7’si (96) okul derslerini LGS’ye hazirlanmada
tek basina yeterli buldugu goriilmektedir.

5. Okulun Liseye Gegis Stnavina (LGS) hazirlanirken en biiyiik katkis1 sizce nedir?

Tablo 11. Ogrencilerin Liseye Gecis Stnavina (LGS) Hazirlik Siirecinde Okulun En Biiyiik Katkisinin
Ne Olduguna Mliskin Goriisleri

Okul Katkisi n %
Sinava yonelik bilgi ve birikimimizi arttirir 139 60,4
Diizenli ve disiplinli olmay1 saglar 54 23,5
Rekabet ortami saglar 33 14,3

Hepsi 2 0,9

Higbiri 2 0,9

Genel Toplam 230 100

Tablo 11’deki veriler incelendiginde 6rneklem grubunda yer alan Ogrencilerin Liseye Gegis
Smavina (LGS) hazirlik siirecinde okulun en biiyiik katkisinin ne olduguna iliskin goriislerinin
yer aldig1 goriilmektedir. Ogrencilerin %60,4'{i (139) smava yonelik bilgi ve birikimlerini
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arttirdigini, %23,51 (54) diizenli ve disiplinli olmay1 sagladigini, %14,3ti (33) rekabet ortami
sagladigini, %0,9'u (2) hepsi, %0,9u (2) hicbiri yoniinde goriis belirttigi goriilmektedir.

6. Liseye Gecis Sinavina (LGS) hazirlanirken kendinizi en rahat hissettiginiz yer
neresidir?

Tablo 12. Ogrencilerin Liseye Gegis Sinavina (LGS) Hazirlik Siirecinde Kendilerini En Rahat
Hissettikleri Yere Iliskin Goriisleri

Yer Ad1 n %
Ev 156 67,8
Okul 49 21,3
Kiitiiphane 8 3,5
Sessiz/sakin bir ortam 4 1,7
Kurs/dershane 4 1,7
Spor salonu 4 1,7
Acik alanlar 3 1,3
Yurt 1 04

Koy 1 0,4
Genel Toplam 230 100

Tablo 12'deki veriler incelendiginde orneklem grubunda yer alan dgrencilerin Liseye Gegis
Smavina (LGS) hazirlik siirecinde kendilerini en rahat hissettikleri yere iliskin gortislerinin yer
aldig1 goriilmektedir. Ogrencilerin %67,8'i (156) ev, %21,3ii (49) okul, %3,51 (8) kiitiiphane,
%1,7’si (4) sessiz/sakin bir ortam, %1,7’si (4) kurs veya dershane, %1,7’si (4) spor salonu, %1,3"i
acik alanlar, %0,4'11 (1) yurt, %0,4'1i ise kOy seklinde goriis belirttikleri goriilmektedir.

7. Liseye Gegis Sinavina (LGS) hazirlanirken Size En Cok Hangisinin Katkis1 Oldugunu
Diisiiniiyorsunuz?

Tablo 13. Ogrencilerin Liseye Gecis Stnavina (LGS) Hazirlik Siirecinde Kendilerine En Cok Neyin Katk
Sagladigina Iliskin Goriisleri

Katki Saglayan Unsur Ad1 n %
Soru ¢ozmek 63 27,4
Okul derslerine katilmak 57 24,8
Deneme sinavina katilmak 48 20,9
Konu calismak 39 17,0
Kurs/dershaneye gitmek 19 83
Antrenman yapmak 4 1,7
Genel Toplam 230 100

Tablo 13’teki veriler incelendiginde 6rneklem grubunda yer alan 6grencilerin Liseye Gegis
Smavina (LGS) hazirlik stirecinde kendilerine en neyin katki sagladigina iligkin goriislerinin yer
aldig1 goriilmektedir. Ogrencilerin %27,4'ii (63) soru ¢dzmenin, %24,8'i (57) okul derslerine
katilmanin, %20,9"u (48) deneme sinavina katilmanin, %17,0’si (39) konu ¢alismanin, %8,3'i (19)
kurs veya dershaneye gitmenin, %1,7’si (4) antrenman yapmanin sinava yonelik daha ¢ok
katkismnin oldugunu ifade ettikleri goriilmektedir. Antrenman yapmak diyenlerin cevaplari,
ogrencilerin spor lisesinde okumayi istemeleriyle agiklanabilir.
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8. Liseye Gegis Stnavina (LGS) hazirlanirken Sizi Motive Eden Unsurlar Nelerdir?
Bu soruya verilen 6grenci cevaplarindan hareketle belirlenen tema ve kodlar su sekildedir:
1. Tema: Aile

¢ Ailemin benim yanimda olmasi, beni desteklemesi

¢ Ailemin bana giivenmesi

¢ Ailemin bagarilarimla mutlu olmasi

¢ Ailemin bana vaat ettikleri hediyeler

e Ailemin kotii sonuglar alsam da kizmamasi

¢ Ailemi gururlandirmak

e Ailemin basarili olacagima inandiklarini gostermeleri
¢ Ailemin benim icin yaptiklar1 fedakarliklar

2. Tema: Okul

e Ogretmenlerimin destegi

e Okul ders notlarimin yiiksek olmasi

e Okul idaresinin basarili olanlar1 6diillendirmesi

e Rehber 6gretmenimin siava yonelik yardimci olmasi

e Okulda yapilan deneme smavlari

e Okuldaki deneme smavlarindan ve ¢oziilen testlerde yiiksek net yapmak
e Okul derslerine yonelik ¢alismalar

e  Okul kiitiiphanesinde ¢alismak

e Okul arkadaslari ile sinava yonelik ¢alismak

e Rekabet ortam 24
e Eglenceli dersler (derslerin eglenceli hale getirilmesi)
e Okuldaki kurslar

3. Tema: Bireysel Unsurlar

o lyibir lisede okumak

o [leride iyi bir meslek sahibi olmak

¢ Kendine giiven (6z gliven)

e Motivasyon videolar izlemek

e Ileride istedigi meslegi yapmak

o Gelecege dair hedeflerin olmasi

e Hayaller

e Bireysel hirsim

e Ulkeye yararli birey olmak

e Arkadaslarimla ayni lisede okumak

e lyi bir egitim almak

e Yeni arkadaslar edinmek

¢ Emin olduklarima cevap vermek

e Ileride kimseye muhta¢ olmadan yasamak
e Kendini fiziki olarak giiglii gormek (spor liselerine yonelik hazirlik)

4. Tema: Cevresel Unsurlar

¢ Basarili oldugumda etrafimdakilerin beni 6vmesi
e Arkadaslarimin destegi
e Sosyal etkinlikler
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e Basarili insanlarla karsilasmak
5. Tema: Diger Unsurlar

¢ Konu eksigini tamamlamak

e Cok fazla soru ¢ozmek

e Miizik dinlemek

o Qdiil verilmesi

e Sessiz/sakin bir ortamda ¢alismak
e Sabah saatlerinde ¢alismak

e Motive edici videolar izlemek

e Basari hikayeleri okumak veya dinlemek
e Spor yapmak

e Sarki soylemek

e Resim ¢izmek

¢ Yeni kitaplar almak

Ogrencilerin LGS'ye yonelik motivasyon unsurlars; aile, okul, bireysel ve cevresel unsurlara ek
olarak diger unsurlar temalar1 altinda toplandig1 goriilmektedir. Bu temalar altinda yer alan
kodlar, LGS’ye hazirlanurken ogrenciler iizerinde etkili olan motivasyon unsurlarim
gostermektedir. Bu motivasyon unsurlari, 6grencilerin sinava yonelik ¢alisma performanslarini
artirmada nelerin yapilabilecegine dair fikir verebilir.

TARTISMA, SONUC ve ONERILER

Bu arastirmada ortaokul sekizinci sinif 6grencilerinin Liseye Gegis Smavina (LGS) hazirlik
calismalar gesitli degiskenlere gore incelenmistir. Calisma tarama modelinden faydalanilarak
gerceklestirilmistir. Katilimcilardan elde edilen veriler tizerindeki analizler sonucunda ulasilan
bulgulardan hareketle asagida belirtilen sonuglar ortaya gikmuistir.

Arastirmaya katilan 6grencilerin en ¢ok kazanmak istedikleri lise tiirlerinin Fen Lisesi, Sosyal
Bilimler Lisesi, Anadolu Lisesi, Mesleki ve Teknik Anadolu Lisesi oldugu goriilmiistiir.
Ogrencilerin bu lise tiirlerini tercih etmelerindeki en &nemli sebep, bu liselerdeki 6grenci
profilinin belli bir diizeyin iizerinde olmasiyla agiklanabilir.

Ogrencilerin Liseye Giris Smavina en ¢ok okul derslerine ek olarak kendilerinin yaptiklart
bireysel ¢alismalarla hazirlandiklar tespit edilmistir. Bu durum, 6grencilerin smava hazirlik
asamasinda okul derslerinin yaninda bireysel performanslarinin da 6nemini gostermektedir.

Liseye Gegis Smavina hazirlik asamasinda 6grenciler kendilerine en biiyiik destekgi olarak en
¢ok tiim ailesini, annesini ve 6gretmenlerini gordiigii tespit edilmistir. LGS ye hazirlik siirecinde
ailenin 6neminin 6grenci nazarinda ne derece dnemli oldugu, bu stirecte 6grenci tarafindan ne
derece bir gii¢ olarak kabul edildigi bu sonugla ortaya konulmustur. Giingdr (2021) ailenin
LGS'ye hazirlik siirecinde ailenin ¢ocuklarmma psikolojik destek saglayarak onlar:
odiillendirmeleri ve motive etmeleri gerektigini ifade eder. Celenk (2003) de ailenin ¢ocugun
bagaris1 tizerinde 6nemli bir yerinin olduguna deginir. Bu sebeple sinav siirecinde ailelerin
ogrencilere olabildigince destek olmasi, Ogrencinin motivasyonunu artiracagi gibi smav
bagarisina da olumlu yonde etkileyecegi soylenebilir.

Ogrencilerin smava yonelik giinliik ortalama caligma saatleri en ok 0-3 saat arasinda degisiklik
gosterdigi belirlenmistir. Ogrencilerin ortalama calisma saati dikkate alindiginda giinliik
ortalama ¢alisma bazinda makul bir saat aralig1 oldugu soylenebilir. Ciinkii snav ¢alismalarinin
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yaninda okul dersleri, 6devler, sosyal etkinlikler vb. gibi farkli degiskenler de 6grencinin giin
icerisinde vakit ayirmasi gereken diger onemli unsurlardir.

Ogrencilerin biiyiik bir boliimii, okul derslerini LGY’ye hazirlanmada tek bagina yeterli
bulmamaktadir. Bu durum uygulamayla da benzerlikler gostermektir. Halihazirda devlet
ortaokullarinda da okul derslerine ek olarak sinava yonelik DYK kurslarinin agilmasi, smava
yonelik MEB tarafindan kazanim testlerinin yayimlanmasi vb. okul derslerinin tek bagina sinava
yonelik yeterli olmadiginin kanit1 olarak gosterilebilir. Bu konuda ya smavin igerigi derslere
gore diizenlenmeli ya da dersler sinava uygun planlanmalidir. Clinkii uygulanmak istenen ders
igerikleri ve uygulamalari ile 6grencilerin ileriki yasamlar1 i¢in belirleyici bir konumda olan LGS
icerigi farkliliklar gostermektedir. Bu da ister istemez oOgrencileri ders iceriklerine ve
uygulamalarina kars: isteksizlige sebebiyet vermektedir. Ozellikle de sinav sorularinda yer
verilmeyen beceri bazli derslerin ise tamamen ihmal edilmesine sebebiyet vermektedir. Dogan
ve Oktay (2022) da ¢alismasinda benzer sonuglara ulasmistir. Yalgin (2019) da ¢alismasinda
ortaokul 6grencilerinin okullarda verilen DYK ve 6zel okullarda verilen ders sonrasi etiitlere
katilarak sinava hazirlandiklar: sonucuna ulagmistir.

Katilimc 6grencilerin biiyiik boliimii, LGS ye hazirlanirken okulun en ¢ok bilgi ve birikimlerini
arttirma ile diizenli ve disiplinli olmay1 saglama yoniinden kendilerine katki sagladigini
diistinmektedirler. Katilme1 6grencilerin az bir boliimii ise okulun rekabet ortami sagladigini
diisiinmektedir. Ogrencilerin bu diisiinceleri, okulun smava hazirlik siirecindeki 6nemini ortaya
koymas: bakimindan 6nemlidir. Okulun sadece dersler olarak degil bir biitiin olarak
diisiiniilmesi gerekir. Sinava hazirlik asamasinda dersler, kazanim testleri, okul denemeleri, ilge
ve il denemeleri, DYK kurslar1 vb. gibi bilesenler sinav siirecinde 6grenci tarafindan okulun
onemsendigini gostermektedir.

LGS'ye hazirhk asamasinda Ogrenciler kendilerini en ¢ok ev ve okul ortaminda rahat
hissetmektedir. Ogrencilerin smava yonelik hazirlik siirecindeki bu tercihlerine bakarak
ozellikle sinava hazirlik siirecinde ortaokul sekizinci siniflardaki 6grenciler i¢in ev ortamimnin
ogrenciyi smava motive edecek sekilde diizenlenmesi gerekir. Ozellikle 6grencilerin smava
hazirlik siirecine zarar verecek misafir agirlama, dikkat dagitici aktiviteler, 6grenciyi rahatsiz
edecek diizenlemelerden kagmilmalidir. Cilinkii 6grenciler kendilerini rahat hissettikleri
ortamlarda daha verimli ¢alisacaktir.

Katilimc1 6grenciler biiytiik bir boliimii soru ¢6zme, okul derslerine katilma, deneme siavina
katilma ve konu ¢alismanin LGS’ye hazirlik siirecinde kendilerine daha ¢ok katki sagladigini
diisiinmektedir. Mevcut durumdaki uygulamalar, bu sonuglar1 destekler niteliktedir. Ciinkii
ozellikle aragtirmanin yapildigi donemdeki 2023 TUIK verilerine gore sosyo-ekonomik diizeyi
diisiik olarak nitelendirilebilecek bir cevrede yasayan katilimci 6grencilerin uygulamaya paralel
cevaplar vermesi, calisma giivenirligini de artirmaktadir.

Bu calismada, yukaridakilere ek olarak 6grencilerin sinava yonelik motivasyon unsurlarina etki
eden unsurlar belirlenmeye calisilmistir. Ogrencilerin  smava hazirlik — siirecindeki
motivasyonlar etkileyen unsurlar aile, okul, bireysel unsurlar, ¢cevresel unsurlar ve diger farkl
unsurlar temalarinda belirtilen kodlarla belirlenmeye ¢alisilmigstir. Toytok, Eren ve Gezen, 2019)
calismalarinda smava hazirlanan oOgrencilerin genellikle smnavi kazanmalar1 sonucunda
toplumsal statiisti yiiksek bir meslege sahip olma isteklerinin oldugunu soyler. Belirlenen
bireysel kodlardaki sonuglarla bu sonucun benzerlik gosterdigi soylenebilir. Literatiirdeki
benzer ¢alismalarda (Dogan ve Oktay, 2022; Ozkan ve Ozdemir, 2014; Oztiirk ve Aksoy, 2014)
da arastirma sonuglariyla benzerlik gosteren bireysel motivasyon unsurlarina ulagilmistir.
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Ayrica 6grenciye giiven verme, ona yaninda oldugunu hissettirme, kendi 6z glivenini arttirma
gibi temel motivasyon unsurlarmin sinava hazirlik siirecinde de oldukca etkili oldugu
sOylenebilir. Gezen (2018) de 6grencilerin biiyiik ¢ogunlugunun iyi bir lisede egitim gormek
amaciyla sinavi kazanmak istediklerini tespit etmistir. Ttim bu ¢alismalar birlikte diistildtigiinde
ogrencilerin smava yonelik motivasyonlari, sinava hazirlik siirecinde belki de dikkat edilmesi
gereken en 6nemli unsur olarak goriilebilir.

Aragtirmada ulasilan bulgular ve sonuglar, ortaokul sekizinci sinif Sgrencilerinin LGS’ye
hazirlik siirecinin bir bakima fotografini ¢ekmistir. Bu sonuglarin, ortaokul 6grencilerinin liseye
gecis sinavina yonelik hazirlik siirecine iliskin 6grencilere, 6gretmenlere, okul yoneticilerine,
ailelere ve bu alanda ¢alisma yapilacak arastirmacilara kaynak olusturacag: diisiiniilmektedir.
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The Effects of Western-type Education on the World of Liberal thought in Turkey and the Example of "Ali Fuat
Basgil", " Hiir Fikirleri Yayma Cemiyeti"

ABSTRACT

In this study, information was given about the concepts of Western education and liberalism, and the contributions of
people who received education in the West to the liberal thought system in Turkey were examined. This subject is
given as the example of Ali Fuat Basgil and the Society for Spreading Free Ideas. The issue of sending students abroad,
which emerged in the last period of the Ottoman Empire and later became a tradition in the young Republic, is
discussed. Information about the education life of Ali Fuat Basgil, one of these students, was given and after Basgil
came to Turkey, his public services, the lectures he gave at universities, and the articles he wrote were examined. As
a result of all his knowledge, Basgil has been a pioneer and a beneficial contribution to the world of liberal thought in
Turkey, both in his individual field and collectively under the umbrella of the Free Ideas Spreading Society. The
education that Basgil received in France, especially in the field of philosophy, contributed to the development of his
thoughts in the field of law, social and political fields, and enriched his world of ideas. Basgil, who adopts the ideas of
Durkheim, who is a competent and pioneer in the field of philosophy, and takes him as an example, the contribution
of the philosophical education he received is very important in the fact that his world of ideas is so rich and deep.
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INTRODUCTION

Liberalism began to affect Turkey from the second half of the 19th century. The foundation of
Ottoman modernization is essentially based on the liberal political institutions of the West. The
transition to the constitutional monarchy (1876) is an important constitutional event in terms of
the effects of liberal thought in the Ottoman Empire. During the one-party rule of the Turkish
Republic (1924-1946), there was no conducive environment for liberal ideas in Turkey. Atatiirk's
starting point in the establishment of the Republic was liberal-democratic values, but Liberal
democratic actual practices could not be implemented in the Single-party period for various
reasons. Names such as Ismet Inénii and Recep Peker, who were the leading politicians of the
period, did not support the ideas of Liberalism. Atatiirk, on the other hand, was more open to
Liberal ideas in terms of economics.

The first liberal political opposition movement of the Republican period was the Terakkiperver
Cumhuriyet Firkasi. The founding leaders of the party were former co-workers who believed
that Mustafa Kemal was heading towards a dictatorship. Kazim (Karabekir), Ali Fuat (Cebesoy)
and Refet (Bele) pashas and Rauf (Orbay) and Adnan (Adivar) gentlemen were among the
founders. The new party attaches importance to and adopts the liberal value in its foundation,
mentions the importance of fundamental rights and states that these can only be limited by the
constitution. Serbest Cumhuriyet Firkasi, which was founded in 1930, was established for the
guided opposition, but it did not last long.

The transition to multi-party life in Turkey has been a turning point. The newly formed
Demokrat Party gave great importance to liberal ideas in its program. He put too much emphasis
on religious freedom and economic freedoms. In the founding period of the Republic, besides
political liberal thoughts, efforts were made to spread liberalism in civil organizations,
institutions and associations, and to ground the ideas. The Free Ideas Society, founded under
the leadership of Ahmet Emin Yalman and Ali Fuat Basgil, is one of the most important
examples in this regard. The Society started its activities in the first years of transition to multi-
party life, and in its short life, it made efforts to introduce and apply many liberal principles in
Turkey.
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The modernization movements in the Ottoman Empire emerged as a search for solutions to the
problems experienced by the empire, which was left behind in the development race against
Europe, in almost every aspect of the state. The defeats of the Ottoman Empire in the wars
against the European states made Europe's superiority in the military and technical field
accepted by the ruling class, and the rulers of the state started some innovation movements in
order to find a solution to this situation. The heavy defeat after the siege of Vienna was an
awakening and awareness, and the administrative group had to watch Europe more closely
(Berkes, 2014, pp. 38-41). One of the most important innovation activities of the Ottoman state
in this field was the opening of western-style schools (Sarman, 2019, p.2). The main purpose of
opening these schools was to train the statesmen needed by the empire (Somel, 2010, p.80).

In addition to many innovations and western-style modern schools opened in the empire, the
activities of sending students abroad were started in this period in order to see the innovations
in place and to receive education from the source (Erdogan, 2009, p. 47). The first foreign
students of the Empire went to European countries after the Tulip Era. After the first groups of
students, military students and officers were sent abroad during the reign of Mahmut II. In the
modernization period, due to the insufficient educational infrastructure and the lack of teachers
to attend the classes, the desired progress could not be achieved in the Empire and it became
compulsory to send students to European states (Akytiz, 2001, p.141). The activities of sending
soldiers abroad until the Tanzimat Period were military-based, but after the Tanzimat, this axis
shifted towards the civilian field (Yildirim, 2005, p.28).

The innovation of sending students abroad, which emerged as a result of modernization
activities, continued in a systematic and stable manner during the Republic of Turkey (igke, 2015,
p-34). The purpose of the newly established Republic in such educational activities; The regime,
which takes western modernity, political system and secular values as an example, aims to
spread these new values throughout the society and to establish the Republic on solid
foundations (Akytiz, 2001, p.300). In order to make the education system of the Republic
national, modern, modern and secular, various laws related to education were enacted, various
scholarship activities and supports were made. All these activities are for the new generation of
the society to have a national consciousness, adhere to the republican regime and open to the
modern world. In addition to many innovations made in the first period of the Republic, it was
aimed that the reforms would be permanent and the new regime would develop and develop
with the innovations made in the field of education (igke, 2015, p.40).

The founders of the Turkish Republic faced many difficulties during the establishment of the
new state. While all these problems continued, the founding team gave great importance to
education. The most important example of this situation is; It is the Education Congress, which
was convened for the purpose of structuring educational activities in a period when the War of
Independence continued (Ulu, 2014, p.498). More than 250 male and female educators from
various parts of the country participated in the congress held in Ankara in July 1921. Mustafa
Kemal Atatiirk also attended this congress and stated the importance he gave to education and
used the expression "respectable pioneers of our future liberation" for teachers (Akytiz, 2001,
pp-292-293).

Undoubtedly, the Law of Unification of Education is the biggest step for post-Republic
education. With this law, educational institutions that were scattered and independent in the
country were connected to the Ministry of Education with the Law of Unification of Education
dated March 3, 1924. With this law, the state has the sole say in education in the country (Yildirim
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2005, p.47). Education and training activities in the Republic of Turkey have been secularized
with the laws numbered 429 and 431.

Mustafa Kemal Atatiirk knew the great role that the Republic he founded would play in raising
educated people in order to rise above the level of modern civilization that he targeted and to
realize the planned development activities of the country, and therefore he attached great
importance to educational activities. Gathering educational institutions under the roof of the
state with the Law of Unification of Education provided convenience for the modernization
activities in education to be carried out by the Republic of Turkey. The Republic of Turkey,
unlike the Ottoman Empire, made innovations quickly and radically (Yildirim, 2005, p.46).

After the establishment of the Republic, importance was given to raising people who would
adopt the reforms that were the foundation of the country and contribute to the development of
the country. For this purpose, the activity of sending students abroad, which started in the
Ottoman Empire, continued in the period of the Republic of Turkey (Ulu, 2014, p.496). For the
Republic, education abroad is an important aspect of education for the adoption of the new
regime and the development of the country (Yildirim, 2005, p.46). Even before the establishment
of the Republic and during the depressive periods in the first years of its establishment, students
were sent abroad (Kirpik, 2015, p.16).

Experts were brought from abroad in order to make the education and development moves of
the newly established Republic sound and level. In 1924 and 1925, experts in different fields
from many countries were brought to Turkey. Among them, American Professor John Dewey,
who contributed in the field of Education, and Albert Kiithne, the adviser to the German Minister
of Industry and Trade, who supported technical-vocational education. The common opinion of
experts from abroad is the recommendation to send students abroad so that the country can
develop in terms of education and development. John Dewy was the first person to prepare a
report on sending students abroad. Dewy's report covers not only students but also teachers.
Dewey states that teachers should go abroad in order to increase the quality of education and to
catch up with western modernity (Sarman, 2019, p.16-17).

With these activities carried out in the first period of the Republic, it was aimed to train teachers
for schools and universities. In addition, scientists were needed for the realization of Turkey's
development programs and for this purpose, students went abroad. The government held an
exam for students going abroad in 1924 and the winners of this exam were the first students of
the Republic of Turkey to go abroad for education (Kirpik, 2015, p.16). The activities of the
students who will be sent abroad are under the responsibility of the Ministry of Education. In
1923, many students were randomly sent abroad from many institutions in the country. A new
law was made in order to prevent all this complexity and to make this activity systematic and
regular (Kirpik, 2015, p.16). For this purpose, the “Law on Students to be Sent to Foreign
Countries” (Law No. 1416, 1929), which was accepted by the Grand National Assembly of
Turkey on 08.04.1929, was published in the Official Gazette dated 16.04.1929 and entered into
force.

Between 1923-1938, Turkey established good relations with foreign countries in the political
arena and as a result of these relations; He sent students to countries such as Germany, France,
England, Belgium, Switzerland, Austria, Italy, Sweden and Poland (igke, 2015, p.169). Although
their number is not as high as European countries, students were also sent to America and Japan.
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The number of students sent to America between 1923 and 1938 reached 60 (Maarif Statistics,
1935, p.470).

Despite the limited opportunities of the Republic, students who go abroad are sent to
universities with a high level of education. Students studying in the USA went to Missouri,
Harvard, Colorado, Columbia, Chicago, Cornell and Boston Universities (igke, 2015, p.197).
Students received education in departments such as politics, economy and history, especially in
the field of engineering (icke, 2015, pp.198-199).

One of the students who went abroad for education in the early years of the Republic was Ali
Fuat Basgil, a lawyer, thinker and politician. Baggil, who studied high school, university and
doctorate in France between 1921-1929, returned to his country in 1929. In this study, the
contribution of the western type education received by Ali Fuat Baggil, who went to France for
education, to the state institutions in Turkey and to the liberal thought system in Turkey, is
discussed through the Hiir Fikirleri Yayma Cemiyeti. After Ali Fuat Basgil returned to the
country, he worked in various state institutions and was appointed as the Deputy General
Director of Higher Education at the Ministry of National Education, which was then the Deputy
General Director of the Ministry of Education, and he taught at Ankara and Istanbul
Universities. In this context, this study, which deals with Ali Fuat Basgil's education and liberal
ideas in the West, is expected to contribute to the understanding of the formation of liberal ideas
during and after the single-party period of the Republic and the contributions of the Hiir Fikirleri
Yayma Cemiyeti to the world of liberal thought in Turkey under the leadership of Ali Fuat
Basgil.

ALI FUAT BASGiL’S EDUCATIONAL LIFE AND SERVICES TO THE COUNTRY

Ali Fuat Basgil was born in 1893 in Sarical1 District of Carsamba District of Samsun as the child
of one of the local and well-established families of the region. Basgil is the son of a religious man.
The resources we have regarding his education in Turkey are limited. He completed his primary
education at Carsamba Tayyar Pasha Primary School and continued his secondary school in
Istanbul. The education that Baggil received until this time is classical Ottoman education.
Although he wanted to continue his education life after secondary school education, he fought
in the Caucasus Front in the First World War for four and a half years after the war that broke
out in 1914 (Ozgelik, 1992, p.129). When Basgil finished his military service and returned to
Istanbul in 1919, after suffering the terrible war, he hesitated whether to continue his education.
Basgil, who consulted the people around him for the decision he will make in order to plan the
continuation of his life, did not satisfy him with the advices such as "Find a job, work, save your
life". Basgil, who also took advice from Kemal Galip Balkir (Basgil, 1997, p.75). A person can go
into business at any age of his life, up to his old age. It will be more or less successful. But there
is a certain age of reading and learning. You are in this era today. Once you pass this age, you
can never come back. And you're wasting your talent. Read and learn and then become a
merchant again if you want, there will be no harm in it” (Zaim, 2005, p.17).

After his decision to continue his education, Basgil went to Paris, France in 1921 for his
education, and completed his unfinished secondary education in Buffone High School at the age
of 28 as the oldest student of the school (Ozgelik, 1992, p.128). After his high school education,
Basgil continued his education at the Faculty of Law at the University of Grenoble, where the
famous 1788 Day of the Roof Tiles took place in 1921, between soldiers and civilians who opened
fire in the events that preceded the 1789 revolution in France and were the forerunner of the
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revolution. Graduated in. Basgil, who applied to the University of Paris for his doctorate after
this education, was accepted there and studied at this school between 1925-28 and successfully
gave his doctorate on the subject (La Question des Detroits: The Issue of the Straits). This work
of 190 pages was published in French in 1928 at the publishing house in Paris (Pierre Bossuet).
Basgil's thesis about the Straits, stated the missing aspects in the Lausanne Treaty (Asci, 2000,
p-8) and dedicated his thesis to Mustafa Kemal Atatiirk, the founding leader of the Turkish
Republic. In addition, this work is the first work gifted to Atatiirk and Basgil stated that he is
proud to present this work to Atatiirk (Basgil, 2017, p.168).

When Basgil went to Paris, many Turkish youth were going to Europe for education. Basgil
stated in his article in Yeni Sabah newspaper (25 July 1960) that he was the first Turkish student
who received his first graduation diploma (undergraduate diploma date 1929) among the
dozens of students sent by the Turkish government to Europe for education (Basgil, 2017: 205).
In addition, Basgil received the money award presented to the most successful student among
the students sent to Europe by the Ministry of Education twice (Basgil, 2017, p.204).

He continued his academic life by receiving diplomas from the Paris School of Political Sciences
and the Faculty of Letters in the field of Philosophy. He has also completed the courses of The
Hague Academy of International Law. Basgil returned to the country in 1929 with three faculties,
a high school diploma and a doctorate (Basgil, 2015, p.78). In other words, he returned to Turkey
as an intellectual who "knowledges the culture of the West" (Gokalp, 1963, p.21).

Basgil had the opportunity to get to know the West closely in a geography that was the cradle
of modernity in his education life in France. In his long education life, he saw the positive and
negative sides of Europe and recognized its basic dynamics. Basgil was closely acquainted with
the scientific and intellectual accumulation influenced by the enlightenment. Thus, he became
acquainted with the cultural geography of the French Revolution, which has been affected by
the social, political and philosophical debates that have been going on in our country since the
Tanzimat, and has a mind that can deeply comprehend the modernization and enlightenment
goals and problems of the newly established Republic (Baykan, 2011, p.81).

Although Basgil recognized Western civilization in its center, he did not deny the environment
and custom in which he grew up. Basgil, who synthesized the good and modern aspects of the
West, never engaged in a bigoted cultural corruption. According to Basgil, it is unthinkable to
consider a policy of taking the West completely or denying it completely. Science, science and
technique, which represent the progress of the West, should be taken as an example. What
should be avoided are materialism and self-indulgence (Kursunoglu, 2017, p.63). Basgil criticizes
those who blindly follow Western culture, as well as those who ignore Western knowledge and
experience. Basgil is a thinker who believes in the synthesis of east and west. In this way, the
explanation for not being separated from the society he came from and being open to the west
is related to Basgil's education life. The fact that Basgil received his primary and secondary
education in the Classical Ottoman-Islamic culture and that he studied in Europe for many years
contributed greatly to his thinking in this way.

Basgil, who had been educated in various branches of science (law, philosophy, sociology,
history, literature) for about 10 years in Europe and fully blended Eastern and Western cultures
in his mind, His first official duty was the National Ministry of Education, which was then
known as the Deputy General Director of the Ministry of Education. He became the Deputy
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Director General of Higher Education at the Ministry of Education. Later on, Basgil preferred to
move from bureaucracy to academia.

He participated in the Roman Law Associate Professorship exam opened in Ankara Law Faculty
in 1930 with his thesis study called 'Liability in Law'. Basgil, whose work was validated with a
good grade, was entitled to receive the title of Associate Professor. Basgil started his academic
career in Turkey by taking courses in Roman law. Roman Law, which has been in our legal
system since the Tanzimat, has been the ancient source of Continental European Law. One of
Basgil's main discourses in Roman Law lessons is that the East and the West are a whole on not
being separated. Basgil, who taught Roman Law at Ankara University Faculty of Law from 1930
to 1933, was awarded the title of professor in this field in 1932. During these periods, he
continued to give lectures on the History of Turkish Civilization at the Gazi Education Institute
(Gokalp, 1963, p.22).

Basgil started to teach at the Department of Teskilat-1 Esasiye Law as a Professor of
Constitutional Law at Istanbul University Faculty of Law. Basgil, who was appointed as the
Professor of the Civil Law in these years and at the same time, concentrated on the Basic
Principles and Rules of the Constitutional Law of Turkey in general. He carried out his studies
on explaining the principles and rules in the perspective of these studies and on being
compatible with universal legal norms in this line (Goze, 2000, p.8). In 1936, he served as the
director of the Istanbul High School of Economics and Commerce. For the first time in Turkey,
he carried out the task of establishing and teaching the labor law course (Ozgelik, 1992, p.129).
Basgil, who later gave lectures in the field of Law at Ankara and Istanbul universities, retired on
April 10, 1961 and said goodbye to his academy life.

ALI FUAT BASGIL, LIBERALISM and EDUCATION

According to Basgil, freedom is a human right from birth. Political power cannot grant or take
freedom to individuals, but it can make some arrangements on freedoms. In history, there have
been regimes that have restricted and abolished freedoms over their people. These regimes have
given their people nothing but persecution (Basgil, 2014, p.64). Basgil did not use the concept of
freedom in the period he lived in. There is a concept of freedom in his lexicon. According to him,
the definition of the concept of freedom differs in the political and economic fields. “Freedom in
political science is the object of government power, not a prisoner or slave, in the relations of
citizens with the government; It means taking the role of subject, holder and owner, that is,
choosing the government delegation with their free votes, and the elected committee walking
on the path shown by the oppressive public. In the economic sense, freedom is the fact that
government forces act on behalf of one side and group in the field of economic life and enterprise
and do not prevent the development of this life” (Basgil, 2014, p.63).

The basic principle of Basgil's idea of freedom is to protect the individual from the institution
called the state, which is much stronger than himself (Basgil, 2014, p.107). Basgil is in parallel
with classical liberals in this view. In this system, the main goal is the happiness of the individual
and the obstacles against it are tried to be eliminated. In statist systems, however, this does not
seem possible. As can be understood from Basgil's ideas, protecting the individual is only
possible in liberal systems. Freedom is the natural right of the individual and he has the right to
dispose of it as he wishes. The limit of the freedom of the individual is due to the fact that others
enter the field of material and moral harm. (Basgil, 2014, p.110).
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While defending his liberal democratic ideas, Basgil did not ignore the current conjuncture that
Turkey was in. Because in his time, a full classical liberalism would be an unrealistic imaginary
behavior. Liberties become individualistic or communal. For this reason, Basgil states that "we
cannot accept the first of these two views, that is, the absolute and individual view of right and
freedom", and states that this situation will bring more harm than good in terms of the conditions
Turkey is in (Basgil, 2014, p.151). Turkish society preserves its statist traditional structure in most
areas, and is a community in the political arena. According to Basgil, as long as the state
maintains justice, the dominance of the state is desirable for the Turks.

Basgil clearly states that the limiting point of freedoms in liberal states is not the state but the
society itself. The focus here is on the interests of society and the areas of freedom of other
individuals. Basgil clearly defends individualist and free thought. But the point that
distinguishes Basgil from Classical liberals is that he is not completely against the understanding
of strict statism. Baggil's mainstay here is the Turkish society in which he lives. Turkish people
are an ancient community that has lived on the basis of state-nation throughout history. Since
this deep-rooted tradition, which has been around for thousands of years, cannot be overcome
easily, individualism against statism does not seem possible for Turkey (Basgil, 2014, s. 151). For
these reasons, Basgil does not consider the possibility of an individualist understanding
completely separate from the state in Turkish society.

Basgil is a person who was educated in Europe and witnessed the west soon. Basgil, who has
practiced both his education in his country and Europe personally, studies two education
systems in his mind. Basgil criticized that the education system in Turkey could not go beyond
imitating the west in the name of development. Basgil, who thinks that his education is ordinary
like many values taken from the west under the name of modernization, states that this situation
has a negative reflection on education.

Basgil is against rote mentality in schools. According to him, the most important education that
schools can give in education is the spirit of criticism. The spirit of criticism teaches the student
to question and the motivation for progress (Basgil, 2017, p.228). According to Basgil, the
difference between the West and Turkey is that this culture of criticism is at a high level. If the
culture of criticism in schools is replaced by bigotry, those countries will regress instead of
progressing with education. Bosnia's founding leader Izetbegovic says the following on this
subject: "If I were you, I would put critical thinking classes in all schools in the Muslim east.
Contrary to the West, the East did not pass through this cruel school and this is the source of
many weaknesses” (Izzetbegovic, 2011, p.130). Rote learning causes students to be imitators
rather than creatives. Imitating societies do not bond with their traditions and past and are
tossed around like a ship without support in the modern world. However, countries that want
development should care about the culture of criticism in their education. The individual who
develops in a free environment with a culture of criticism is free and makes easy progress on the
path of self-realization. According to Basgil, the high number of education is not an indicator of
quality. On the contrary, if the increasing number of schools and students cannot be followed in
a systematic and planned manner, the quality of education decreases and quality students
become victims of this system. According to him, qualitative increases in education are more
important than quantitative increases.
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SOCIETY AND ACTIVITIES TO DISPLAY FREE IDEAS

In the first years of the establishment of the Republic of Turkey, the development paths and
methods were under the leadership of the CHP, which ruled the country for a long time and
removed the following parties from its own body. Under the leadership of the Founding
President Mustafa Kemal Atatiirk, reforms in law, economy, education and many fields were
pioneered. However, some names of the founding staff, who did not like the policies and the
current situation, founded another party for themselves. Rauf, Kazim, Refet and Ali Fuat Beys
wanted to build their own ideas on the young Republic founded in 1924 by founding the Terakki
Perver People's Party. This new party, which was founded, was not welcomed by the
government, and later on, it was closed as it was thought that some rebellion movements started
against the Republic. Free Republican Party, which was founded under the leadership of Fethi
Okyar in 1930 as the second opposition party in the history of the Republic, is a controlled
opposition mechanism encouraged by Kemal Pasha. The party, which was established as a sign
of Turkey's modernization and democratization, is a product of the system that is tried to be
built on the multi-party system that aims to change Turkey's status in the eyes of Europeans.
The economic depression experienced in 1929 was effective in the establishment of this party
(Agaoglu, 1994, p.31). Later, it was closed as a result of slanders against the party and
propaganda against secularism. Thus, the democratization efforts of the new Republic were
again interrupted and there were no attempts to form a new party for many years.

In the period after Mustafa Kemal's death, especially on the eve of the Second World War, the
government took hard decisions in its domestic policy, ignored democratic and liberal values
and implemented a policy of harsh pressure on the society. A group of deputies who left or were
expelled from the Republican People's Party in 1945 founded the Democrat Party in 1946. The
party, which was officially established on January 7, 1946, took its place in Turkish political life.
The oppressive power movements that continue in the current situation, the party and mentality
that ruled the country for a long time have put pressure on the society. The establishment of the
Democratic Party was welcomed by the society and the press, which was censored for years,
showed a positive approach to the newly established party (Dokuyan, 2014, pp.151-169). The
election held on Sunday, July 21, 1946 was a first for Turkey. Turkey held its first multi-party
and single-degree general election. The Republican People's Party won the election (Tunaya,
2007, p.657). This election is a signature in terms of the importance of democratization and multi-
party system for Turkey. After these years, many parties will be established and closed in
Turkish political life.

With this development in the field of democracy in 1946, many positive developments took place
in Turkey during these years. There have been radical changes in the social, political and cultural
fields in the country. After years of one-party government, there was not only a relaxation and
expansion in the political field, but loud rhetoric for the pronunciation and application of liberal
and democratic concepts in all areas of society.

Among the Istanbul-based newspapers, Ahmet Emin Yalman's Vatan newspaper and Zekeriya
Sertel's Tan newspaper frequently had dissenting opinions and an effort was made to spread
new ideas in the country. In the days of the Cold War, the " Hiir Fikirleri Yayma Cemiyeti " was
established on October 1, 1947 under the leadership of Ali Fuat Basgil and Ahmet Emin Yalman,
who defined themselves as an intellectual group based on the idea of freedom and based these
free ideas on the basis of their thoughts (Cigek, 2017, pp.2963- 2979). The society was founded
on many principles, the first of which would be to organize conferences, panels, competitions to

EDE Egitim Dil ve Edebiyat Dergisi EDE Education Language and Literature Journal

2023




The Effects of Western-type Education on the World of Liberal thought in Turkey and the Example of "Ali Fuat
Basgil", " Hiir Fikirleri Yayma Cemiyeti"

stay away from politics and to spread its own ideas, and to disseminate them through books,
brochures and posters. According to Ahmet Emin Yalman, HFYC was established as the Tiirkiye
representative of the World Liberal Union. Ahmet Emin Yalman's participation in the meetings
of the World Liberals Association before the establishment of the association proves the
consistency of this discourse. The World Liberals Union invited HFYC to its congress held in
Paris on 8 July 1949 (Yalman, 1997, pp.1397-1398). HFYC briefly stated its founding purpose as
a non-governmental organization aiming to protect freedom against the oppressive regime. In
the journal Hiir Fikirler, which is the publication organ of the society, the reason for the
establishment of the society is explained as follows:

We saw the need to establish such a society and we desperately needed it in the face of today’s
domestic conditions and world events. For, it must have been known by everyone who has a
good sense today, that the ideologies that are hostile to rights and freedoms have emerged at
the head of the factors that have dragged the nation from disaster to disaster for years and
have condemned millions of individuals within nations to captivity by certain oligarchic
forces based on the interests of cliques. (Declaration of the Hiir Fikirleri Yayma Cemiyeti,
1948, p.46)

The purpose of the association's establishment is as follows in the statement written by Ali Fuat
Basgil:

Our first aim is to create a close unity of solidarity and ideals among citizens who love rights
and freedom, and by this means, to defend and protect the blessing of freedom, which is the
most sacred of blessings, with all its totalitarian enemies, whether right-wing or left-wing.
Free and free thinking in the country is to serve the development of pleasure and talent. It is
to try to strengthen the feelings of mutual respect between us and to increase our social and
moral values. It is to state the foundations and essential conditions that a balanced and
continuous movement of progress needs in the national community and to walk on the path
of realizing these conditions. A second aim of ours is to help remove the cruel bigotry created
by totalitarian methods and narrow-spirited ideologies that form the basis of these, and to try
to prevent the danger of backwardness and barbarism that threatens civilized humanity. To
take part in the ranks of world liberals who have decided to illuminate the source of insecurity
and unrest of the state and future with the torch of the high ideal of right and freedom, and
to add a small share of strength to the army of those who defend the moral civilization that
humanity has accumulated with the patience of ants throughout thousands of centuries of
history. (Hiir Fikirleri Yayma Cemiyeti, 1948, p.48).

Within the founding staff of the society; academicians, lawyers, journalists were known for their
identities. Ord. prof. Dr. The other members of the Istanbul-based society established under the
leadership of Ali Fuat Basgil and Vatan newspaper editor-in-chief Ahmet Emin Yalman are: Ord.
prof. Dr. Nihat Resat Belger, Prof. Dr. Sinasi Hakki Erel, Prof. Dr. Ziyaeddin Fahri Findikoglu,
Prof. Dr. Tevfik Remzi Kazancigil, Prof. Dr. Osman Fethi Okyar and Burhan Apaydin, an
assistant at the Faculty of Economics, constitute the academic group of the society. Turkey's first
female lawyer Siireyya Agaoglu, Lawyer Muvaffak Benderli and Lawyer Mehmet Ali Sebiik are
the founding lawyers of the association. Journalists such as Son Posta newspaper writers Selim
Ragip Emec and Raif Necdet Meto are among the founders of the society. Among the founders
were names such as Master Engineer Enver Adakan, Sculptor Yavuz Gorey and former MP Rauf
Ahmet Hotin (Sadoglu, 2005, p.307). The first administrative committee of the society is
composed of the following names: Chairman, Ali Fuat Basgil, Deputy Chairman, Nihat Resat
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Belger and its members; Enver Adakan, Mehmet Ali Sebiik, Stireyya Agaoglu, Burhan Apaydin,
Yavuz Gorey, Osman Fethi Okyar and Muvaffak Benderli (Yalman, 1997, pp.1409-1410).

The Society was founded under the leadership of Ahmet Emin Yalman and Ali Fuat Basgil. So,
what are the reasons that brought these two names together in the idea of founding this society?
Ahmet Emin Yalman has made efforts to establish such a society in Turkey thanks to the many
international liberal conferences he attended and the western education he received. Basgil, on
the other hand, was an important example of opposition in Turkey with his articles on freedom,
democratic and constitutional rights that he wrote in many newspapers, magazines and
publications. Basgil believed that a systematic and healthy opposition ground would be formed
thanks to the civil organizations to be established in Turkey (Gokalp, 1963, p.114). Basgil, who
was of the opinion that the democratic and free efforts that would emerge as a result of the
political events in Turkey would accelerate and be consistent through the civil society, found it
appropriate to establish this Association with Yalman. “Passengers of the same road would unite
and establish Free Ideas” (Basgil, 1966, p.64).

After the establishment of HFYC, intellectual circles that aroused great interest in the society
showed interest in the society. The society became the focus of attention in a short time and
created an effective opposition mechanism to politics outside of politics. Istanbul newspapers
and magazines of the period gave wide coverage to the establishment of HFYC as "the most
important event of the last days in our intellectual life".

The main purpose of the establishment of the society was to fight for freedom against the
oppressive regimes in the country. The Society needed some principles in order to initiate,
maintain and acquire this struggle. These principles are:

1. Man is a creature with the light of reason and the power of will, equipped with the ability
to choose good and evil, and the ability to feel the responsibility of his actions. Therefore, the
main thing in the society is that everyone is considered competent for rights and freedoms. It
is accepted that each individual will act in accordance with the provisions of the law and
moral standards until the contrary is determined.

2. No one can be compelled to do a job that the law does not command and not to do an act
that is not prohibited.

3. The true basis of society is respect for the human person and the right of citizens to dispose
of the products of their labor and the family. The first and most fundamental duty of
governments is to ensure that this respect prevails in the community.

4. The individual has the right to develop his or her physical, intellectual and spiritual
strength and abilities freely in the way that he can understand and to the best of his ability,
and to have equal opportunities under the protection of the society in this regard.

5. The order of the society should be based on the principles of virtue, competence, number
and service, and the policy of social resignation should be adjusted according to these
principles.

6. Women who have to enter business life due to economic necessity, and especially mothers
and young people, have the right to receive protection from the society in order to protect
their labor, health and honor.
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7. The existence of a civilized society is not based on authoritarian threats or force, but on
trust in the understanding and foresight of individuals, their sense of duty and responsibility.
The drawbacks that can arise from such a trust are far less than the evils that an authoritarian
guardianship mentality will create.

8. The state is only a means of the safety and well-being of the society and the custodian of
public interests. Consequently, the state cannot claim power above the community of citizens
and outside of public opinion and opinions; It cannot take a course that is contrary to the
fundamental rights and freedoms of the individuals. These rights and freedoms are:

a. Freedom of the individual, which is secured by a solid guarantee thanks to the legal
independence of the administrative and judicial devices and their freedom from policy
influences and interventions.

b. Freedom of religious and philosophical conscience

c. Freedom of speech and pen

D. Full freedom to form a society or not to join some societies

to. The right of the individual to choose the profession of his choice

f. According to ability and desire, the opportunity for everyone to be educated and educated
at any school or institution should not be limited by birth and wealth privileges or political
considerations, and if current opportunities are limited, only virtue and talent should be a
filter in this regard.

g. The right to have a private profession and to engage in individual enterprise 15

h. Freedom for everyone to supply their needs from the sources they want in the country

I. Assistance measures for protection against disasters such as sickness, unemployment,
disability and old age, child birth and child protection.

9. These rights and conditions can only be reached with the real freedom regime. This regime,
on the other hand, can be realized with individual freedoms. The basis of these freedoms is the
free and sincere expression of the national will represented by the majority, and the respect
and tolerance of the minorities’ freedom of opinion against the majority.

10. The abolition of economic freedom and the arbitrary inhibition of the freedom of enterprise
and number of citizens not only destroys political freedom, but is also one of the leading
causes of economic misery. We are not in favor of the destruction of economic freedom,
whether through the capital and control of giants, private monopolies such as cartels and
trusts, or open or closed interest groups. We consider nationalization permissible only in
works that are a genuine and national necessity to stay out of the sphere of individual and
private enterprise, and in works that do not require economic competition to play a beneficial
role. In these works, the aim should not be profit, but the performance of a service ordered by
national needs.

11. Public interests and private interests should be modestly and harmoniously arranged in
the community.

12. 1t is essential and a national duty to constantly improve the living conditions, housing
conditions, working and living styles and opportunities of farmers and workers. The rights,
duties and interests of the capital complement each other. Therefore, cooperation between
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business owners and workers with a conscious consultancy organization is a vital condition
for the realization of social justice conditions and the development of industry and therefore
of society.

13. The essential price of freedom is service. For every right there is a duty. In order to achieve
the happy results expected from individual freedom and free enterprises; Every citizen should
have a sense of moral responsibility towards other people, respect the honor and dignity of
humanity in the person of a citizen, and be closely involved in the common affairs of the
community and participate in community activities in a lively manner. (Gokalp, 1963,
p-115).

The principles of the society in the declaration coincided with the values of liberalism. The
society takes the individual as the basis of the declaration. It characterizes the individual as an
entity that can make decisions on its own and live without the need for any power. Much
emphasis has been placed on private property and individualism in the declaration. As a result
of all these, the society is market-oriented, but the society did not prefer to use this word and
used the concept of "economic freedom". Economic Freedom means that individuals do not face
any obstacles regarding their work, expropriation remains in a very narrow area, individuals'
savings are supported and no restrictions are imposed. The prevention and disruption of all
these freedoms will lead to the disappearance of freedoms in many areas, from politics to social
events, and to deprive the society of many rights.

Another striking point in the declaration is; on the state border. The seventh and eighth articles
of the declaration deal with this issue. The situation that is emphasized here and which is on a
fine line is as follows: Even if the civil system based on trust in the individual is interrupted, this
situation is feared because of the concern that calling the state to duty will lead to greater
disasters. In the eighth article, this issue is expressed more clearly.

While a clear stance on liberal principles was displayed in the declaration, the Society also
referred to the principle that liberal society should be protective alongside all these freedoms.
The eighth article focuses on women and child labor. Elsewhere, Article 12 deals with improving
the lifestyles of workers and farmers.

Ali Fuat Baggil was the chairman of the Society between October 1947 and April 1950. During
this period, the society expressed its opinions on many issues concerning politics, economy,
economy and society. He disseminated all these through conferences, papers and books. The
society has not only included a part of the society in its activities, but also aimed to reach all the
masses through public dinner and ball invitations. It has gained the appearance of an institute
because of the activities it carried out in the center of the society and the majority of the people
participating in them were university students. The three most important meetings in the
intellectual life of the association are as follows: The first conference after the establishment of
the association, the "Struggle against Communism" conference. The second one is about the
"Language Issue", which took place on January 15, 1949, and which is one of the issues that he
focuses on. The third is the “Religion and Secularism” meeting, which caused the society to
break up as a result of disagreements (Birinci, 2007, p.92).

The publication life of Hiir Fikirleri Yayma Cemiyeti started after the First General Assembly
Meeting held on 31 January 1948. As a result of the reports prepared, a consensus was reached
in the establishment of the Publication Commission. The purpose of the commission; It is to
mediate the printing and distribution of ideas in the activities of the society. Hiir Fikirler
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Magazine, the first publications of Basgil's articles on democracy and freedom issues, to compile
the articles on various platforms, Max Weston Thornburg's "How Turkey Rises?" published in
the USA in 1947. The translation activities and publication of the book and publishing a quarterly
journal under the name of "Hiir Fikirler" (Vatan, 1948, pp.1-2).

The Society made its first activity with the conference given by Ali Fuat Baggil on 28 November
1947 at Eminonii Public House. Basgil focused on the word freedom at the conference. He made
the definition of the word and talked about the comparative analysis of freedom and the values
it brings in the international arena with our country. Mentioning the liberal state model, Basgil
talked about the power model that will come to power through elections, emphasizing the
importance of the power of the consent of the people over the government in democratic
countries. While Basgil talks about all these issues, the main topic of the conference is the
negativities that Communism will bring to Turkey (Aksam, 1947). One of the most important
activities of the Society is this conference against Communism. Another important activity is
related to the language issue, which is the subject because it interferes with the language against
the Government (Vatan, 1949, pp.1-6). Another issue highlighted by the Society is the issue of
Secularism. Various conferences and interviews were held on this subject.

Thanks to the education he received in the West, Basgil was trying to contribute to the liberal
world of thought of the newly established Republic, he was trying to explain to various groups
of people in the country and wanted to guide them through the education he received, the works
he read and the knowledge given to him by the people he took as an example. According to
Basgil, who attaches great importance to liberal values, the meaning of liberalism is; It meant to
love freedom. He predicted that liberalism would be taken for granted by internal dynamics, not
by external interventions under pressure. The publication rate of the society, Basgil, who wrote
various articles in the journal, made comparisons on the concepts and conveyed the situation in
Turkey. Basgil, who knows the education in the Western World well, has repeatedly written
about the mistakes of the Turkish Education System. In one of these articles, Basgil, who strongly
opposed the teaching of the concept of secularism on the basis of hostility to religion, defined
the education system as creating a strong character, not on laubaliness and libertinage, and being
open and adaptable to the western system by not breaking away from national moral values
(Hiir Fikirler, 1949, p.392). Basgil criticized the one-party period in his articles in the magazine
and tried to put forward liberal solutions against the despotic practices of the period. He wrote
articles and expressed his opinions on subjects concerning various fields in order to introduce
liberal values in various fields of life. Basgil, who has written extensively on politics, economy,
education, religion and language issues, has built an opinion base in society, especially in
intellectual circles.

The society has many criticisms of the single-party government, but the first and main point of
these is individual rights and freedoms. According to the society, the single-party government
ignores the concept of freedom and uses individuals for the benefit of the state. According to the
association, the freedom wind blowing in Europe in the 1800s will also affect Turkey, but efforts
should be made for this (Hiir Fikirler, 1948, p.11). The laws made with the proclamation of the
Republic were taken from various European countries and tried to be adapted to the order. The
Society for the Spreading of Free Ideas has made significant criticisms of some of these laws. In
particular, it has been criticized because the laws taken are not new and up-to-date, the values
and life of the society are foreign, and the solution of problems is the product of a state-based
system, not an individual-based system.
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Ali Fuat Basgil, among the writers of the Society, is the person who has expressed the ideas of
Hiirriyet and Liberal a lot and has the most writings. In the first issue of the magazine, Basgil
expressed the importance of the concept of freedom as follows: “Even if it seems like this at first,
if we think well and look carefully at history and especially the period between the two world
wars; Before actions and actions, the movement of thought needs to be free. And the bondage of
action and action in countries is actually a result of the bondage of thought. That is why tyranny
in all its forms begins with scythes to free ideas in order to procreate and hold on... To love
freedom is to love truthfully, free thought and conscience. This love also makes the autonomy
of the human person” (Gokalp, 1963, p.146).

According to Basgil, democracy and freedom are not the same concepts. According to Basgil,
these two concepts are not substitutes for each other, on the contrary, they complement each
other. Democracy is like an empty house, if it is filled with freedoms and secured, it will be a
nice house to live in, but if it is filled with oppression, bondage and fear, it will become unlivable.
Basgil says that the most important authority of individuals in a democratic system is the vote.
Ali Fuat Basgil focused on the definition of freedom in the conference he gave in the society on
November 27, 1947, and talked about the effects of the concept of freedom on life in western
countries. Basgil stated at this conference that people in Turkey should first learn about their
rights and that they should put pressure on governments by voting, which is one of the most
important elements of the democratic system, in order to obtain and use them (Gokalp, 1963,
pp-60-61).

Hiir Fikirleri Yayma Cemiyeti has struggled against oppressive regimes with its articles,
conferences and various publications, and has worked against the negativities brought by these
regimes. Members of the society advocate the concept of liberal democracy. Freedoms and rights
in a country come to the country only through democracy and flourish here. Otherwise, the
powers gathered in a single hand create a dictator, and the resulting regime will destroy the
country's idea of freedom with oppression and despotism. Basgil sees democracy as the most
ideal management system (Hiir Fikirler, 1948, p.48).

Throughout its active publishing life, the Society has published conferences, interviews,
magazines, etc. He made an effort to lay the groundwork for the advancement of the idea of
freedom in Turkey and for liberal and democratic concepts to find a place in society. The society,
in which important writers operate, played an important role in Turkey's struggle for freedom
and completed its historical mission in time.

There is no record of exactly when the Hiir Fikirleri Yayma Cemiyeti ended legally.
Although the society is based in Istanbul, it was desired to reach the necessary documents
in the Archives of the Istanbul Provincial Directorate of the Associations Department.
However, it has been reported that these records could not be accessed and that some archive
documents were not kept for reasons arising from a legal change. (Birinci, 2007, p.97).

CONCLUSION

Ali Fuat Baggil, who went to France within the scope of these activities in order to meet the
educated human need of the newly established Republic, had activities to send students abroad.
He saw, recognized and lived in his own libertarian, libertarian and democratic values. Basgil
returned to his country after his education in Paris, served as an administrator in the Ministry of
Education in his country, then moved to the academic community and gave lectures in the field
of law at universities. Basgil's education in the Western world played a role in the foundation
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and development of liberal ideas. stuck. Basgil, who thought that the oppressive environment
in the country was relieved a little as a result of the rise and coming to power of the DP,
frequently expressed his ideas.

Basgil founded Hiir Fikirleri Yayma Cemiyeti with Ahmet Emin Yalman, who had a Western
education like him. In fact, Yalman invited Basgil, who was influenced by his writings and ideas,
to establish such a society, and Basgil supported the establishment of this society with the
thought that it would contribute to a liberal and liberal environment in Turkey. Basgil tried to
instill the experiences he gained from his western education and life in the student and
intellectual community in Turkey in the meetings and interviews held by the Association.
Representing Basgil's return from his individual struggle for democracy and freedom to an
institutional struggle, the Society has undertaken an important task for Baggil in reaching the
intellectual masses.

Ali Fuat Basgil is a figure among the cultural elite of the Republican period. The scientific life,
which started with the classical Ottoman education, continued in France in a country that can
be called the civilization center of the West. The sciences that Basgil received from the education
world of the East and the West contributed to the development of his intellectual life and
personality. Basgil is a strong scholar and intellectual who loves the Turkish nation and wants
the development and progress of his nation, especially in line with democratic principles,
blending Eastern and Western cultures with his own line. Basgil transferred the education he
received individually to his own lessons, studies and studies collectively under the roof of HFYC
and undertook the pioneering activity in the field of liberal thought in Turkey.
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Oz

Bu calismayla, Bati tipi egitim ve liberalizm kavramlar1 hakkinda bilgi verilmis, Batida egitim alan kisilerin
Tiirkiye’deki liberal diisiince sistemine katkilar1 incelenmistir. Bu konu Ali Fuat Basgil ve Hiir Fikirleri
Yayma Cemiyeti Ornegi verilmistir. Osmanli'nin son donemlerinde ortaya ¢tkan ve daha sonra geng
Cumbhuriyette de bir gelenek haline gelen yurtdigina 6grenci gonderme meselesi ele almmistir. Bu
ogrencilerden bir tanesi olan Ali Fuat Basgil “in egitim hayat1 hakkinda bilgiler verilmis ve Basgil ‘in
Tiirkiye’ye geldikten sonra devlet hizmetleri, tiniversitelerde verdigi dersler, yazdig yazilar incelenmistir.
Tiim birikimlerinin neticesinde Basgil aldig1 Bat1 tipi egitimi hem bireysel alaninda hem de Hiir Fikirleri
Yayma Cemiyeti catis1 altinda kolektif olarak Tiirkiye’deki liberal diisiince diinyasina faydali olan katkisi
ve dncii bir sahsiyet oldugu sonucuna varilmigtir. Basgil'in 6zelikle felsefe alaminda Fransa’da aldig1 egitim
onun hukuk, sosyal ve siyasi alandaki diisiincelerinin gelismesine katk: saglamis, onun fikir diinyasin
zenginlestirmistir. Felsefe alaninda yetkin ve 6ncii konumda olan Durkheim’in fikirlerini benimseyen ve
onu Ornek alan Basgil, fikir diinyasimin bu denli zengin ve derin olmasinda aldig: felsefi egitimin katkis:
¢ok mithimdir.

Anahtar Kelimeler
Ali Fuat Basgil, Hiir Fikirleri Yayma Cemiyeti, Liberalizm, yurtdisi egitimi, bat1 egitimi

GIRIS

Liberalizm Tiirkiye'yi 19. ylizyilin ikinci yarisindan itibaren etkilemeye baslamistir. Osmanh
modernlesmesinin temeli esas itibariyle Batinin liberal siyasi kurumlarina dayanmaktadir.
Mesrutiyet yonetimine gegme (1876) Osmanlida, liberal diistincenin etkileri bakimindan énemli
bir anayasal olaydir. Tiirkiye Cumhuriyeti'nin tek parti egemenligi altindaki (1924-1946)
donemde Tiirkiye’de liberal fikirleri icin elverisli ortam yoktur. Atatiirk’iin Cumhuriyetinin
kurulusundaki hareket noktasi liberal-demokratik degerlerdir ama Tek parti doneminde Liberal
demokratik fiili uygulamalar gesitli nedenlerle uygulanamamistir. Donemin Onde gelen
siyasetcilerinden Ismet Inonii ve Recep Peker gibi isimler Liberalizm fikirlerini
desteklemiyorlardi. Atatiirk ise Iktisadi bakimdan Liberal fikirlere daha agikt1.

Cumhuriyet déneminin diistince bakimindan liberal ilk siyasi muhalefet hareketi Terakkiperver
Cumbhuriyet Firkasidir. Partinin kurulus onderleri Mustafa Kemal’in bir diktatéryaya dogru
gittigine inan eski dava arkadaslar1 idi. Kurucular arasinda Kazim (Karabekir), Ali Fuat
(Cebesoy) ve Refet (Bele) pasalar ile Rauf (Orbay) ve Adnan (Adivar) beyler vardi. Yeni parti
kurulus esasinda liberal degeri 6nemser ve benimser, temel haklarin éneminden bahsederek
bunlarin ancak anayasa ile siirlanabilecegini belirtir. 1930 yilinda kurulan Serbest Cumhuriyet
Firkasi ise giidiimlii muhalefet i¢in kurulmus fakat 6mrii uzun olmamaistir.

Tiirkiye’de ¢ok partili hayata gegis bir doniim noktas1 olmustur. Yeni kurulan Demokrat Parti
programinda liberal fikirlere biiyiik 6nem veriyordu. Din 6zgiirliigii ve iktisadi 6zgiirliikler
tizerinde fazlaca duruyordu. Cumhuriyetin kurulus déneminde siyasi liberal diisiincelerin
yaninda sivil organizasyonlar, kuruluslar, derneklerde liberalizmin yayilmas: fikirlerin
temellendirilmesi igin g¢alismalar yapiliyordu. Ahmet Emin Yalman ve Ali Fuat Basgil
onderliginde kurulan Hiir Fikirler Cemiyeti bu konuda en 6nemli 6rneklerden birisidir. Cemiyet
cok partili hayata ilk gecis yillarda faaliyete gegmis ve kisa siiren émriinde birgok liberal ilkenin
Tiirkiye’de tanitilmas: ve tatbiki igin ¢caba gostermistir.

Osmanli da modernlesme hareketleri, Avrupa karsisinda gelisme yarisinda geride kalan
imparatorlugun, devletin hemen her alaninda yasadig1 sorunlara ¢éziim arayisi olarak ortaya
¢itkmistir. Osmanli Devleti'nin, Avrupali devletler karsisinda savaslarda aldig1 yenilgiler,
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yonetici stnifinda, Avrupa’nin askeri ve teknik alandaki tistiinltigiinii kabul ettirmis ve devletin
yoneticileri bu duruma ¢6ziim bulmak amaciyla bir takim yenilik hareketlerine girismislerdir.
II. Viyana kusatmasi sonrasi alman agir yenilgi bir uyanis ve fark edis olmus, yonetim ziimresi
Avrupa’y1 daha yakindan izlemek mecburiyetinde kalmistir (Berkes, 2014, ss.38-41). Osmanh
devletinin bu alandaki en Onemli yenilik faaliyetlerinden birisi bati tarzinda okullarin
acgilmasidir (Sarman, 2019, s.2). Bu okullarin agilmasinin temel amaci, imparatorlugun ihtiyag
duydugu devlet adamlarin yetistirmek olmustur (Somel, 2010, s.80).

Imparatorlukta yapilan birgok yenilik ve agilan bati tipi modern okullarin yaru sira, yenilikleri
yerinde gormeleri ve egitimi kaynagindan almalar1 amaciyla yurtdisina 6grenci gonderme
faaliyetlerine de bu dénemde baglanmustir (Erdogan, 2009, 5.47). Imparatorlugun, ilk yurtdis:
talebeleri Lale devrinden sonra Avrupa iilkelerine gitmislerdir. flk giden grenci gruplarindan
sonra 2. Mahmut Doneminde askeri oOgrenciler ve subaylar yurtdigina gonderilmistir.
Modernlesme doneminde egitim altyapisinin yeterli olmamasi, derslere girecek Ggretmen
eksikligi nedeniyle Imparatorluk igerisinde istenilen ilerleme kaydedilememistir ve Avrupa
devletlerine O6grenci gondermek mecburi hale gelmistir (Akyiiz, 2001, s.141). Tanzimat
Donemine kadar yurtdigina asker gonderme faaliyetleri askeri temellidir ama Tanzimat sonrasi
bu eksen sivil alana dogruda kaymustir (Yildirim, 2005, s.28).

Modernlesme faaliyetlerinin bir sonucu olarak ortaya cikan yurtdigina 6grenci gonderme
yeniligi, Tiirkiye Cumhuriyeti Déneminde de sistemli ve istikrarli bir sekilde devam etmistir
(Iicke, 2015, 5.34). Yeni kurulan Cumhuriyetin bu tarz egitim faaliyetlerindeki amaci; bat1
modernitesini, siyasi sistemini ve laik degerlerini 6rnek alan rejimin, bu yeni degerleri toplumun
geneline yaymak ve Cumhuriyeti saglam temeller {izerine oturtmaktir (Akytiz, 2001, s.300).
Cumhuriyet, egitim sistemini milli, cagdas modern ve laik yapmak icin egitim ile ilgili gesitli
kanunlar cikarilmus, gesitli burs faaliyetleri ve desteklemeler yapilmistir. Yapilan tiim bu
faaliyetler toplumun yeni nesli i¢in milli bilince sahip, Cumhuriyet rejimine bagli, modern
diinyaya acik bir toplum olmasi amaciyladir. Cumhuriyetin ilk dénemlerinde yapilan birgok
yeniligin yaninda egitim alaninda yapilan yenilikler ile inkilaplarin kalic1 olmasi ve yeni rejimin
gelisip kalkinmasi hedeflenmistir (Icke, 2015, 5.40).

Tiirkiye Cumhuriyeti kuruculari, yeni devletin kurulus stirecinde birgok sikint1 ile
karsilagsmislardir. Ttim bu sikintilar devam ederken kurucu ekip, egitime biiyiik 6nem vermistir.
Bu duruma en miithim Ornek ise; Kurtulus Savasinin devam ettigi bir donemde egitim
faaliyetlerinin yapilandirilmasi amaciyla toplanan Maarif Kongresidir (Ulu, 2014, s.498).
Temmuz 1921 yilinda Ankara’da yapilan kongreye yurdun gesitli bolgelerinden 250’den fazla
kadin ve erkek egitimci katilmistir. Mustafa Kemal Atatiirk’te bu kongreye katilmis ve egitime
verdigi onemi belirterek 6gretmenler icin “Gelecekteki kurtulusumuzun saygideger onciileri”
ifadesini kullanmistir (Akytiz, 2001, ss.292-293).

Tevhid-i Tedrisat Kanunu stiphesiz Cumhuriyet sonrasi egitim i¢in yapilan en biiyiik adimdir.
Bu kanun ile iilke igerisinde daginik ve bagimsiz goriiniim arz eden egitim kurumlar1 3 Mart
1924 tarihli Tevhid-i Tedrisat Kanunu ile Maarif Nezaretine baglanmistir. Bu kanun ile devlet
iilkedeki egitimin yegane soz sahibidir (Yildirim 2005, s.47). 429 ve 431 sayili kanunlar ile
Tiirkiye Cumhuriyeti'nde Egitim ve Ogretim faaliyetleri laiklestirilmistir.

Mustafa Kemal Atatiirk, kurdugu Cumhuriyetin, hedefledigi cagdas uygarlik diizeyinin tizerine
¢ikma ve iilkenin planlanan kalkinma faaliyetlerinin gerceklesmesi amaciyla egitimli insanlarin
yetistirilmesinde iistelenecegi biiytiik rolii biliyor ve bu yiizden egitim faaliyetlerine fazlasiyla
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onem veriyordu. Tevhidi Tedrisat Kanunu ile egitim kurumlarmin devletin catis1 altinda
toplanmasi, Tiirkiye Cumhuriyeti'nin yapacag egitimde modernlesme faaliyetleri i¢in kolaylik
saglamustir. Tlirkiye Cumhuriyeti, Osmanli Devleti'nin aksine yaptig1 yenilikleri hizli ve kokli
bir bigimde yapmustir (Yildirim, 2005, s.46).

Cumhuriyet kurulduktan sonra iilkenin kurulus temelinde olan inkilaplari benimseyen ve
tilkenin kalkinmasina katki saglayacak kisilerin yetistirilmesine dnem verilmistir. Bu amagla
Osmanli devletinde baslayan yurtdisina 6grenci gonderme faaliyeti Tiirkiye Cumhuriyeti
doneminde de devam etmistir (Ulu, 2014, 5.496). Cumhuriyet i¢in yurtdis1 egitim faaliyeti yeni
rejimin benimsenmesi ve tiilkenin kalkinmasi icin egitimin 6nemli bir yanini tutmaktadir
(Yildirim, 2005, s.46). Cumhuriyet kurulmadan hemen 6nce ve ilk kurulus yillarindaki buhranl
donemlerde bile yurtdisina 6grenci gonderilmistir (Kirpik, 2015, s.16).

Yeni Kurulan Cumhuriyetin egitim ve kalkinma hamlelerinin saglam ve seviyeli yapilabilmesi
i¢in yurtdisindan uzmanlar getirilmistir. 1924 ve 1925 yillarinda yurtdisindan birgok tilkeden
farkli alanlarda uzmanlar Tiirkiye'ye getirilmistir. Bunlardan Maarif alaninda katki saglayan
Amerikal1 Profesor John Dewey ve teknik-mesleki egitim konusunda destek veren dénemin
Alman Sanayi ve Ticaret bakan1 danigmani Albert Kithne’dir. Yurtdisindan gelen uzmanlarin
ortak kanaati, {ilkenin egitim ve kalkinma noktasinda gelisebilmesi igin yurtdisma 6grenci
gonderilmesi tavsiyesidir. John Dewy, yurtdisina 6grenci gonderilmesi noktasinda rapor
hazirlayan ilk kisidir. Dewy’in raporu sadece dgrencileri degil 6gretmenleri de kapsamaktadir.
Dewey, yapilan egitimin kalitesinin artmasi ve bati modernitesininin yakalanabilmesi igin
ogretmenlerinde yurtdisina gitmesi gerektigini belirtir (Sarman, 2019, s.16-17).

Cumbhuriyetin ilk doneminde yapilan bu faaliyetler ile okullar ve {iniversiteler icin 6gretmen
yetistirilmesi hedeflenmistir. Bunun yaninda Tiirkiye'nin kalkinma programlarmin
gerceklestirilmesi amaciyla da bilim insanlarma ihtiyag duyulmus ve bu amagla da yurtdisina
ogrenciler gitmistir. Hiikiimet 1924 yilinda yurt disina gidecek 6grenciler icin bir sitnav yapmis
ve bu sinavin kazananlar Tiirkiye Cumhuriyeti'nin yurt disina egitim i¢in giden ilk 6grencileri
olmustur (Kirpik, 2015, s.16). Yurt disina gonderilecek Ogrencilerin faaliyetleri Maarif
Vekaletinin sorumlulugu altindadir. 1923 yillinda {ilke igerisindeki pek ¢ok kurum iilke digina
gelisigiizel bircok 6grenci gonderilmistir. Tiim bu karmasikligi engellemek ve bu faaliyeti
sistemli ve diizenli bir hale getirmek amaciyla yeni bir kanun yapilmigtir (Kirpik, 2015, s.16). Bu
amacla 08.04.1929 tarihinde TBMM'’de kabul edilen “Ecnebi Memleketlere Gonderilecek
Talebeler Hakkinda Kanun” (1416 Sayili Kanun, 1929), 16.04.1929 tarihli Resmi Gazetede
yayimnlanarak yiiriirliige girmistir.

1923-1938 yillar1 arasinda Tiirkiye, siyasi arenada Yabana tilkeler ile iyi iliskiler kurmus ve bu
iligskiler neticesinde; Almanya, Fransa, ingiltere, Belcika, isvigre, Avusturya, italya, 1sveg ve
Polonya gibi iilkelere dgrenciler gondermistir (Icke, 2015, 5.169). Sayilar1 Avrupa iilkeleri kadar
fazla olmasa da Amerika ve Japonya "ya da 6grenciler gonderilmistir. 1923-1938 yillar1 arasinda
Amerika’ya gonderilen 6grenci say1st 601 bulmustur (Maarif Istatistikleri, 1935, 5.470).

Yurt disina giden 0grenciler Cumhuriyetin kisith imkanlarina ragmen egitim diizeyi kaliteli
universitelere gonderilmektedir. Amerika’da egitim alan Ogrenciler Missouri, Harvard,
Colorado, Columbia, Chicago, Cornell ve Boston Universitelerine gitmistir (Icke, 2015, 5.197).

Ogrenciler basta miihendislik alaninda olmak tizere siyaset, ekonomi, tarih gibi boliimlerde
egitim almiglardir (Icke, 2015, 5.198-199).
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Cumbhuriyetin ilk donemlerinde yurt disina egitim icin giden Ogrencilerden bir tanesi de
hukukgu, diistince ve siyaset adami Ali Fuat Basgil’dir. 1921-1929 yillar1 arasinda Fransa’da, lise,
tiniversite ve doktora egitimi alan Basgil 1929 yilinda yurda doniis yapmustir. Bu ¢alismada
Fransa'ya egitim icin giden Ali Fuat Basgil “in aldig1 bati tipi egitimin Tiirkiye’deki devlet
kurumlarina ve Tiirkiye’deki liberal diisiince sistemine katkis1 Hiir Fikirler Cemiyeti {izerinden
ele alinmistir. Ali Fuat Basgil tilkeye dondiikten sonra gesitli devlet kurumlarinda gorev almis o
zamanki adiyla Maarif Vekaleti Yiiksek Tedrisat Umum Miidiir Muavinligi olan Milli Egitim
Bakanhg yiiksekdgrenim genel miidiir yardimciligi gorevine getirilmis, Ankara ve Istanbul
Universitelerinde Hocalik yapmugtir. Bu baglamda Ali Fuat Basgil ‘in Batida aldig1 egitimin ve
liberal fikirlerinin ele alindig1 bu calismanin, Cumhuriyetin tek partili donemde ve sonrasinda
liberal fikirlerin olusumu ve Hiir Fikirler Yayma Cemiyetinin Ali Fuat Baggil onderliginde
Tiirkiye’deki liberal diisiince diinyasma katkilarmin anlagilabilmesine katki sunmasi
beklenmektedir.

ALI FUAT BASGIL’IN EGITIM HAYATI VE ULKEYE HIZMETLERI

Ali Fuat Basgil 1893 yilinda Samsun’un Carsamba lgesinin Saricali Mahallesinde civarin yerli
ve koklii ailelerinden birinin ¢ocugu olarak diinyaya gelmistir. Basgil, bir din adamimin
ogludur. Tiirkiye’deki tahsiline dair elimizdeki kaynaklar kisitlidir. Tlkokul tahsilini Carsamba
Tayyar Pasa Iptidai Mektebi'nde bitirmis, ortaokula ise Istanbul’da devam etmistir. Basgil "in bu
zaman kadar aldig: egitim klasik Osmanli egitimidir. Ortaokul tahsili sonrasi egitim hayatina
devam etmek istemis olsa da patlak veren savags sonrasi 1914 yilindan itibaren dort buguk yil
boyunca 1. Diinya Savas'inda Kafkas Cephesi'nde savagsmigtir (Ozgelik, 1992, 5.129). Basgil, 1919
yilinda, dehsetli harbin sikintilarim gektikten sonra askerligini bitirip Istanbul’a déndiigiinde,
tahsiline devam edip etmemek konusunda tereddiit yasamistir. Hayatinin devamini planlamak
adina verecegi karar igin ¢evresindekilere danisan Basgil aldi1g1 “Bir is bul ¢alis, hayatini kurtar”
gibi tavsiyeler onu tatmin etmemistir. Kemal Galip Balkir'dan da nasihat alan Basgil (Basgil,
1997, 5.75) Daha sonralari fikirlerine hiirmet ettigi degerli bir zat olan Mehmet Sevket Efendi,
Basgil’ den su tavsiyeyi almigtir..”” Tereddiidii birak ve tahsiline devam et. insan ihtiyarligina
kadar omriiniin her ¢aginda is hayatina atilabilir. Az ¢ok muvaffak da olur. Fakat okuyup
O0grenmenin muayyen bir ¢ag1 vardir. Sen bugiin bu ¢agdasin. Bu ¢ag1 gecirince bir daha geri
donemezsin. Ve kabiliyetini heder etmis olursun. Okuyup 0gren de sonra istersen yine tiiccar
ol, bunda bir zarar olmaz’” (Zaim, 2005, s.17).

Egitim hayatina devam etme kararindan sonra Basgil, tahsili igin 1921 yilinda Fransa'nin Paris
sehrine giderek yarim kalan orta tahsilini Buffone lisesinde okulun en yasli 6grencisi olarak 28
yasinda tamamlamistir (Ozgelik, 1992, 5.128). Lise egitiminden sonra 1921 yilinda, 1789 devrimi
oncesi Fransa genelinde bas gosteren ve devrimin habercisi olaylarda ates acan askerlerle siviller
arasinda gergeklesen {inlii 1788 Cat1 Kiremitleri Giinii'niin (Day of the Roof Tiles) yasandig1
Grenoble Universitesi Hukuk Fakiiltesinde egitim hayatina devam eden Basgil bu okuldan 1925
yilinda mezun olmustur. Bu egitimden sonra doktorasi i¢in Paris Universitesine bagvuran Basgil
buradan kabul alip 1925-28 yillar1 arasinda bu okulda tahsil gorerek (La Question des Detroits:
Bogazlar Meselesi) mevzuundaki doktorasini basariyla vermistir. 190 sayfa tutan bu eserini 1928
yilinda Fransizca olarak Paris’te (Pierre Bossuet) yayin evinde basilmistir. Basgil “in tez konusu
Bogazlar hakkinda Lozan Anlasmasinda eksik kalan yonleri belirtmis (Asct, 2000, s.8) ve tezini
de Tiirkiye Cumhuriyeti'nin kurucu lideri Mustafa Kemal Atatiirk’e ithaf etmistir. Ayrica bu
eser Atatiirk’e armagan edilen ilk eserdir ve Basgil bu eseri Atatiirk’e hediye etmekten gurur
duydugunu belirtmistir (Basgil, 2017, s.168).
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Basgil ‘in Paris’e gittigi donemlerde birgok Tiirk genci egitim igin Avrupa’ya gitmekteydi. Tiirk
hiikiimetini egitim igin Avrupa’ya gonderdigi onlarca 6grenci arasindan Basgil ilk mezuniyet
diplomasini alan (lisans diploma tarihi 1929) Tiirk talebe oldugunu Yeni Sabah gazetesindeki
(25 Temmuz 1960) yazisinda belirtmistir (Basgil, 2017, 5.205). Ayrica Basgil Tki defa Maarif
Vekaleti tarafindan, Avrupa’ya gonderilen talebeler igerisindeki en basarili 6grenciye takdim
edilen para 6diiliinii almistir (Basgil, 2017, s.204).

Akademik hayatina Paris Siyasi Ilimler Okulu ile Edebiyat Fakiiltesi Felsefe alanindan
diplomalarmi alarak devam etmistir. Lahey Devletler Hukuku Akademisi'nin kurslarini da
tamamlamustir. Basgil {i¢ fakiilte, bir yiiksek okul diplomas: ve doktora unvani ile 1929 yilinda
iilkeye donmiistiir (Basgil, 2015, s.78). Diger bir yorumla ise Tiirkiye’ ye, “garp kiiltiiriinii
hakkiyla tanimis bir miinevver olarak donmiistiir (Gokalp, 1963, s.21).

Basgil Fransa’da gegen egitim hayatinda modernitenin besigi bir cografyada Bati'y1 yakinen
tanima firsatt bulmustur. Uzun siiren egitim hayatinda Avrupa’min olumlu ve olumsuz
taraflarin1 gormiis, temel dinamiklerini tanimustir. Basgil, aydinlanmanin etkiledigi ilmi ve
entelektiiel birikimi yakindan tanimistir. Boylece iilkemizde Tanzimat'tan beri devam eden
sosyal, politik ve felsefi tartismalarin etkilendigi Fransiz Devrimi'nin kiiltiirel cografyasi ile
tanigsmus, yeni kurulan Cumhuriyet'in modernlesme ve aydinlanma hedeflerini ve sorunlarimn
derinlemesine kavrayabilecek bir zihne sahip olmustur (Baykan, 2011, s.81).

Basgil Bati medeniyetini merkezinde tanimis olmasina karsin, kendi yetistigi cevreyi ve Orfii
inkar etmemistir. Bati'nin iyi ve modern yanlarini sentezleyerek alan Basgil hi¢cbir zaman bagnaz
bir kiiltiir yozlasis1 igerisine girismemistir. Basgil'e gore batiyr tamamiyla almak ya da
tamamuiyla inkar etmek gibi bir politika diistiniilemez. Batinin ilerlemesinin temsili olan ilim, fen
ve teknik 6rnek alinmalidir. Uzak durulmasi gerekenler ise maddecilik ve keyfe diiskiinliiglidiir
(Kursunoglu, 2017, s.63). Basgil Bat1 kiiltiirtine korti koriine tabi olanlar: elestirdigi gibi Batinin
ilmini ve tecriibelerini yok sayanlar1 da tenkit etmektedir. Basgil dogu ile batinin sentezine
inanan bir diistintirdiir. Bu sekilde kendi igerisinden ¢iktig1 toplumdan kopmamasi ve batiya
acik olmasinin izahati Basgil “in egitim hayat ile ilgilidir. Basgil ‘in ilk ve orta 6gretimini Klasik
Osmanli-Islam kiiltiirii icinde almis olmasi ve uzun yillar Avrupa’da egitim almis olmasinin bu
sekilde diistinmesine biiytiik katki saglamigtir.

Avrupa’da yaklasik 10 yil boyunca cesitli ilim dallarinda (hukuk, felsefe, sosyoloji, tarih,
edebiyat) egitim alip Dogu ve Bati kiiltiirlerini tam manasiyla kafasinda harmanlamis olan
Basgil ‘in 1k resmi gorevi o zamanki adiyla Maarif Vekaleti Yiiksek Tedrisat Umum Miidiir
Muavinligi olan Milli Egitim Bakanlig1 Yiiksekogrenim Genel Miidiir Yardimciligr olmustur.
Daha sonralar1 Basgil, biirokrasiden akademiye ge¢meyi tercih etmistir.

1930 Yilinda Ankara Hukuk Fakiiltesi'nde agilan Roma Hukuku dogentlik sinavina ‘Hukukta
Mesuliyet” adli tez calismasi ile katilmistir. Calismasi pekiyi notla gegerlilik alan Basgil Dogentlik
iinvanin1 almaya hak kazanmustir. Basgil Tiirkiye'deki akademik kariyerine Roma hukuku
alaninda derslere girerek baglamistir. Tanzimat'tan itibaren hukuk sistemimiz icerisinde yer
alan Roma Hukuku, Kita Avrupasi Hukukunun kadim kaynagi olmustur. Basgil ‘in Roma
Hukuku derslerindeki ana sdylemlerinden birisi Dogu ve Batinin ayrilmamak tizerine bir biitiin
oldugudur. 1930" dan 1933’e kadar Ankara Universitesi Hukuk Fakiiltesinde Roma Hukuku
dersleri veren Baggil 1932 yilinda bu alanda profesor tinvani almaya hak kazanmustir. Bu
donemlerde Bir taraftan da Gazi Terbiye Enstitiisii'nde Tiirk Medeniyet Tarihi dersleri vermeye
devam etmistir (Gokalp, 1963, s.22).
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Basgil Istanbul Universitesi Hukuk Fakiiltesinde Anayasa Hukuku Profesdrii olarak Tegkilat-1
Esasiye Hukuku kiirsiistinde ders vermeye baslamistir. Bu yillarda ve ayn1 zamanda Miilkiye
Mektebi Esasiye ve Amme hukuku profesorliigiine tayin edilen Basgil, calismalarmi genel
itibariyle Tiirkiye'nin Anayasa Hukukunun Temel ilke ve Kurallari {izerine yogunlagtirmigtir.
Bu calismalar perspektifinde ilke ve kurallar1 acgiklamak ve bu ¢izgide evrensel hukuk
normlartyla uyumlu olmasi tizerinde ¢alismalarini yiirtitmistiir (Goze, 2000, s.8). 1936 yilinda,
Istanbul Yiiksek Iktisat ve Ticaret Mektebi'nin miidiirliigii gérevinde bulunmustur. Tiirkiye’de
ilk defa is hukuku dersinin ihdas ve &greticiligi gorevini ifa etmistir (Ozgelik, 1992, 5.129). Daha
sonralar1 Ankara ve Istanbul iiniversitelerinde Hukuk alaninda dersler veren Baggil 10 Nisan
1961 yi1linda emekli olmus ve akademi hayatina veda etmistir.

ALI FUAT BASGIL, LIBERALIZM ve EGITIiM

Basgil’'e gore ozgiirliik insansin dogusundan itibaren kazandig: bir hakkidir. Siyasal iktidara
kisilere Ozgilirliik bahsedemez ya da onu alamaz ancak ozgiirliikler {izerinde bir takim
diizenlemeler yapabilir. Tarihte, halk: {izerinde ozgiirliikleri kisitlayan ve kaldiran rejimler
olmustur. Bu rejimler halkina zuliimden bagka bir sey vermemistir (Basgil, 2014, s.64). Basgil,
yasadig1 donemde 6zgiirlitk kavramini kullanmaz liigatinde hiirriyet kavrami vardir. Ona gore
hiirriyet kavramimin tanimi siyasi ve iktisadi alanda farkliliklar gostermektedir. “Siyasi
ilimlerde hiirriyet, vatandaslarin hiikiimetle olan miinasebetlerinde, hiikiimet kuvvetinin objesi,
esir ve kolesi degil; siijesi, hamili ve sahibi roliinti almasi, yani hiikiimet heyetini serbest
reyleriyle secmesi ve segilen heyetin de efkar1 ammenin gosterdigi yolda yiiriimesi demektir.
Iktisadi manada hiirriyet, iktisadi hayat ve tesebbiis sahasinda hiikiimet kuvvetlerinin bir taraf
ve ziimre hesabina hareket ederek bu hayatin inkisafina engel olmamasidir”’(Basgil, 2014, s.63).

Basgil “in hiirriyet fikrinin temel esasi, bireyi kendisinden ¢ok daha giiclii olan devlet denilen
kurumdan korumaktir (Basgil, 2014, s.107). Basgil bu goriis itibari ile klasik liberallerle paralellik
gostermektedir. Bu sistemde asil amag bireyin mutlulugudur ve bunun karsisinda olan engeller
bertaraf edilmeye calisilir. Devletgi sistemlerde ise bu miimkiin goziikmemektedir. Basgil'in
fikirlerinden anlagilacag1 iizere bireyi korumak ancak liberal sistemlerde miimkiindiir.
Ozgiirliik bireyin dogal hakkidir ve bunu diledigi gibi tasarruf etme hakkina sahiptir. Bireyin
ozglrliigiiniin sinr1 ise bagkalarmin maddi ve manevi zarar alanina girmesi dolayisiyladir.
(Basgil, 2014, s.110).

Basgil, liberal demokrat fikirlerini savunurken Tiirkiye'nin icinde bulundugu mevcut
konjliktorii goz ardi etmiyordu. Ciinkii onun yagsadigi devirde tam bir klasik liberalizm
taraftarlig1 realiteden uzak hayalci davrams olacaktir. Ozgiirliikler bireyci veya camiaci olurlar.
Basgil bunun icin “biz bu iki telakkiden birincisini yani hak ve hiirriyetin mutlak ve fergti
telakisini kabul edemeyiz” sozii ile bu durumun Tiirkiye'nin i¢inde bulundugu sartlar agisindan
bir yarardan ¢ok zarara gotiirecegini ifade eder (Basgil, 2014, s.151). Tiirk toplumu tarihteki
devletci geleneksel yapisini cogu alanda koruyarak siyasal alanda camiacidir. Basgile gore
devlet adaleti korudugu miiddetge Tiirkler i¢in devletin hakimiyeti arzulanan bir durumdur.

Basgil'i, liberal devletlerde 6zgiirliiklerin sinirlayict noktasinin devlet degil toplumun kendisi
oldugunu net bir sekilde belirtir. Buradaki odak nokta toplumun menfaati ve diger bireylerin
ozglirliik alanlaridir. Basgil, net bir sekilde bireyci ve 6zgiir diistinceyi savunur. Fakat Basgil'i,
Klasik liberallerden ayiran nokta kat1 devletcilik anlayisini tamamen karsisinda olmayisidir.
Baggil'in buradaki dayanak noktasi igerisinde yasadigy Tiirk toplumudur. Tirkler, tarih
boyunca devlet-millet esasina gore yasamis kadim bir topluluktur. Binlerce yildir gelen bu koklii
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gelenek kolay asilamayacagi i¢in tamamen devletgilik karsiti bireycilik Tiirkiye i¢in miimkiin
goziikmemektedir (Basgil, 2014, s.151). Bu sebepler geregi Basgil, Tiirk toplumunda devletten
tamamen ayr1 bir bireyci anlayis olacag ihtimali diisiinmemektedir.

Basgil, Avrupa’da egitim almus, batiy1 yakinda taniklik etmis birsidir. Hem tilkesini egitimini
hem Avrupa’y1 bizatihi sahs: ile tatbik etmis olan Basgil, iki egitim sistemini zihninde etiit
etmektedir. Basgil, Tiirkiye’deki egitim sisteminin gelisme adina batiy: taklit etmekten oteye
gecememesini tenkit etmistir. Modernlesme adi altinda batidan alman bir¢ok deger gibi
egitiminde alalade oldugunu diistinen Basgil, bu durumun egitime olumsuz yansimasin
belirtir.

Basgil, okullarda ezberci zihniyete karsidir. Ona gore okullarin egitimde verebilecegi en 6nemli
egitim tenkit ruhudur. Tenkit ruhu 6grenciye sorgulamay: ve ilerleme saiklerini 6gretir (Basgil,
2017, s. 228). Baggil’e gore Batinin Tiirkiye’den farkinin bu elestiri kiiltiirii yiiksek seviyede
oldugudur. Eger okullarda tenkit kiiltiir(i yerini taassup alirsa o iilkeler egitim ile ilerlemenin
aksine gerileme yoluna girerler. Bosna'nin kurucu lideri Izzetbegovig bu konu hakkinda sunlar
sOyler: ‘Ben olsam Miisliiman dogudaki tiim mekteplere elestirel diistinme dersleri koyardim.
Batinin aksine dogu bu acimasiz mektepten ge¢cmemistir ve bircok zaafin kaynagi budur”
(Izzetbegovig, 2011, 5.130). Ezberci egitim 8grencilerin yaratict degil taklitgi olmasma neden olur.
Taklit eden toplumlar gelenekleri ve ge¢misi ile bag kurmaz ve modem diinyada desteksiz bir
gemi misali saga sola savrulur. Halbuki gelisimi isteyen {ilkelerin egitimlerinde elestiri
kiiltiiriinii 5nemsemeleri gerekmektedir. Ozgiir bir ortanda elestiri kiiltiirii ile gelisen birey
kendini gergeklestirme yolunda serbesttir ve kolay ilerleme gosterir. Basgil gore egitimde
saymin ¢oklugu bir kalite gostergesi degildir. Aksine sayilar1 artan okullar ve 6grenciler sistemli
ve planh takip edilemedigi durumda egitimin kalitesi diiser ve kaliteli 6grenciler bu sisteme
kurban edilmis olur. Ona gore egitimde niteliksel artislar niceliksel artislardan daha miithimdir.

HUR FIKIRLERI YAYMA CEMIYETI VE FAALIYETLERI

Tiirkiye Cumhuriyeti'nin kurulusunun ilk yillarinda gelisim yollar1 ve metotlar tilkeyi uzun
stire idare eden ve sonraki partileri kendi biinyesinden ¢ikaran CHP'nin liderliginde olmustur.
Kurucu Bagkani Mustafa Kemal Atatiirk onderliginde hukuk, ekonomi, egitim ve birgok
alanlardaki yapilan reformlara onciiliik edilmistir. Fakat yapilan politikalar: ve mevcut durumu
begenmeyen kurucu kadronun baz: isimleri kendilerine bagka bir parti kurmustur. Rauf, Kazim,
Refet ve Ali Fuat Beyler 1924 yilinda Terakki Perver Halk Firkasini kurarak kurulan geng
Cumbhuriyet tizerinde kendi fikirlerini insa etmek istemisleridir. Kurulan bu yeni parti hiikiimet
agisinda hog karsilanmamis ve daha sonralar1 Cumhuriyet aleyhine baglatilan bir takim isyan
hareketlerin onciiliik ettigi diistiniilerek kapatilmistir. Cumhuriyet tarihini ikinci muhalefet
partisi olarak 1930 yilinda Fethi Okyar liderliginde kurulan Serbest Cumhuriyet Firkas: ise
Kemal Pasa tarafindan tesvik edilmis bir kontrollii muhalefet mekanizmasidir. Tiirkiye'nin
modernlesmesi ve demokratiklesmesinin bir nisanesi olarak kurdurulan parti Avrupalilarin
goziinde Tirkiye'nin statiisiiniin degismesini amaglayan g¢ok partili sistem {tizerine bina
edilmeye calisilan sistemin bir {irtiniidiir. 1929 yilinda yasanilan ekonomik buhran bu partinin
kurulmasinda etkili olmustur (Agaoglu, 1994, s.31). Daha sonralari partiye kars: atilan iftiralar
ve laiklige karsi tutumuna yapilan propaganda neticesinde kapatilmistir. BOylece yeni
Cumhuriyetin demokratiklesme cabalar: tekrar sekteye ugramis ve uzun yillar yeni bir parti
teskil calismalar1 olmamustir.
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Mustafa Kemal'in vefatindan sonraki siirecte dzellikle Tkinci diinya savas: arifesinde hiikiimet
kendi i¢ politikasinda sert kararlar almis demokratik ve liberal degerleri goz ardi etmis ve
toplum {izerinde sert bir baski politikasi uygulamigtir. 1945 yilinda Cumhuriyet Halk Partisinin
icerisinden ayrilan veya ihrag edilen milletvekilerden olusan bir grup 1946 yilinda Demokrat
Partiyi kurmustur. 7 Ocak 1946 yilinda resmi olarak kurulan parti Tiirk Siyasi hayatindaki yerini
almistir. Mevcut durumda devam eden baskic iktidar hareketleri, uzun siire tilkeyi yoneten
parti ve zihniyet, toplum tizerinde bir baski olusturmustur. Demokrat Partinin kurulmasi
toplumda sevingle karsilanmis ve yillarca sansiir edilen basin ise yeni kurulan partiye olumlu
yaklagim sergilemistir (Dokuyan, 2014, ss.151-169). 21 Temmuz 1946 yilinda Pazar giinii yapilan
secim Tiirkiye icin bir ilki barindirmastir. Tiirkiye, ¢ok partili ve tek dereceli ilk genel se¢imini
yapmustir. Se¢imden Cumhuriyet Halk Partisi galip ¢ikmistir (Tunaya, 2007, s.657). Bu secim
Tiirkiye i¢in demokratiklesmenin ve ¢ok partili hayata gecmenin 6nemi agisinda bir imza
niteligindedir. Bu yillardan sonrada Tiirk siyasi hayatinda bir¢ok parti kurulacak ve
kapatilacaktir.

Demokrasi alaninda 1946 yilinda yasanilan bu gelisme ile Tiirkiye’de bu yillarda bir¢ok miispet
gelisme yasandi. Ulkede sosyal, siyasi, kiiltiirel alanlarda koklii degisiklikler yasandi. Yillarca
stiren tek parti hiikiimetinin ardindan sadece siyasi alanda bir rahatlama ve genisleme
yasanmiyor, toplumun her alaninda liberal ve demokratik kavramlarmn telaffuzu ve
uygulanmas igin yiiksek sesli sdylemler dile getiriliyordu.

Istanbul merkezli yayin yapan gazetelerden Ahmet Emin Yalman’in Vatan gazetesi ve Zekeriya
Sertel'in Tan gazetesinde sik¢a mubhalif fikirleri yiikseliyor ve vyeni fikirlerin {ilkede
yayginlasmasi icin bir ¢aba sarf ediliyordu. Soguk savasin basladig: giinlerde hiirriyet fikrinden
yola ¢ikarak kendilerini aydin bir grup olarak tanimlayan ve bu hiir fikirleri diistincelerinin
temeline esas alan Ali Fuat Basgil ve Ahmet Emin Yalman onderliginde 1 Ekim 1947 tarihinde
“Hiir Fikirleri Yayma Cemiyeti’ 'kurulmustur (Cigek, 2017, ss5.2963-2979). Cemiyet birgok
prensip lizerine kurulmustur bunlardan ilki siyasetten uzak kalmak ve kendi fikirlerini yaymak
icin konferans, panel, yarismalar diizenlemek bunlar1 kitap, brostir ve afisler araciligiyla yaymak
olacaktir. Ahmet Emin Yalman’a gore HFYC, Diinya Liberal Birliginin Tiirkiye temsilcisi olarak
kurulmustur. Cemiyetin kurulusundan 6nce Ahmet Emin Yalman'm Diinya Liberaller Birligi
toplantilarina katilmasi bu sdylemin tutarlihgini kanitlar niteliktedir. Diinya Liberaller Birligi,
HFYC'ni 8 Temmuz 1949 tarihinde Paris’te diizenlenen kongresine davet etmistir (Yalman, 1997,
ss5.1397-1398). HFYC kurulus amacini kisaca baskici rejime karsi hiirriyetin korunmasimi
amaglayan bir sivil toplum orgiitii olarak belirtmistir. Cemiyetin yayin organi olan Hiir Fikirleri
mecmuasinda cemiyetin kurulus gerekgesi soyle agiklanmistir:

Béyle bir cemiyet kurmaya liizum gordiik ve bugiiniin gerek memleket ici sartlar1 ve gerek
diinya vukuat karsisinda buna siddetle thtiyac duyduk. Zira, bugiin artik akl eren herkesce
bilinmis olsa gerektir ki, senelerden beri milleti felaketten felakete siiriikleyen ve milletler
icinde milyonlarca insan ferdini, klik menfaati iizerine oturmus, birtakim oligarsik
kuvvetlerin esaretine mahkiim eden amillerin basinda yer yer tiireyen hak ve hiirriyet
diismanu ideolojiler gelmigtir... (Hiir Fikirleri Yayma Cemiyeti'nin Beyannamesi, 1948,
5.46)

Cemiyetin kurulus amaci1 Ali Fuat Baggil tarafindan kaleme alinan beyannamede su sekildedir:

Tk gayemiz, hak ve hiirriyet seven vatandaslar arasmda siki bir tesaniit ve iilkii birligi
yaratmak ve bu sayede, nimetlerin en mukaddesi olan hiirriyet nimetini ister sagci ve ister
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solcu biitiin totaliter diismanlariyla elbirligi ile miidafaa edip korumaktir. Memlekette hiir ve
serbest diisiinme zevk ve istidadinin gelismesine hizmet etmektir. Aramizda karsilikli saygi
duygularini  kuvovetlendirmeye, ictimai ve ahlaki kiymet olciilerimizi  yiikseltmeye
calismaktir. Milli camiada muvazeneli ve devamli bir terakki hareketinin muhtag¢ oldugu
temelleri ve esas sartlari belirtmek ve bu sartlar: gerceklestirme yolunda yiiriimektir. Ikinci
bir gayemiz de diinya yiizeyinden totaliter usullerle bunlara temel teskil eden dar ruhlu
ideolojilerin yarattig zalim taassuplarin kalkmasina yardim etmek ve bu sayede, medeni
insanligr tehdit eden gerilik ve barbarlik tehlikesini onlemeye calismaktir. Hal ve istikbalin
emniyetsizlik ve huzursuzluk kaynagini yiiksek hak ve hiirriyet ideali megalesi ile yeniden
aydmnlatmaya karar veren diinya liberalleri safinda yer almak ve insanligin binlerce asirlik
tarih boyunca karinca sabri ile biriktirip viicuda getirdigi moral medeniyetini miidafaa
edenler ordusuna, kiiciik de olsa bir kuvvet hissesi katmaktir. (Hiir Fikirleri Yayma
Cemiyeti'nin Beyannamesi, 1948, s.48).

Cemiyetin kurucu kadrosu igerisinde; akademisyen, hukukg¢u, gazeteci kimlikleri ile taninan
isimler olusturmaktaydi. Ord. Prof. Dr. Ali Fuat Basgil ve Vatan gazetesi bagsyazar1 Ahmet Emin
Yalman 6nderliginde Istanbul merkezli kurulan cemiyetin diger iiyeleri ise su kisilerdir:
Atatiirk’iin doktorlugunu da yapan Ord. Prof. Dr. Nihat Resat Belger, Prof. Dr. Sinasi Hakk:
Erel, Prof. Dr. Ziyaeddin Fahri Findikoglu, Prof. Dr. Tevfik Remzi Kazancigil, Prof. Dr. Osman
Fethi Okyar, Iktisat Fakiiltesi asistanlarindan Burhan Apaydin cemiyetin akademisyen grubunu
teskil eder. Tiirkiye'nin ilk kadin avukati Siireyya Agaoglu, Avukat Muvaffak Benderli, Avukat
Mehmet Ali Sebiik de dernegin kurucu avukatlaridir. Son Posta gazetesi yazarlar1 Selim Ragip
Emeg ve Raif Necdet Meto gibi gazeteciler cemiyetin kuruculari arasindadir. Kurucular arasinda
Yiiksek Miihendis Enver Adakan, Heykeltiras Yavuz Gorey ve eski milletvekillerinden Rauf
Ahmet Hotin gibi isimler de bulunuyordu (Sadoglu, 2005, 5.307). Cemiyetin ilk idare heyetini su
isimler olusturur: Baskan, Ali Fuat Basgil, Baskan Vekili, Nihat Resat Belger ve iiyeleri; Enver
Adakan, Mehmet Ali Sebiik, Siireyya Agaoglu, Burhan Apaydin, Yavuz Gorey, Osman Fethi
Okyar ve Muvaffak Benderli (Yalman, 1997, ss.1409-1410).

Cemiyet Ahmet Emin Yalman ve Ali Fuat Basgil onderliginde kurulmustur. Peki bu iki ismi bu
cemiyeti kurma fikrinde bir araya getiren nedenler nelerdir? Ahmet Emin Yalman katildig1
bir¢ok uluslararasi liberal konferanslar ve aldig1 bat1 egitimi sayesinde bdyle bir cemiyetin
Tiirkiye’de kurulmas: icin ¢aba gostermistir. Basgil ise, bircok gazete, dergi ve yayinlarda
yazdig1 hiirriyet, demokratik ve anayasal haklar yazilar ile Tiirkiye’de onemli bir muhalefet
ornegi sergilemekteydi. Basgil Tiirkiye’de kurulacak sivil drgiitler sayesinde sistemli ve saglikli
mubhalif bir zemin olusacagna inanmaktayd: (Gokalp, 1963, s.114). Tiirkiye'de gelisen siyasi
olaylar neticesinde olusacak olan demokratik ve hiir c¢abalarin sivil cemiyet yoluyla
hizlanacagin, tutarl olacagini kanaatini tasiyan Baggil, Yalman ile bu Cemiyeti kurmay1 uygun
bulmustu. “Ayni yolun yolcular: birlesip Hiir Fikirleri kuracaklardi” (Basgil, 1966, s.64).

HFYC kurulusundan sonra toplumda biiytik bir ilgi uyandirmis entelektiiel ¢evreler cemiyete
ilgi gostermistir. Cemiyet kisa siire icerisinde ilgi odag1 haline gelmis siyaset disarisinda siyasete
etkili bir muhalefet mekanizmasi olusturmustur. HFYC'nin kurulusuna, dénemin Istanbul
gazeteleri ve dergileri sayfalarinda, “son giinlerin fikir hayatimizdaki en miihim hadisesi”
olarak genis yer ayirmigtir.

Cemiyetin kurulmasindaki asil gaye {ilke igindeki baskici rejimlere kars1 6zgiirlitk miicadelesi
vermekti. Cemiyet bu miicadeleyi baslatmak, siirdiirmek ve edinim haline getirebilmek i¢in bazi
prensiplere ihtiya¢ duyuyordu. Bu prensipler sunlardir:
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1. Insan akil nuruna ve irade kudretine sahip, iyiyi ve kotiiyii secme istidad: ve hareketlerinin
mesuliyetini duyma kabiliyeti ile miicehhez bir mahluktur. Binaenaleyh cemiyette asil olan,
herkesin hakka ve hiirriyete ehil addolunmasidir. Hilafi sabit oluncaya kadar, her ferdin
kanun hiikiimleri ve ahlak dlciileri dairesinde hareket edecegi kabul olunur.

2. Kimse kanunlarin emretmedigi bir isi yapmaya ve menetmedigi bir hareketi yapmamaya
cebr olunamaz.

3. Cemiyetin hakiki temeli, insan sahsina ve vatandaglarin emekleri mahsulii olan seyler
iizerindeki tasarruf haklaria ve aileye saygidir. Hiikiimetlerin ilk ve en esasl vazifesi,
camiada bu saygimin hiikiimran olmasim saglamaktir.

4. Ferdin bedeni, fikri ve manevi kuvvet ve kabiliyetlerini aklimin erdigi ve giiciiniin yettigi
yolda serbestce inkisaf ettirmeye ve bu hususta cemiyetten himaye goriip miisavi imkanlara
malik olmaya hakk: vardur.

5. Cemiyet nizamimn fazilet, ehliyet, sy ve hizmet esaslart iizerine oturmasi ve ictimai istifa
siyasetinin bu esaslara gore ayarlanmas: lazimdir.

6. Iktisadi zaruret dolayistyla is hayatina atilma mecburiyetinde kalan kadinlarm ve bilhassa
analarla kiigiik yastaki genclerin emek, sihhat ve sereflerini muhafaza icin cemiyetten himaye
gormeye haklar: vardir.

7. Medeni bir cemiyet varligi, otoriter bir tehdit ve cebre degil ancak fertlerin idrak ve
basiretine, vazife ve mesuliyet duyqusuna olan giivene dayamr. Boyle bir giivenden
dogabilecek mahzurlar, otoriter bir vasilik zihniyetinin yarataca: fenaliklardan kat kat
ehvendir. 28

8. Devlet, cemiyetin emniyet ve selametinin ancak bir vasitas: ve umumi menfaatlerin
hadimidir. Binaenaleyh devlet, vatandaslar camiasimin iistiinde ve umumi efkir ve
kanaatlerin disinda bir kudret iddiasinda bulunamayacagr gibi; fertlerin ana hak ve
hiirriyetlerine aykir: bir gidis de alamaz. Bu hak ve hiirriyetler sunlardir:

a. Idare ve adliye cihazlarinin kanuni istiklali ve politika tesir ve miidahalelerinden azade
kalmas: sayesinde saglam bir teminata baglanan sahis hiirriyeti

b. Dini ve felsefi vicdan hiirriyeti

c. Soz ve kalem hiirriyeti

d. Cemiyet kurmakta veya bazi cemiyetlere girip girmemekte tam hiirriyet
e. Ferdin diledigi meslegi segme hakk:

f. Kabiliyet ve arzuya gore, herkesin diledigi mektep veya miiesseseye tahsil ve terbiye gormesi

imkaninin, dogus ve servet imtiyazlar: veya politika miilahazalariyla tahdide ugramamasi ve
sayet mevcut imkanlar mahdut ise, bu hususta yalniz meziyet ve istidadin siizgec teskil
etmesi

8. Hususi meslek sahibi olmak ve ferdi tesebbiise ge¢cmek hakk:
h. Herkesin ihtiyacini memleket igindeki istedigi kaynaklardan tedarik etmesi serbestligi

i. Hastalik, issizlik, sakathik ve ihtiyarlik gibi afetlere karsi korunma, cocuk dogumu ve
cocugun korunmasina dair yardim tedbirleri.
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9. Bu haklara ve sartlara ancak hakiki hiirriyet rejimi ile varilabilir. Bu rejim ise ferdi
hiirriyetlerle gerceklesebilir. Bu hiirriyetlerin de temeli ekseriyetin temsil ettigi milli iradenin
hiir ve samimi surette belirmesi ve ekseriyet karsisindaki azinliklarin kanaat hiirriyetine
sayg1 ve miisamaha gostermeleridir.

10. Iktisadi hiirriyetin ortadan kalkmast ve vatandaglarin tesebbiis ve sdy serbestliginin keyfi
surette engellenmesi, siyasi hiirriyeti yok ettigi gibi iktisadi sefalet yaratan sebeplerin de
basinda gelir. Ister devler sermayedarligr ve kontrolii ile ister kartel ve trostler ibi hususi
inhisarlar, agik veya kapali menfaat gruplariyla iktisadi hiirriyetin yok edilmesine taraftar
degiliz. Devletlestirmeyi ancak ferdi ve hususi tesebbiis sahast disinda kalmasinda hakiki ve
milli bir zaruret olan islerle iktisadi rekabetin faydali bir rol oynamasina ihtiyag gOstermeyen
islerde caiz goriiriiz. Bu iglerde de gaye, kar kasti degil, milli ihtiyaclarin yapilmasim
emrettigi bir hizmetin ifast olmalidir.

11. Cemiyet icinde umumi menfaatlerle hususi menfaatler miitevazin ve ahenkli bir sekilde
ayarlanmalidir.

12. Ciftgi ve is¢inin hayat sartlarini, mesken vaziyetini, ¢calisma ve yasama tarz ve
imkanlarim devamli bir surette 1slah etmek esastir ve milli bir vazifedir. Sy ile sermayenin
haklari, vazife ve menfaatleri birbirini tamamlar. Binaenaleyh is sahipleriyle iscilerin suurlu
bir miisavere teskilatiyla is birligi yapmalar: ictimai adalet sartlarimn tahakkuku ve
sanayinin ve dolayisiyla cemiyetin gelismesi icin hayati bir sarttir.

13. Hiirriyetin zaruri bedeli, hizmettir. Her hakkin mukabili olarak bir vazife vardir. Ferdi
hiirriyetten ve hiir miiesseselerden beklenen mesut neticelerin elde edilebilmesi icin; her
vatandagin diger insanlara karst bir manevi mesuliyet hissi tasimasi, vatandas sahsinda
insanligin seref ve haysiyetine sayg gostermesi ve cemiyetin miisterek isleriyle yakindan
alakalanip cemiyet faaliyetlerine canli bir surette katilmas: lazimdir (Gokalp, 1963, s.115).

Cemiyetin beyannamedeki prensipleri liberalizm degerleriyle Ortlismekteydi. Cemiyetin,
beyannamenin temeline bireyi almaktadir. Birey, kendi basina karar alabilen ve herhangi bir
giiclin varligina ihtiya¢ duymadan yasayabilen varlik olarak nitelendirir. Beyannamede 6zel
miilkiyet ve bireycilik tizerinde ¢ok¢a durulmustur. Tim bunlarn neticesi olarak cemiyet
piyasacidir ama cemiyet bu kelimeyi kullanmay tercih etmemis ve “iktisadi hiirriyet’ kavramin
kullanmigtir. Iktisadi Hiirriyet, bireylerin calismalar1 ile ilgili herhangi bir engelle
karsilasmadigl, kamulastirmanin ¢ok dar bir alanda kaldigi, bireylerin tasarruflarinin
desteklenip, kisitlama getirilmedigi anlamina gelmektedir. Tiim bu 6zgiirliiklerin engellenmesi
ve sekteye ugramasi, toplumda siyasetten sosyal olaylara kadar bir¢ok alanda hiirriyetlerin
ortadan kalkmasina ve toplumu bir¢ok haktan mahrum birakmaya gotiirecektir.

Beyannamede bir diger dikkat ceken nokta ise; devletin smuri tizerinedir. Beyannamenin yedinci
ve sekizinci maddeleri bu konuyu isler. Burada tizerinde durulan ve ince bir ¢izgide olan durum
sudur: Bireye giiven temeline dayanan medeni sistemin sekteye ugramas: halinde dahi devleti
goreve cagirmanin daha biiyiik felaketlere yol agacagi endisesinden dolayr bu durumdan
¢ekinilir. Sekizinci maddede ise bu konu daha agik bir halde dile getirilmektedir.

Beyannamede liberal ilkeler tizerinde net bir durus sergilenirken ayn1 zamanda Cemiyet, liberal
toplumun biitiin bu o6zgiirliiklerin yaninda korumaci olmasi ilkesine deginmistir. Sekizinci
maddede kadin ve ¢ocuk isgiicii tizerinde durulur. Bir diger yerde 12. Maddede ise isci ve
ciftcilerin hayat tarzlarinin iyilestirilmesi konusu ele alinmaktadir.
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Ali Fuat Basgil Ekim 1947- Nisan 1950 arasinda Cemiyetin bagskanligini yapmstir. Bu donemde
cemiyet siyaset, ekonomi, iktisadi ve toplumu ilgilendiren bir¢ok konu hakkinda fikir beyan
etmistir. Tiim bunlar1 konferans, bildiri ve kitaplar araciligiyla yaymistir. Cemiyet sadece
toplumun bir kesimin faaliyetlerine dahil etmemis, halka acik yemek ve balo davetleri sayesinde
tim kitlelere ulasma amaci giitmiistiir. Cemiyet merkezinde yaptig1 faaliyetler ve bunlara
katilan kesimin agirlikli olarak {iiniversite 6grencilerinde olusmasi nedeniyle bir enstitii
goriintimiine kavusmustur. Cemiyetin fikir hayatindaki en 6nemli {i¢ toplant1 su sekildedir:
Cemiyet kurulduktan sonra ilk konferans olan “Komiinizmle Miicadele” konferans. Tkincisi, 15
Ocak 1949 tarihinde gerceklesen ve iizerinde 6nemle durdugu konulardan birisi olan “Dil
Meselesi” ile ilgilidir. Ugiinciisii ise cemiyetin fikir ayriliklar1 sonucu dagilmasina neden olan
“Din ve Laiklik” toplantisidir (Birinci, 2007, s.92).

Hiir Fikirleri Yayma Cemiyeti'nin yaym hayat1 31 Ocak 1948 tarihinde yapilan ilk Umumi Heyet
Toplantisindan sonra baglamistir. Hazirlanan raporlar neticesinde Nesriyat Komisyonun
kurulmasinda fikir birligi saglanmistir. Komisyonun amaci; Cemiyetin yapacag: faaliyetlerdeki
fikirlerin basilmasmna ve dagitilmasmna araciik etmektir. Hiir Fikirler Mecmuasi, ilk
nesriyatlarini Basgil ‘in demokrasi ve hiirriyet konular1 iizerine gesitli platformlarda yazdig:
yazilar1 derlemek, Max Weston Thornburg'un 1947 yilinda ABD’de basilan “Tiirkiye Nasil
Yiikselir?” kitabmin terctime faaliyetleri ve basimi ve {i¢ ayda bir ¢ikarilmak tiizere “Hiir
Fikirler” adi1 altinda bir dergi ¢ikarmak olarak belirlenmistir (Vatan, 1948, ss.1-2).

Cemiyet, Ali Fuat Basgil ‘in 28 Kasim 1947 tarihinde Eminonii Halk Evinde verdigi konferansla
ilk faaliyetini yapmistir. Basgil, konferansta hiirriyet kelimesi tizerinde durmus. Kelimenin
tanimin1 yapmis ve uluslararasi alanda hiirriyetin ve getirdigi degerlerin iilkemiz ile
karsilastirmali tahlilinden bahsetmistir. Liberal devlet modeline de deginen Basgil, segimle basa
gelecek iktidar modelinden bahsederek, demokratik {ilkelerde halkin rizasmin iktidar
tizerindeki gliciniin Onemini vurgulamistir. Basgil, tiim bu konulardan bahsederken
konferansin asil ana konusu Komiinizmin Tiirkiye'ye getirecegi olumsuzluklardir (Aksam,
1947). Cemiyetin en onemli faaliyetlerinden biri Komiinizme karsi yapilan bu konferanstir.
Diger 6nemli faaliyeti ise Hiikimete karsi dile miidahale etmesi nedeniyle konu olan Dil
meselesi ile ilgilidir (Vatan, 1949, ss.1-6). Cemiyetin diger one cikardigr konu ise Laiklik
meselesidir. Bu konu tizerinde de cesitli konferanslar ve soylesiler yapilmistir.

Basgil, Batida aldig1 egitim sayesinde yeni kurulan Cumhuriyetin liberal diisiince diinyasina
katki saglamaya ¢alistyor, aldig egitim, okudugu eserler ve 6rnek aldig: kisilerin ona verdigi
birikimleri kurdugu bu Cemiyet vasitasiyla tilkedeki gesitli insan gruplarina anlatmaya galisiyor
ve onlara kilavuzluk etmek istiyordu. Liberal degerler fazlasiyla onem veren Basgil'e gore
liberalizmin anlami; hiirriyeti sevmek anlamma geliyordu. Liberalizmin baski altinda, dis
miidahalelerle degil kendi igerisinden dinamiklerle kaniksanacagini 6ngoriiyordu. Cemiyetin
yayin orani mecmuada gesitli yazilar kaleme alan Basgil kavramlar {izerinde kiyas yaparak
Tiirkiye'nin igerisinde bulundugu durumu nakletmistir. Bat1 Diinyasindaki egitimi iyi bilen
Basgil, Tiirk Egitim Sisteminin yanlisliklarini defaatle yazmistir. Bu yazilardan birisinde Laiklik
kavrammin din diismanligl temelinde Ogretilmesine siddetle karsi ¢ikan Basgil egitim
sisteminin laubalilik, libertinaj tizerine degil kuvvetli bir karakter olusturma, milli manevi
degerlerinden kopmayarak bat1 sistemine agik ve adapte olabilmek seklinde tanumlamistir (Hiir
Fikirler, 1949, s.392). Basgil, mecmuadaki yazilarinda tek parti donemini elestirmis, donemin
despotik uygulamalarina karsi liberal ¢oziimler ortaya koymaya cgalismus. Hayatin gesitli
alanlarinda liberal degerlerin girmesi adina gesitli alanlar1 ilgilendiren konularda yazilar
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yazmis, fikir beyan etmistir. Ozellikle siyaset, ekonomi, egitim, din ve Dil meseleleri {izerine
yogun yazilar1 olan Basgil, toplumda 6zellikle entelektiiel gevrelerde fikir temeli inga etmistir.

Cemiyetin, tek parti iktidarina birc¢ok elestirisi bulunmaktadir ama bunlarin basinda ve temel
noktasinda bireysel hak ve ¢zgiirliikler gelmektedir. Cemiyete gore tek parti iktidar1 hiirriyet
kavramini goz ardi etmekte ve bireyleri, devletin cikari igin kullanmaktadir. Cemiyete gore
1800’11 yillarda Avrupa’da esen Ozgiirliik riizgar Tiirkiye'yi de etkisi altina alacaktir ama
bunun igin ¢aba gosterilmesi gerekmektedir (Hiir Fikirler, 1948, s.11). Cumhuriyetin ilan ile
birlikte yapilan kanunlar cesitli Avrupa iilkelerinden almmus, diizene adapte dilmeye
calisilmistir. Hiir Fikirleri Yayma Cemiyeti bu kanunlarin bazilarma énemli elestiriler yapmustir.
Ozellikle alinan kanunlarmn yeni ve giincel olmamasi, toplumun degerlerini ve yagantisim
yabanci olmasi, sorunlarin ¢éziimiinde birey kaynakl1 degil devlet kaynakl bir sistemin tiriinii
olmasi nedeniyle elestirilmistir.

Ali Fuat Basgil, Cemiyetin yazar kadrolar1 arasinda Hiirriyet ve Liberal fikirlerini ¢okga dile
getiren ve en ¢ok yazisi olan kisidir. Derginin ilk sayisinda Basgil, hiirriyet kavraminin 6nemini
soyle dile getirmistir:

[k vehlede is boyledir gibi goriiniiyorsa da iyi diisiiniir, tarihe ve hususiyle iki diinya harbi
arast devre dikkatle bakarsak; fiil ve hareketlerden evvel fikir hareketi hiir olmaya muhtactir.
Ve memleketlerde fiil ve hareket esareti, hakikatte fikir esaretinin bir neticesidir. Bundan
dolayudir ki, her sekliyle istibdat, tiireyip tutunmak igin serbest fikirlere tirpan atmakla ise
baglar... Hiirriyeti sevmek, hakikatle hiir fikir ve vicdami sevmektir. Insan sahsinn
muhtariyetini de bu sevgi yapar (Gokalp, 1963, s.146).

Basgil’'e gore demokrasi ve hiirriyet ayn1 kavramlar degildir. Basgil'e gore bu iki kavram
birbirine ikame eden degil bilakis birbirini tamamlayan kavramlardir. Demokrasi bos bir ev
gibidir bu ev eger hiirriyetler ile doldurulur ve teminat altina alinirsa yasanmasi giizel bir ev
olur ama baski, esaret ve korku ile dolarsa yasanmaz bir hale gelir. Basgil, demokratik sistemde
bireylerin en 6nemli yetkisinin ise oy oldugunu soyler. Ali Fuat Basgil, cemiyette 27 Kasim 1947
de verdigi konferansta hiirriyet tanimi iizerine durmus, batili {ilkelerde hiirriyet kavramimin
yasant1 iizerindeki etkilerinden bahsetmistir. Baggil bu konferansta Tiirkiye’de insanlarin
oncelikle haklarmi 6grenmesi gerektigini ve bunlarin almak ve kullanabilmek notasinda
hiikiimetlere demokratik sistemin en énemli unsurlarindan olan oy ile baski yapmasi gerektigini
ifade etmistir (Gokalp, 1963, ss.60-61).

Hiir Fikirleri Yayma Cemiyeti, baskici rejimlere kars1 yazilari, konferanslar ve gesitli yayinlar ile
miicadele vermis ve bu rejimlerin getirdigi olumsuzluklara kars: ¢calismalar yapmistir. Cemiyet
iiyeleri liberal demokrasi kavramini savunmaktadir. Bir iilkede hiirriyetler ve haklar ancak
demokrasi yoluyla iilkeye gelir ve burada yeserir. Aksi taktirde tek bir elde toplanan yetkiler bir
diktator meydana getirir ve buradan dogan rejim baski ve despotlukla iilkenin hiirriyet fikrinin
ortadan kaldirir. Basgil, demokrasiyi en ideal yonetim sistemi olarak goriir (Hiir Fikirler, 1948,
s.48).

Aktif yayin hayati boyunca Cemiyet yaptigi konferanslar soylesiler, mecmualar: vs. ile
Tiirkiye'de hiirriyet fikrinin ilerlemesine ve liberal, demokratik kavramlarin toplumda yer
bulmasini zeminin hazirlamak igin ¢aba gostermistir. Birbirinde onemli yazarlarin faaliyet
gosterdigi cemiyet Tiirkiye'nin hiirriyet miicadelesinde 6nemli bir rol {istlenmis ve tarihteki
gorevini zamanla tamamlamuistir.
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Hiir Fikirleri Yayma Cemiyeti’'nin tam olarak hangi tarihte hukuki olarak son bulduguna
dair bir kayit bulunamamistir. Cemiyetin Istanbul merkezli olmasina ragmen Dernekler
Dairesi Istanbul 11 Miidiirliigii Arsivi’nde gerekli evraklara ulagilmak istenmistir. Ancak soz
konusu kayitlara ulagilamadi$r, bazi arsiv evraklarinin yasal bir degisiklikten kaynaklanan
nedenlerle saklanmadig: bildirilmistir (Birinci, 2007, s.97).

SONUC

Yeni kurulan Cumhuriyetin yetismis insan ihtiyacin1 gidermek amaciyla yurtdisma 6grenci
gonderme faaliyetleri olmus ve bu faaliyetler kapsaminda Fransa’ya giden Ali Fuat Basgil, Bat1
tipi modern egitimi almus, Paris’te liseden doktoraya kadar olan egitim hayat1 boyunca Batinin
egitiminin yani sira; Hiirriyetgi, 6zgiirliik¢li ve demokratik degerlerini bizatihi goriip, taniyip,
icinde yasamistir. Basgil, Paris’te aldig1 egitimden sonra tilkesine donmdis tilkesinde Maarif
Vekaletinde yonetici olarak hizmet etmis daha sonra akademik camiaya gegerek tiniversitelerde
hukuk alaninda dersler vermistir. Basgil ‘in Bat1 diinyasinda aldig1 egitim kendisinde liberal
fikirlerin temellenmesinde ve gelismesinde rol oynamis, bu fikirsel gelisimi iilkesine
dondiigiinde yazilari, konferanslar: ve dersleri ile isleyen Basgil, Tiirkiye'ye doniistiniin ilk
yillarinda tek parti rejimi ve mevcut diizenin baskict ortami nedeniyle pek fazla liberal fikirlerini
beyanda tutuk kalmistir. Daha sonralar1t DP'nin yiikselisi ve iktidara gelmesi sonucu {iilkedeki
baskic1 ortaminin biraz rahatladiginin diisiinen Basgil fikirlerini sikga dile getirmistir.

Basgil, kendisi gibi Bat1 egitimi alan Ahmet Emin Yalman ile Hiir Fikirleri Yayma Cemiyetini
kurmustur. Aslinda Yalman, daha 6nce yazilarinda ve fikirlerinde etkilendigi Basgil'i boyle bir
cemiyeti kurmaya davet etmis Basgil "de Tiirkiye’de Liberal ve 6zgiirliikcii bir ortama katki
saglayacag1 diisiincesi ile bu Cemiyetin kurulusuna destek vermistir. Basgil, bat1 aldi81 egitimi
ve yasantisindan elde etti tecriibeleri Cemiyetin yaptig1 toplant1 ve sOylesilerde Tiirkiye’deki
ogrenci ve entelektiiel camiaya asilamaya ¢alismistir. Basgil ‘in demokrasi ve 6zgiirliik adina
bireysel miicadelesinden kurumsal miicadeleye doniisiinii temsil eden Cemiyet, Basgil i¢in
entelektiiel kitlelere ulasmada 6nemli bir gorev tistlenmistir.

Ali Fuat Baggil Cumhuriyet donemi kiiltiirel elitleri icerisinde bir sahsiyettir. Klasik Osmanh
egitimi ile baglayan ilim hayat: Batinin medeniyet merkezi denebilecek bir iilkede Fransa’da
devam etmistir. Basgil 'in Dogunun ve Batinin egitim diinyasindan aldig: ilimler onun fikir
hayatini ve sahsiyetinin gelismesinde katki saglamistir. Basgil Tiirk milletini seven milletinin
gelismesini ve ilerlemesini 6zellikle demokratik esaslar ¢izgisinde olmasini isteyen Dogu ve Bati
kiiltiirtinii kendi ¢izgisiyle harmanlayan giiglii bir ilim ve fikir insanidir. Basgil, aldig1 egitimi
bireyselde kendi ders, etiit ve c¢alismalar1 kolektif olarak ise HFYC c¢atis1 altinda milletine
aktarmis ve Tiirkiye’de liberal diisiince alaninda onctiliik faaliyetini tistlenmistir.
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ABSTRACT

Ahmet Benzer draws attention with his competent works in the field of teaching Turkish to foreigners. The need for teaching
materials in the aforementioned field has helped him make an important contribution to the field. Functional Grammar in
Teaching Turkish as a Foreign Language consists of three parts. In the first part, there is a theoretical part about what the
Functional grammar approach, which is chosen as a method, is. The second chapter is devoted to the structure of language, which
is seen as a complement to functional knowledge, and the last chapter is entitled Functional grammar, which constitutes the main
contribution of the book. The idea of explaining how, why and in what context language units are used, thus providing language
students with communicative and descriptive grammar skills has been effective in the preference of functional grammar as a
method in teaching Turkish to foreigners. This attitude, which will provide a bridge between "mother language" and "target
language", aims to provide convenience to both students and instructors
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Book Rewiev: Benzer, Ahmet (2021). Yabanct Dil Olarak Tiirkce (jgretiminde Islevsel
Dil Bilgisi [Functional Grammar in Teaching Turkish as a Foreign Language]. Pegem
Akademi Publishing.

Published in February 2021 in its third edition, Ahmet Benzer's "Functional Grammar in Teaching
Turkish as a Foreign Language" draws attention with its contribution to the field. Benzer aims to
explain the use of language as a means of social interaction by adopting a functional grammar
approach in teaching Turkish. However, while explaining the functional aspect of language, he
did not neglect to address grammar, which he sees as its complement. Benzer explains the reason
for preferring this method as follows:

The secret of success in language teaching is a well-described grammar. If
grammar is well described, it is easier to convey the differences in language use
to students. The indicator that the language is well described is that the functions
of each language unit that makes up the language are revealed.

Here, it is seen that descriptive grammar is included in addition to functional grammar. This
approach, which is in the approach of describing the existing rules rather than determining the
rules in grammar, has some common characteristics with the functional approach. The difference
is that descriptive grammar emphasizes function in grammar by focusing on usage practices that
are lacking in descriptive grammar.

The author prefers the functional grammar method in order to create a bond between the language
learner and the teacher. By explaining the usage functions of expressions and phrases, it is aimed
to prevent the language learner from learning Turkish by heart. For this reason, explaining the
daily functions of the language has an important place in the work. In classifying the expressions
in the language according to their functions, attention has been paid to the distinction between old
Turkish and new Turkish, and expressions that have not been used in daily language for a while
are not included in the classification. The book approaches contemporary methods that aim to
improve the language learner's ability to understand and express. However, the author warns that
there are not always consistent rules in Turkish grammar and that there may be some exceptions.

Functional Grammar in Teaching Turkish as a Foreign Language is divided into three main
sections. The first section titled "Theoretical Foundations" expresses the main approaches to the
subject. These approaches are defined as prescriptive, descriptive, pedagogical and functional
respectively. Since the work is based on functional grammar, it starts with an explanation of what
function means. At this point, it is argued that the meaning of each structure emerges with the
context in which it is used, that is, with its function. Before the discussion of functional grammar,
the evolution of the structuralist approach is discussed. Although both approaches aim to bring
competent approaches to grammar, there are points where they differ from each other. In this
sense, the most serious criticism of the functionalists is that the approach is seen as far from being
an effective method due to its comprehensive and ambiguous aspects. With the Prague School of
Linguistics, the functional approach became popular and the communicative aspect of language
began to be taken into consideration. The idea that language should essentially meet social and
social needs is one of the mainstays of this approach.

Functions are expected to give us an idea about what to use and where to use it. What makes the
functional approach effective in teaching Turkish to foreigners is that it is based on the ability to
express. The approach that prioritizes structure in language has been replaced by a teaching
system that tries to develop the language learner's communication skills, to help him/her express
himself/herself in a certain context, and to give him/her an idea of what to say, how to say it and
when to say it. However, it is seen that Benzer does not leave the structuralist aspect aside in his
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work, on the contrary, he includes structure in language as a complementary element to the
functional approach. He uses structure in language for suffix, word, word group and idiom.

Under the heading "Structure", it is seen that the inductive method is used by including letter,
syllable, word, affix and sentence structure. English equivalents were given in each of the
subheadings of the sections and comparisons were made between Turkish and English from time
to time. In the letter structure, vowel and consonant letters were included and grammar rules
related to this were covered. This is followed by a short section on syllable structure. The longest
section under the heading "Structure" is the sentence structure. In this sub-section, many grammar
rules such as predicate, tense, modality, modality, roof, subject, pronoun, complement and
function words are discussed. In the aforementioned sections, it is seen that grammar rules as well
as functional uses are not neglected. Grammar rules and functions stand out as two
complementary elements in this section. The last section, "Function", is the main section in which
the author reflects the main intentions and goals of his book. Here, references are made to the
communicative aspect of language through various themes such as greetings, questions and
answers, addressing, wishing well, thanks, positive and negative reactions, purpose and reason,
time, approximation, quantity, comparison and connection. Under each theme, the situations in
which the expressions can be used and which expression can be used by which of the parties in
communication are listed in an appropriate manner from beginner to advanced level. In this way,
a style suitable for the descriptive approach that aims to teach the contribution of language to
communication skills in daily life is preferred. There is an increasing demand for publications
that are prepared as guides for teaching Turkish to foreigners. Ahmet Benzer's book aims to fill
this gap by prioritizing communicative, pedagogical and descriptive approaches in teaching
Turkish. Benzer's approach at this point is that grammar rules will gain meaning with the daily
uses of the language. For this reason, he did not neglect the functional aspect of the language even
in the section on language structure. The value of the work emerges precisely in this direction and
provides language learners with a learning-by-doing dynamic. Due to all these features, the book
appears as a book that offers competent ideas in teaching Turkish to foreigners. In addition, the
suggestion form on the last page of the book is reserved for the contributions to be made by the
readers to the functional grammar section.
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(074

Ahmet Benzer yabancilara Tiirkge 6gretimi alaninda verdigi yetkin eserler ile dikkat cekmektedir. Bahsi gecen alanda 6gretim
materyallerine duyulan ihtiyac Benzer’in alana 6nemli bir katki sunmasina yardimer olmustur. Yabanci Dil Olarak Tiirkce
Ogretiminde Islevsel Dil Bilgisi ii¢ boliimden olusmaktadir. Ik béliimde yontem olarak secilen Islevsel dil bilgisi yaklagimmin ne
olduguna dair teorik bir béliim yer almaktadir. fkinci béliim, islevsel bilginin tamamlayicisi olarak goriilen dilde yap1 konularina
ayrilmistir ve sonuncu boliim kitabmn asil katkisin teskil eden Islevsel dil bilgisi bashigmi tasimaktadir. Yabancilara Tiirkce
ogretiminde bir yontem olarak islevsel dil bilgisinin tercih edilmesinde dil birimlerinin nasil, ni¢in ve hangi baglamda kullanildigini
actklamak boylece dil 6grencilerine iletisimsel ve betimleyici dil bilgisi becerileri kazandirmak fikri etkili olmustur. “Ana dil” ve
“hedef dil” arasinda koprii kurulmasini saglayacak bu tutum hem Ogrencilere hem de egitmenlere kolaylik saglamay1
hedeflemektedir.

Anahtar kelimeler
Yabancilara Tiirkce egitimi, islevsel dil bilgisi, Tiirkce 6gretimi

Kitap Tanitim:

Benzer, Ahmet (2021). Yabanci Dil Olarak Tiirk¢ce Ogretiminde Islevsel Dil Bilgisi. Pegem
Akademi Yaymncihk

2021 yilmin subat aymda tigiincii baskisin1 yapmis olan Ahmet Benzer'in “Yabanc: Dil Olarak
Tiirkce Ogretiminde Islevsel Dil Bilgisi” isimli eseri, alana sundugu katki ile dikkat cekmektedir.
Benzer, Tiirkge Ogretiminde islevsel dil bilgisi yaklasimini benimseyerek, dilin toplumsal
etkilesim araci olarak kullanimini agiklamay1 hedeflemektedir ancak dilin islevsel yoniinii
aciklarken, onun bir tamamlayicisi olarak gordiigii dil bilgisini de ele almay1 ihmal etmemistir.
Bu yontemi tercih etme sebebini ise Benzer, kitabinin arka sayfasinda su sekilde agiklar:

Dil 6gretiminde basarinin sirr1, iyi betimlenmis bir dil bilgisidir. Dil bilgisi 1yi betimlenirse
dilin kullamim  farklarimi 6grencilere aktarmak daha kolay olur. Dilin iyi bir sekilde
betimlendiginin g0stergesi ise dili olusturan her bir dil biriminin sahip oldugu islevlerin
ortaya konmus olmasudur.
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Burada islevsel dil bilgisinin yaninda betimleyici dil bilgisine de yer verildigi gortilmektedir. Dil
bilgisinde kurallar1 belirlemekten ziyade var olan kurallar1 tasvir etme yaklasiminda olan bu
tavir, islevsel yaklasim ile bazi ortak nitelikler tasimaktadir. Aradaki fark ise betimleyici dil
bilgisinin noksan oldugu kullanim pratiklerine egilerek dil bilgisinde fonksiyonun One
c¢ikmasidir.

Yazar, dili 6grenen ve Ogreten arasinda bir bag olusturmak amaciyla islevsel dil bilgisi
yontemini tercih etmektedir. ifade ve kaliplarin kullamm fonksiyonlarmin agiklanmasi ile
birlikte dili 6grenen kisinin Tiirkceyi ezbere 6grenmesinin Oniine gegilmek istenmistir. Bu
sebeple dilin giinliik fonksiyonlarini agiklamak eserde onemli bir yer tutmaktadir. Dildeki
ifadelerin iglevlerine gore smiflandirilmasinda eski Tiirkge- yeni Tiirkge ayrimmna dikkat
edilmis, bir stiredir giinliik dilde kullanilmayan ifadeler siniflandirmaya dahil edilmemistir.
Kitap, dil Ogrencisinin anlama ve anlatma kabiliyetini gelistirmeyi hedefleyen cagdas
yontemlere yaklagsmaktadir. Bununla birlikte yazarin uyaris1 Tiirkge dilbilgisinde her zaman
tutarli kurallar ile karsilagilamayacag: ve birtakim istisnalarin bulunabilecegi yontiindedir.

Yabanci Dil Olarak Tiirkce Ogretiminde Islevsel Dil Bilgisi, {ic temel boliime ayrilmaktadir. “Teorik
Temeller” bashgim tasiyan ilk boliim konuya dair baslica yaklasimlar: ifade etmektedir. Bu
yaklagimlar sirasiyla; emredici, betimleyici, pedagojik ve islevsel olarak tanimlanmuistir. Eser,
islevsel dil bilgisini temel aldigindan dolay1 6ncelikle islevin ne demek olduguna dair agiklama
ile baglamaktadir. Bu noktada her bir yapmin anlaminin kullanildigi baglamla, yani islevi ile
ortaya ciktig1 savunulmaktadir. Islevsel dil bilgisinin ele alinmasindan énce yapisalci yaklasima
evrilme stireci ele alinmistir. Her iki yaklasimin dil bilgisi tizerine yetkin yaklasimlar getirmeyi
hedeflemekle birlikte birbirinden ayrildig1 noktalar bulunmaktadir. Bu anlamda islevselcilere
getirilen en ciddi elestiri, yaklasimin kapsamli ve muglak yonleri olmasi sebebiyle etkin bir
yontem olmaktan uzak goriilmesidir. Prag Dilbilim Okuluyla birlikte islevsel yaklasim revacta
olmus, dilin iletisimsel yonii goz oniinde bulundurulmaya baglanmistir. Dilin, esasen toplumsal
ve sosyal ihtiyaglarin karsilanmas: gerektigi fikri bu yaklasimin dayanak noktalarindandar.

Islevlerin, bize neyin nerede kullanilacagma dair fikir vermesi beklenir. Islevsel yaklagim,
yabancilara Tiirkce 6gretiminde etkili hale getiren, ifade etme becerisi {izerine temellenmesidir.
Dilde yap1y1 6n plana koyan anlayisin yerini, dil 6grencisinin iletisim becerilerini gelistirmeye,
belli bir baglamda kendini ifade etmesine, neyi nasil ve ne zaman sdyleyecegine dair bir fikir
edindirtmeye ugrasan ogretim sistemi almistir. Bununla birlikte Benzer'in eserinde yapisalc
yonii bir kenara birakmadigl, aksine islevsel yaklasimi tamamlayict bir unsur olarak dilde
yapiya yer verdigi goriilmektedir. Dilde yapiy1; ek, kelime, kelime grubu ve deyim icin
kullanmaktadhr.

“Yap1” baghg1 altinda harf, hece, kelime, ek ve ciimle yapisina yer verilerek tiimevarim
yonteminin kullanildigr goriilmiistiir. Boliimlerin alt basliklarinin her birinde ingﬂizce
karsiliklar1 verilmis ayrica zaman zaman Tiirkge ve 1ngilizce arasinda kiyaslamalar yapilmistir.
Harf yapisinda, tinlii ve tinstiz harflere yer verilmis, buna bagl dil bilgisi kurallar1 islenmistir.
Ardindan hece yapisini anlatan kisa bir boliim yer almaktadir. “Yap:” baghg: altinda en uzun
yer isgal eden kismi ise ciimle yapis: olusturmustur. Bu alt boliimde yiiklem, zaman, kip, kiplik,
cat1, 6zne, zamir, tiimleg ve gorevli kelimeler gibi pek ¢ok dil bilgisi kurali ele alinmaktadir.
Bahsi gegen boliimlerde dil bilgisi kurallarinin yanmi sira islevsel kullanimlarin da ihmal
edilmedigi goriilmektedir. Dil bilgisi kurallar: ve islevleri bu boliimde birbirini tamamlayan iki
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unsur olarak goze carpmaktadir. Benzer'in “Hal ekini” anlatti§1 dordiincii alt baglik, kitapta
nasil bir yaklasim benimsendiginin giizel bir 6rnegini verir:

4. Hal Eki Yapisi1 (Case Suffix System)
Kelimelerin birbiriyle iligkili kurulabilmesinde hal ekleri biiyiik 6nem tasir:

Adam oda dosyalar birakt1.

Yukaridaki ctimle, hal ekleri olmadan anlamsizdir. Ciimlede iki tane hal ekine ihtiyag
duyulmaktadir:

Adam odaya dosyalar: birakti.

Ad+d ad+A  ad+l fiil+ zaman

Hal ekleri climle i¢inde adlara ‘bulunma’ “y&nelme’, ‘belirtme’, ‘ayrilma’, vb. islevleri vermek
i¢in tercih edilir.

Sonuncu béliim olan “Islev” kismi, yazarin kitabinin temel niyet ve hedeflerini yansittig1 esas
boliim olarak karsimiza ¢ikmaktadir. Burada selamlasma, soru-cevap, seslenme, iyi dilekte
bulunma, tesekkiir, olumlu-olumsuz tepkiler, amag¢ ve sebep, zaman, yaklasiklik, miktar,
karsilastirma ve baglant1 gibi gesitli temalar tizerinden dilin iletisimsel yoniine gondermeler
yapilmaktadir. Belirlenen her bir temanin altinda ifadelerin hangi durumlarda kullanilabilecegi,
hangi tabirin iletisim igerisinde olan taraflardan hangisinin kullanima uygun diisebilecegi
baslangictan ileri seviyeye dek uygun bir bicimde siralanmistir. Her bir islevin yaninda yer alan
parantez, o islevinin sosyo-dilbilimsel veya edim-bilimsel ayrimlarini vurgulamistir.Boylelikle
dilin gilindelik hayattaki iletisim becerisine katkisin1i Ogretmeyi hedefleyen betimleyici
yaklasima uygun bir tislup tercih edilmistir. Yazarin, bu boliimdeki yaklagimu ile ilgili olarak
kitaptan alinan su kisim 6rnek verilebilir:

5.3.Rica Etme (To Request) 6
Birinden kibarca bir sey istemek i¢in kullanilabilecek yapilar sunlardir:
Seviye Yap1 Ciimle
A liitfen
Liitfen kendisini aradigimi sdyleyin.
Rica et-
Rica ediyorum sakin olun.
-Allr mlsln
Cep telefonumu verir misin?
-Allr mlsIn acaba

Yardim edebilir misin acaba?
-Abilir misin
Tuzu uzatabilir misiniz?

B izin ver-

izin verirseniz yanimza gelmek istiyorum.
izninizle

[zninizle yaniniza gelmek istiyorum.
miisaadenizle

Miisaadenizle biz gidelim.

C sana zahmet (Samimi yakinlara kullanilir.)

Sana zahmet sunlari tagir misin?
Zahmet olmazsa

Zahmet olmazsa ¢Opii atar mismn?
sakincast yoksa

Sakincasi yoksa igeri girebilir miyim?
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sorun olmazsa

Sorun olmazsa bugiin aracinizi gekebilir misiniz?
+sA

Zor olmazsa alabilir miyim?
istirham et-

Istirham ederim bugiin de gelmemezlik etmeyin!

6. Olumlu Tepkiler (Positive Reactions)

Bu temada herhangi bir konu hakkindaki olumlu goriislerimizi ifade edebilecegimiz yapilar yer
almaktadir.

6.1. Yemegi Begenme (To like food)

Begenilen bir yemek igin sdylenecek yapilar sunlardir:

Seviye Yap1 Cilimle
A Eline-ellerine-ellerinize saglik (deyim)
Eline saglik
Cok giizel
Cok giizel olmus.
B Lezzetli-leziz
Lezzetli bir tost yedik.
Nefis
Mutfaktan nefis kokular geliyor.
Siiper
Siiper bir aksam yemegiydi.
Miithis
Yemek miithis olmus.
Enfes

Enfes bir kahve i¢in boyle buyurun.
C Yeme de yaminda yat. (deyim)

Yeme de yaninda yat.
Mis gibi (Kokusu igin sdylenir)

Mutfaktan mis gibi kokular geliyor.
AZzimiza layik (deyim)

Baliklar tam agzimiza layik.

Yabancilara Tiirkce 6gretimini gerceklestirmek iizere hazirlanan kilavuz niteligindeki yayinlara
gittikge artan bir talep olusmaktadir. Ahmet Benzer'in kitab1 Tiirkge 6gretiminde iletisimsel,
pedagojik ve betimleyici yaklasimlar1 6n planda tutarak bu boglugu doldurmay:
hedeflemektedir. Benzer'in bu noktadaki yaklasimi dil bilgisi kurallarmin dilin giinliik
kullanimlar ile birlikte anlam kazanacag1 yoniindedir. Bu sebeple dilde yapiya yer verdigi
boliim dahilinde bile dilin islevsel yoniinti ihmal etmemistir. Eserin kiymeti tam olarak bu
yonde ortaya c¢kmakta ve dil oOgrencilerine yaparak-yasayarak Ogrenme dinamigi
kazandirmaktadir. Biitiin bu 6zellikleri sebebiyle kitap, yabancilara Tiirkce 6gretiminde yetkin
tikirler sunan bir kitap olarak karsimiza ¢ikmaktadir. Ayrica kitabin son sayfasinda bulunan
Oneri formu, islevsel dil bilgisi kismina okuyucular tarafindan yapilacak katkilar i¢in ayrilmustir.
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